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About This Book

Reading Smarter provides you and your students with easy, step-by-
step techniques and activities that build naturally and unstressfully to higher
levels of reading proficiency. Containing more than 200 worksheets, it features
unique, thorough, and educationally-sound exercises that introduce and rein-
force basic literary and reading concepts as well as develop essential thinking
and interpretive skills.

Here’s the flexibility you seek, with activities ready to suit the needs of
your classes and students with varying levels of ability. You can use individual
lessons in conjunction with your regular literature assignments—to introduce a
concept or reinforce specific skills. Or you may present its units as an inte-
grated program to emphasize areas in which your students need a concentrated
approach.

You'll find the progression of activities from basic to more difficult to be ex-
ceedingly clear, logical, and sensible. Not only thorough in approach and origi-
nal in outlook, these lessons also supply proof that learning can be both produc-
tive and fun.

Highlights include:

* The Writer/Reader Compact

* Making the Educated Guess

* Activating the Mind’s Search Function
* The Reader as Reporter

* Introduction to Imagery

* The Truth in Fiction

* Making Thoughful Inferences

Each of the 12 units is packed with stimulating, effective activities—ready
to reproduce and use with your classes. Your students will not only find them-
selves actively participating in the acquisition of advanced reading skills—but
will also discover that writing down their ideas is a natural component of be-
coming a more thoughtful reader.

Reading is a one-on-one activity in which the good reader must take an ac-
tive part, adjust to the demands of the text, and react to the voice of the writer.

When you are an accomplished reader, the transaction takes place inside
your head. In a real sense, you decode the message. You interpret it. You evalu-
ate it.
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When a storyline is involved, you actually stage it in your “mind’s eye.”
Reading provides no director or cameraman to dramatize characters, setting,
costumes, and story.

TV and film create shadow images with no depth or inner dimension. Both
allow the viewer to separate himself or herself from the action—sitting back to
watch as an uninvolved observer, not a participant.

In contrast, the active, productive reader actually enters the book. And, the
book enters the reader. This is the one-on-one experience. For the reader, the
written details translate into sense and experience strictly through the work-
ings of one’s own mind and imagination.

For the good reader, reading is always an active process—to be undertaken
by a mind full of questions and purposefully engaged with the words and ideas
of another person who has chosen to write them down.

Through the resources in this book, you will discover how to help students
develop capacities which will enable them to become better readers. You can
also help them discover how to share more fully in the ideas that writers ex-
press—the one-on-one activity of writing/reading.

In Reading Smarter you’ll find a wealth of exercises and ideas that not only
prepare students for higher-level reading but also approach reading as a lively
art.

Along with more than 200 activities and exercises, Reading Smarter in-
cludes these additional features:

Reading Selections, containing literary selections and lively introductory
background essays, are especially designed to save you time and effort. These
selections are distinctively headed so that you need to make just one set instead
of duplicating a sufficient number of copies for each individual student. In this
way, you can use these selections with more than one class and keep the set in
your files for future distribution.

Notes on Activities concerning each unit are conveniently grouped follow-
ing the unit’s introduction. These offer helpful and stimulating suggestions
about teaching and enriching the concepts discussed.

Also included is a complete Answer Key at the back of the book.

Patricia Osborn
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UNIT 1
The Good Reader in Action

Why do people read?

A little girl of pre-kindergarten age comes to her father, who’s reading the
evening paper.

“Look, daddy. I can read.” Her eyes, concentrating intently, follow across
the lines of type and down the printed column. Her pudgy finger points out each
word as she says it.

“The. . .the. . .the. . .the. . .the. . .the. . .

“See, I can read,” she cries proudly.

“Why, so you can,” her father agrees.

Is this reading? By some definitions, perhaps not, but her delight shows
that reading can have many purposes.

This chapter consists of a series of warm-up exercises to help students be-
come more free and flexible in working with words.

First, ask them to list as many different kinds of material a newspaper
prints daily that they can think of—mnews, editorials, entertainment reviews,
and sports, of course. Then there are cartoons, display ads, classified ads, the
weather, the daily horoscope, and the stock market.

And, what about a crossword puzzle? This is an example of a reading game
that involves two players—the writer of the puzzle and the person working it.
The writer gives a clue. The reader must guess the exact word that the cross-
word’s creator had in mind to fit the given number of spaces. For certain, the
puzzle maker wants to be tricky, but not too tricky. If it were too hard to com-
plete, no one would try to work the puzzles and the newspapers would stop
publishing them.

Next, ask students to consider and list as many as possible different kinds
of reading that they encounter every day—school work doesn’t count. There are
can and bottle labels, street signs, team jackets and sweatshirts, telephone
books, warnings and directions for a multitude of products, and television list-
ings.

“Oh, I don’t read much,” people say. What they have in mind is the kind of
reading found in schools, libraries, and bookstores.

Television performs for its viewer, who needs only to watch and listen pas-
sively. Reading is the original interactive method of acquiring knowledge.

When someone reads, the transaction takes place inside that person’s
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head. In a real sense, the reader decodes the message, interprets it, and evalu-
ates it.

Reading and writing are truly two parts of a whole—and accomplished
readers know they have an essential part in the reading/writing process.

The following exercises are designed to help students develop the mind-set

needed to take an active part as involved readers. The answers are given at the
end of the book.

NOTES ON ACTIVITIES

Filling in Famous Quotations (1-3)

In addition to discovering how the eye “fills in” missing letters when they
read, students will have the chance to meet some ageless ideas. Encourage
them to discuss the underlying meanings of these quotations, and whether their
ideas hold true and have value today. They might also enjoy trying to decide the
time period in which they were written, in the hope students will reach the con-
clusion that good words are ageless.

Playing THE Game (1-4)

Begin by telling the students the category: Person, quotation, place,
title and author, thing, etc. Make handouts or draw dashes on the chalkboard to
represent the spaces to be filled with the correct letters. For example, if the first
puzzle was the title The Call of the Wild, you would draw on the blackboard:

Assign one student to list all the letters that have been called on one side of
the board. You or another student can fill in the correct letters when they are
called. You can have the entire class participate by having students call out let-
ters in order around the room. The first student to raise his or her hand and
volunteer the correct answer wins the round. The “prize” might be filling in the
letters for the next puzzle.

Or, you may prefer to have three students compete with one another at the
front of the room, while the rest “play along” at their desks. The winner of the
round becomes “king of the hill,” taking on the next two comers.

Here are some possible puzzle answers:

Mark Twain and Samuel Clemens (Person)

“A mind is a terrible thing to waste.” (Quotation)

Stratford on Avon, England (Place)

“It is a silly game where nobody wins.” (Quotation)

A Raisin in the Sun (Title)

“If at first you don’t succeed . . . cry, cry again.” (Pun on Quote)
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You can add to the list with titles, authors, place names, and quotations
from your classes’ curriculum.

Guides to Taking Notes:
Australia—A Penal Colony (1-8A)

This reading selection by Mark Twain allows students to practice the skill
of picking out key points and organizing them into a brief report.

More Than Just the Facts (1-8B)

Accompanying the Twain reading selection, exercise 1-8B asks students to
discover how Twain also reveals his attitude toward the colony’s harsh punish-
ments. Your class may also want to discuss whether they agree with Twain
that 25 lashes would be an appropriate punishment for those convicted of such
crimes as wife-beating and robberies that involve physical assault.

Asking “What Happens?” (1-10)

After they answer the questions about “The Return of Adrian Hopewell,”
you may want to have your students write their version in finished short-story
form. Encourage them to include dialogue and action, as well as description.
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Date

Why We Read (1-1)

Period

Directions: The following is a list of reasons you might have for reading. Look them
over, and see if you have any additional reasons. If so, write them in the

1. Assignments
2. Applications

3. News

blank spaces at the end of the listings.

9. Test-Taking

4. Research 10. Puzzles, Games

5. Technical Data
6. Enjoyment

7. General Knowledge
8. Advice or Guidance

11. Correspondence, Letters
12. “How-to” Directions

13. Self-Improvement

14. Stories, Fiction

15. TV Credits, Commercials
16. Merchandise Tags, Labels
17.

18.

GETTING YOUR IDEAS IN ORDER

Directions: When you and your classmates have agreed upon a list of 16 to 20 reasons
for reading, write them below in alphabetical order.

What kind of reading do you do? In the box following each item in
the list, write the number that best describes the frequency with which you
do that type of reading, using the following key:

Frequently—1 Occasionally—2 Rarely—3 Never—4

U

10.

O O0O00000aoao

11.
12.
13.
14.
15.
16.
17.
18.
19.

20.

N I I O I A I B B B A
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Name Date Period

What'’s Missing? (1-2)

A good reader does not read word for word, stopping to study each word carefully.
To become a better reader, you must form the habit of recognizing words by the way they
look—their size and shape—along with the part they play in a sentence.

For example, check out the following:

m _ p = map or mop (Who ever heard of a mip or mup?)
r _b =rob, rib, or rub
d _g =dog, dig, or dug

Without looking at every letter, how do you know which is meant? Consider the sen-
tence below.

The d _ g barked at the mailman.

It certainly wasn’t the “dig” barking. In fact, you would probably figure out the fol-
lowing, as well.

Th. dg brkd _t thh m__Im n.

WARM-UP EXERCISE: FAMILIAR SAYINGS

Directions: Just for fun, practice reading the following familiar sayings and adages.
You'll notice that all of the missing letters are vowels, with only those
needed for clarity included. The five vowels—a, e, i, o, u—represent the
“open” sounds that make words pronouncable, while consonants form the
structure and “backbone” of words. That’s why close attention to vowels is
less important when reading silently than when reading orally.

To gain practice in reading words without vowels, first say aloud or
“hear” the words in your head so the saying sounds right and makes sense.
Then fill in the blank spaces with the correct vowels: q, e, i, o, or w.

1. Ast tchint me s ves nine.
2. W ste not, w nt not.

3. Ap nny s ved is a p nny e rn d

4. L kb f re you | p.

5. H n sty is the b st p 1 cy.

o]

. It’sb tt r to be s fe than s rry.



Name

Date Period

Filling in Famous Quotations (1-3)

Directions: Following is a series of quotations with which you may be unfamiliar. After

10.

11.

12.

filling in the blank spaces to make them read correctly, you and your
teacher may want to discuss these words and ideas said by some of the
world’s greatest writers and thinkers.

‘Tistheg___ dr__ _ derthatm_ _kestheg _ db___ k.
Ralph Waldo Emerson,1803-1882

Alm_ stev__ryth_ ngthatisgr_ _ thasbeend__nebyy___ th.
Benjamin Disraeli,1804-1881

M_k ngp_ _ ceish_rderthanm__ k ngw_ r.
Adlai Stevenson, 1900-1965

The app__tite gr_ wsbye__ t_ ng. Francois Rabelais, 1494(?)—.1533

. After all,t_ m_ rr_ wis anotherd__y. Margaret Mitchell, 1900-1949

Ah_useisal_v__ng-m_ ch__ne. Le Corbusier, 1887-1965

Ariotisatb__tt_ mthel_ngu_ ge ofthe unh__ _ rd.
Martin Luther King, Jr., 1929-1968

Educ_ t =~ nm_ k suswhatwe r

Claude Adrien Helvetius, 1715-1771
No t__me like the pr__s_ nt. Mrs. Manley, 1663-1724
You can’t st_ p tw__ce into the samer__v__r. Heraclitus, c. 513 B.C.

There wasan __1ld _wll _vdinano__k
Them__reheh_ rd,thel__sshesp_k_ ;
Thel sshesp__k_,them_reheh__ _ rd
O,ifm__nwerealll kethatw__s__b__rd!
Punch Magazine, vol. LXVIII, 1875

Ifalltheg___dp__ _ pl_ werecl_v_r,
And allthecl_v_rp__ _ pl_ wereg _ d,
Thew_rldw__ _ldben_c_rthan_v_r
Weth__ _ ghtthatitp__ss_ blyc__ _ 1d...
Elizabeth Wordsworth, 1840-1932

6
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Name Date Period

Playing THE Game (1-4)

MORE FUN WITH WORDS!

It’s the popular word game on television! And, it’s a game you'll enjoy playing in
class—while you get extra practice in identifying words and sayings before all of the let-
ters are in place.

You start with a series of blank spaces that your teacher will draw on the chalk-
board or mark on a handout. For example, if the first puzzle is the title The Call of the
Wild, the puzzle would look like this:

After learning the category—person, quotation, place, title, thing, etc.—contestants
name a letter they think the puzzle might include. Your practice filling in letters from fa-
miliar sayings and famous quotations should make it easier to do.

Remember to make a habit of calling the most-used consonants first. These are t, n,
s, and r. Since the five vowels are used with the greatest frequency, a vowel can’t be
called until after a set of five consonants are named.

It’s not only fun, but will help you learn some of the rules of reading—such as the
fact that the majority of words that begin like this, t turn out to be the and wh _ _h is
probably which.

Your teacher will give you the category and the number of words and spaces you
need to fill in. After that, it’s up to you and your classmates to see who can guess the an-
swer first!

—_—)



Name

Date

Period

Another Kind of Reading . . . For Fun (1-5)

Here’s a type of word search that lets you practice spotting the shape and size of
words. This skill can help make it easier for you to pick out particular words, facts, and
details when you are doing research or studying for a test. Words are printed horizon-

tally, vertically, and diagonally—both backwards and forwards.

Directions: Check off each word in the list after you have found and circled its letters
on the puzzle. Some letters are used in more than one word, so it is better
to circle individual letters, as shown, rather than entire words. When you
have finished, all letters should be circled with the exception of those
spelling out the Mystery Word, which will tell you something else about the

TV SPORTS

subject. (Mystery Word = 7 letters)

S R A TS ETE L HT A
PP NE S C OUZ R E S Y H
ORNA AR ENAV T A
NE O MBAS E B A L L
S DU S REPFTIT S L A F
OI N S YAL P A ENT
R C C C EL T B R A E 1
S TEGIZXKATT FEGTZPM
OI ROC O UA MU W E
NOS @dOGMMATETTI S
A NR@HYUPECS N O
F S B A S K E T B A L L
Words to find and circle:
Announcers Cameras Golf v Penalty Sponsors
Arena Fame Halftime Plays Stars
Athletes Fan Hockey Predictions Teams
Baseball Football Leagues Ref Ump
Basketball Goal Lose Scores Win
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- Name Date Period

: About Reading (1-6)

Directions: Underline or check off each word in the list after you have found and cir-
cled its individual letters on the puzzle as shown. When you are finished,
all letters should be circled except those spelling out the Mystery Word,
which will tell you something else about the subject. (Mystery Word = 5

. letters)
- L OGI C HARAT CTE R S S
. EENM»MDOO®E A KI Q UOTE.I
- Z T I WI R E N OU GTU RO L E S
- o Y YT O M O DT O OU RA O UP I
) g L HT DA E I RHY B MGB G R
<
] p A PE AXSEUOHRUANNRC
=
§ N A S HE MS P OZETI R Y I E
- AARHSDMNTERTODS NR
E: R GE EI S ERRYAS SETU
& R OR RGIRUP RO SETG G APT
5 Al O OE O S NRMOTTON
8 T LI FS HUNOTITTG CTITFE
¥ >
5 I BN RTT S L OV E AU RTV
T o VIEWSTUWRTITTETRTITED
- E B S S D A E RS E UL C S A
Words to find and circle:
o Adventure Drama Meaty Report
Advice Essay Motto Rogue
- Analyze Fiction Mystery Roles
Art Foreshadow Narrative Satiric
B Authors Heroes Novel Set
" Bibliography Heroines Opening Setting
Book Horror Page Story
Characters Idea Plot Suspense
Climax Index Poetry Symbol
- Clues Line v Prose Views
Crisis Logic Quote Wit
Digests Love Reads Writer



Name ; Date Period

A Crossword with a Difference (1-7)

Directions: Here’s a different kind of crossword puzzle that lets you figure out the word
by reading a sentence. (It also gives a definition as an extra clue, when it
seems necessary.)

Don’t worry if you don’t know some of the words. Crossword makers
tend to choose words because they fit, not because they’re common. And,
this is where the crossing of one word with others can help you out.

If you form an unfamiliar word, check it in the dictionary to see if its
meaning fits.

10
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Crossword Clues for 1-7

Across
1. The miner staked his _ _ _ _ _ . (declaration of a
right)
6. The Jrs. challenged the _ _ _. (abbr.)
9. Your __ __ _ day relates to your birth.
14. The old fur coat looked _ _ _ _ _ . (like a certain
rodent)
15. The team was given a _ _ _ rally. (liveliness and
spirit)
16. The huge _ _ _ _ _ lifted the heavy beams into
place.
17. _ _ _ _ was among the Greek gods as Cupid was

18.
20.

21.

22.

24.

25.

217.

29.

30.

31.

35.

39.

40.

41.
42.

43.

47.

51.

52.

53.

among the Roman ones.

The football team ran ontothe _

Who are the team’s tight _ _ _ _? (linemen far-
thest from the center)

The doctor said the _ _
dangerous. (cyst, tumor)
At camp, everyone sang songs and toasted
marshmallows around a

_ on his scalp was not

Most students would like to _ _ _ good grades.
(obtain)
The__ ____ storm struck, with high winds and

driving rain. (harsh)

Only the _ _ _ _ _ _ of the Greek statues were
found; the heads were missing. (trunk of the
human body)

Do you _ _ _ the cafeteria food or bring your

lunch from home?

The rival teams will _ _
(compete)

Dropping the mirror caused it to
(break into pieces)
The _ _ _ _ _ _ _
pants, renters)
We studied about the _ _ _
trically charged particle)
The team’s star player acts like he’s on an _ _ _
trip. (self-awareness, conceit)

_is the seventh letter in the alphabet.

The fans were in _ _ _ at seeing their idol in per-

son. (full of wonder)

_ for the championship.
paid the rent promptly. (occu-

in science class. (elec-

During the sale, the price was _ _ _ _ _ _ by 50
percent. (made smaller)

A stop sign is the shape ofan _ _ __ __ _ (eight
sided figure)

Lynn plays the _ _ _ in the school band. (reed in-
strument)

The witch in Hansel and Gretel was an ugly old

The brand

the surface of)

the cattles’ hides. (burned

56.

59.
60.

62.

64.

66.
67.
68.
70.
71.
72.

73.
74.

Before the prom, the girls got their hair done at
their favorite beauty _ _ _ __

A shoemaker uses an _ _ _ to punch holes.

Some students are about doing their

homework. (irregular)

Ken can _ _ _ to re-enlist or be discharged.
(choose)
The captain ordered the ship _ _ _ _ with provi-

sions. (to load with cargo)
Youneeda__ _ _ _ to ride the bus.

Please, shut the _ _ _
Hockey is usually played in an

The yapping dog likes to _ _ _ at people’s ankles.
Besureto_ __ _ _ the stamps on tightly. (glue)
The bridesmaids will _ _ _ _ _ flowers as they

come down the aisle.

In printing, two _ _ _ equal the width of one em.
Being _ _ _ _ _ is unhealthy as well as unattrac-
tive. (extremely fat)

Down
1. The ship’s _ _ _ _ was very helpful during the
cruise.
2. __ ___ are a kind of Roman household spirit.
3. He wanted to for his bad behavior.

[

3

12.
13.
18.
19.
22.
23.
26.

28.

11

(make up for)

. The dog performed _ _ _ tricks. (form of pronoun)
. This is _ _ notebook; that is yours. (form of pro-
noun)
The of a book has the same name as a

human backbone.
There was a coral
Pioneers had to
(cut in parts)

_ __ _close to the island.
logs to use for firewood.

. The abbreviation for North Carolina is _ _.
10.
11.

We _ _ _ planning to leave at noon tomorrow.
They danced the _ _ _ _ _ . (South American
dance)

Llamas are native to the _ _ _ mountains of
South America.

Don’t hurry, _ _ _ _ you make a foolish mistake.
(for fear that)

Even though the direction called for _ _ _ _ _ , I
thought the music too loud.

He_____ his parents’ car. (operated)

The song has a good _ _ _ _. (tempo)

_ _ _ _1is another name for Ireland.

We took our dog to the _ _ _. (animal doctor—
abbr.)

Can you point out the Mediterranean _ _ _ on

the map?



31.

32.
33.

34.
35. _
36.
37. __
38.

44. _

45.
46.

48.
49.

50.

Crossword Clues for

Enlisted men call male officers “_ _ _.” (title of re-

spect)

Gardeners _ _ _ the ground before planting seed.
Coordinate conjunctions include _ _ _, but, and
or.

On a traffic light, the color _ _ _ symbolizes stop.
_ _ means also and excessively.
Parents sometimes _ _ _ about doing homework.
_is a number; to is a preposition.

_ _is a monetary unit of Japan, equal to 1/100
of a yen.
_ _is the abbreviation for the United States of
America.
Try to take good _ _ _ _ of your health.
You _ _ _ _ _ a great deal of effort working out
for a sport. (put out, apply)
The gate was fastened with a heavy steel

There was a powdery film of _ _ _
room floor. (a kind of powder)
Many popular nursery tales were written long

_ on the bath-

53.

54.

55.

56.

57.

58.

59.

61.

63.

65.

67.

69.

71.

12

1-7 (continued)

_____ is another form of swarthy, meaning
dark-skinned.

Kim is three years younger than her
brother.

In the distance we heard the _ _ _ _ _
engines.

We climbed the _ _ _ _ _
evator.

The _ _ _ _ _
man’s neck.

of a plane’s
instead of taking the el-

tightened around the condemned

The cleaner removed the _ _ _ _ _ from my
jacket.
She cried, “ _ _ _,” when she realized her

sweater was ruined. (cry of regret)

Although the friends look alike, they are not
There is an oak _ _ _ _ in their back yard.

The wind direction was _ _ _. (abbr.)

Matt put an extra _ _ _ of color on the painting.
(light touch)

“__, no,” Steve protested when he spilled the or-
ange juice.

The _ _ river is in Italy.
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A Question of Speed (Reading Selection 1-8)

It’s not how fast you read but how well you read. And, reading fast and reading well
are not necessarily the same thing. Are you reading to take a test? Reading to memorize
facts? Then you might want to keep a notebook handy to jot down the details you want to
remember or will be expected to know.

When you know why you are reading, you can consciously decide how to vary your
speed to read at the pace that best fits each particular purpose.

A wise man once said:
Some books are to be tasted, others to be swallowed,
and some few to be chewed and digested;
that is, some books are to be read only parts;
others to be read but not curiously;
and some few to be read wholly,
and with diligence and attention . . .

Francis Bacon, 1561-1626

In other words, not all books should be read in the same way. It depends upon the
book and your purpose in reading it.

Following are several examples of different types of reading, along with hints about
how best to approach reading them.

MARK TWAIN—REPORTER

You may know Mark Twain (or Samuel Langhorne Clemens) as a writer of humor
and creator of Tom Sawyer and Huckleberry Finn. But he also wrote for newspapers in
Virginia City, Nevada, and San Francisco, California.

He wrote books about his travels, too, including The Innocents Abroad and an ac-
count of his trip around the world in 1893, called Following the Equator.

FROM FOLLOWING THE EQUATOR

You might choose to read all or part of Twain’s book for more than one reason.

One might be because you like Mark Twain’s writing, and another because you're in-
terested in learning about a trip around the world.

Here is another reason that requires you to practice a different style of reading from
the other two.

Directions: Read this selection as if you were writing a report about the early days of
Australia. In this case, you will read it more slowly with “diligence and at-
tention.” You will also plan to take notes and, as an active reader, put “two
and two” together to select the details you need to include in your report.

13



(Reading Selection 1-8 continued)

As you read, refer to the exercise at the end, which will serve as a guide to help you
choose the important details to note down.

Australia—A Penal Colony

Captain Cook found Australia in 1770, and eighteen years later the British gov-
ernment began to transport convicts to it. Altogether, New South Wales! received
83,000 convicts in 53 years. The convicts wore heavy chains; they were ill-fed and
badly treated by the officers set over them; they were heavily punished for even
slight infractions of the rules; “the cruelest discipline ever known” is one historian’s
description of the life.2

English law was hard-hearted in those days. For trifling offenses—which in our
day would be punished by a small fine or a few days’ confinement—men, women,
and boys were sent to this other end of the earth to serve terms of seven and four-
teen years, and for serious crimes they were transported for life. Children were sent
to the penal colonies for seven years for stealing a rabbit.

When I was in London twenty-three years ago there was a new penalty in force
for diminishing garroting® and wife-beating—twenty-five lashes on the bare back
with the cat-o-nine-tails.# It was said that this terrible punishment was able to
bring the stubbornest ruffians to terms; and that no man had been found with grit
enough to keep his emotions to himself beyond the ninth blow; as a rule the man
shrieked earlier. That penalty had a great and wholesome effect upon the garroters
and wife-beaters.

Twenty-five lashes! In Australia and Tasmania® they gave a convict fifty for al-
most any little offense; and sometimes a brutal officer would add fifty, and then an-
other fifty, and so on, as long as the sufferer could endure the torture and live. In
Tasmania I read the entry, in an old manuscript official record, of a case where a
convict was given three hundred lashes—for stealing some silver spoons. And men
got more than that, sometimes. Who handled the cat? Often it was another convict;
sometimes it was the culprit’s dearest comrade; and he had to lay on with all his
might; otherwise, he would get a flogging himself for his mercy—for he was under
watch—and yet not do his friend any good: the friend would be attended to by an-
other hand and suffer no lack in the matter of full punishment.

The convict life in Tasmania was so unendurable, and suicide so difficult to ac-
complish, that once or twice despairing men got together and drew straws to deter-
mine which of them should kill another of the group—this murder to secure death to
the perpetrator and to the witnesses of it by the hand of the hangman!

1State in southeast Australia

2The Story of Australasia (sic), J. S. Laurie

3choking in order to rob

4a whip, usually with nine knotted lines attached to its handle
5island state, SE Australia

14
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(Reading Selection 1-8 continued)

The incidents quoted above are mere hints, mere suggestions of what convict
life was like—they are but a couple of details tossed into view out of a shoreless sea
of such.

Some of the convicts—indeed, a good many of them—were very bad people, even
for that day; but most of them were probably not noticeably worse than the average
of the people they left behind at home. We must believe this; we cannot avoid it. We
are obliged to believe that a nation that could look on, unmoved, and see starving or
freezing women hanged for stealing twenty-six cents’ worth of bacon or rags, and
boys snatched from their mothers, and men from their families, and sent to the other
side of the world for long terms of years for similar trifling offenses, was a nation to
whom the term “civilized” could not in any large way be applied. And we must also
believe that a nation that knew, during more than forty years, what was happening
to those exiles and was still content with it, was not advancing in any showy way to-
ward a high grade of civilization.

If we look into the characters and conduct of the officers and gentlemen who
had charge of the convicts and attended to their backs and stomachs, we must grant
again that as between the convict and his masters, and between both and the nation
at home, there was a quite noticeable monotony of sameness.

15



Name Date Period

Guide to Taking Notes: Australia—A Penal Colony (1-8A)

Directions: Complete the sample notes by filling in the missing information. Use de-
tails in the text to figure out the dates, if not expressed as numbers.

Part I. Fill in the blanks with the information called for.
Date Act or Event

1. 1770

2.1788

3.1788-1831

Examples of Crimes and Punishments
A. In time of penal colonies

Crime Punishment

5.

6.
B. In England during Twain’s earlier visit

2.

Part II. Using the facts from your notes above, write a short, informative report of 5-7
sentences about the penal colonies in Australia. Use the space below and the back of this
sheet.

16
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Name Date Period

More Than Just the Facts (1-8B)

Directions: In addition to reading for facts and details, you might also have found your-
self reading Mark Twain’s article about the Australian penal colonies “curi-
ously,” meaning with curiosity and interest.

A. After reading or rereading the article, write three or more phrases or sentences
that reveal Twain’s attitudes towards using Australia as a penal colony and the
treatment of prisoners there.

1.

B. With what two words did Twain describe the effect being punished with 25
lashes had on wife-beaters and garroters?

1.

2.

C. Write a short paragraph explaining your reactions and feelings after reading the
selection by Twain.

17



The Reader/Writer Compact (Reading Selection 1-9)

A compact is a kind of agreement in which both parties promise to do their share.
This is how it is between a well-matched writer and reader.

The writer tries to anticipate and answer the reader’s questions, not get sidetracked
or bogged down in unimportant details, and yet not leave out anything necessary for un-
derstanding.

Readers take an active part by asking questions, both of the writer and themselves,
being alert for clues to their answers, and staying aware of the point and purpose behind
what the writer is saying. In some ways good readers conduct an imaginary dialogue
with an author—finding answers to their questions and answering for themselves as they
read.

FROM THE BIG SEA! BY LANGSTON HUGHES

Directions: First, quickly read these opening paragraphs from Hughes’ autobiography
before you work with the exercise that follows. Since Langston Hughes is
known as one of America’s leading poets and short-story writers, the selec-
tion may surprise and even confuse an inexperienced reader.

Beyond Sandy Hook?

Melodramatic® maybe, it seems to me now. But then it was like throwing a million
bricks out of my heart when I threw the books into the water. I leaned over the rail of the
S.S. Malone and threw the books as far as I could out into the sea—all the books I had
had at Columbia?, and all the books I had lately bought to read.

The books went down into the moving water in the dark off Sandy Hook. Then I
straightened up, turned my face to the wind, and took a deep breath. I was a seaman
going to sea for the first time—a seaman on a big merchant ship. And I felt that nothing
would ever happen to me again that I didn’t want to happen. I felt grown, a man, inside
and out. Twenty-one.

I was twenty-one . . .

You see, books had been happening to me. Now the books were cast off back there
somewhere in the churn of spray and night behind the propeller. I was glad they were
gone.

I went up on the poop® and looked over the railing toward New York . . . There were
no longer any lights to be seen . . . I was sleepy, so I went down a pair of narrow steps
that ended just in front of our cabin—the mess boys™ cabins.

1Hughes, The Big Sea, copyright 1940, 1986, by Langston Hughes

23 spot at the entrance to New York Bay

3overly dramatic, exaggeratedly emotional

4Columbia University in New York City

5a weather deck at the stern of a ship

6Hughes’ job was serving the officers’ mess and making up their staterooms

18
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Name

Date Period

Dialogue with an Author (1-9A)

Directions: After reading the quote from Langston Hughes and the imaginary reader’s

response and questions, fill in the blank spaces, basing your answer on the
selection and your own reasoning.

BEYOND SANDY HOOK

Hughes: Melodramatic maybe, it seems to me now. But then it was like throwing
a million bricks out of my heart when I threw the books into the water.
Reader: 1 can think of two other, reasonable ways to get rid of books without de-

stroying them.
. They are and
2. Is that why you now think you were acting melodramatic?
(Check one) Yes ____ Probably Possibly No
Hughes: I leaned over the rail . . . and threw the books as far as I could . . . all
the books I had had at Columbia, and all the books I had lately bought
to read.

Reader: You went to Columbia University. How does that help explain why the
books felt like “a million bricks out of your heart”?

Hughes: The books went down into the moving water in the dark off Sandy
Hook.

Reader: Why did you pick nighttime to throw away your books?

Hughes: Then I straightened up, turned my face to the wind, and took a deep
breath. I was a seaman going to sea for the first time—a seaman on a
big merchant ship.

Reader: After becoming a seaman, you felt you wouldn’t have to deal with books
and studying any more.

True or False?

Hughes: And 1 felt that nothing would ever happen to me again that I didn’t
want to happen. I felt grown, a man, inside and out. Twenty-one.

I was twenty-one.

Reader: You repeat twice that you were twenty-one at the time. That means you
now realize that you weren’t really in control of everything that would
happen to you.

True or False?

19



(1-9A continued)

Hughes: You see, books had been happening to me. Now the books were cast off
back there somewhere in the churn of spray and night behind the pro-
peller. I was glad they were gone.

Reader: Why did you feel books had been “happening” to you? Why would you
feel forced to read them?

7

Hughes: I went up on the poop and looked over the railing toward New York . . .
There were no longer any lights to be seen . . . I was sleepy, so I went
down a pair of narrow steps that ended just in front of our cabin—the
mess boys’ cabins.

Reader: Why would you have to take a mess boys’ job on the ship?

8.

More Questions from the Reader:

9. By calling yourself “melodramatic” at age twenty-one, do you want me to realize
it’s no longer something you’d do, now that you're older?

Yes or no?

10. Why might you think going to sea, as well as college, would be helpful for some-
one like you who wanted to be a writer?

ABOUT THIS EXERCISE:

Of course, experienced readers do not actually have to stop reading periodically to
make up and answer such questions. They come almost automatically.

As you gain skill and confidence in spotting clues and answers, your awareness of
the compact between reader and writer will help you develop the habits you need to read
faster and understand more of what you read.

20
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Asking “What Happens?” (Reading Selection 1-10)

One of the fastest kind of reading you do is reading to find out what happens.

This is reading that you swallow in a big gulp—like Stephen King’s horror stories,
science fiction, romance, and adventures.

Because your interest is to find out what happens, your main goal is to follow the ac-
tion and catch the clues that point to the outcome. You want to read it fast, and it’s possi-
ble because you don’t need to worry about underlying meanings or information that you
have to file in your memory for future use.

Here is the opening of this kind of story:

The Return of Adrian Hopewell

There was a mysterious tapping at the window, and a sud-
den silence fell over the four people sitting by the fireplace. It
was as if a cold chill had invaded the warmly lit room to remind
them of the threatening storm and dark outside.

The two brothers and their wives had been talking of Adrian
Hopewell, although they did not speak of him often, for they had
little enough to say. He had simply walked away two years ago,
leaving a cryptic note:

“I will be back when I'm ready. I hope I have forgiven you by
then.”

What happens next?...
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This Is a Story Without an Ending . . . Yet! (1-10A)

Directions: As a reader, here are some of the questions you’d want to have answered.
Just for fun, try completing the story and answering them yourself.

1. Who or what was tapping at the window?

2. What had been done to Adrian Hopewell? Who did it?

3. Does he come back to seek revenge or express forgiveness?

To complete the story and answer “what happens?” you will also have to pro-
vide additional background. Here are a few more questions:

4. What is the relationship of the people in the room to Adrian Hopewell? Is he a
brother of the two brothers? Their father? Their brother-in-law?

5. What were the four people saying about Hopewell when the mysterious tapping
began?

6. What happens next?

Use your imagination!

There is no right or wrong. You may even decide to change the title, too.

When you are finished, you’ll want to share and compare your version with those of
your classmates so that everyone can get in on the action and find out how many things
can happen when you start asking questions.
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UNIT 2
All Words Are Not Created Equal

It is possible to read words yet have little or no idea of what a writer is actually
saying. At times, good readers even do so intentionally.

Sometimes readers choose to overlook meaning on purpose because it al-
lows them to accomplish their goal more quickly and efficiently. For example,
the brain’s ability to remember and interpret a piece of writing is not of major
importance to someone who is reading for proof, typing, or copying a manu-
script. In fact, getting sidetracked by meaning makes the job take longer to get
done.

The human brain has remarkable abilities. Perhaps it’s an exaggeration to
say most human brains can put computers to shame. Yet it’s still an irresistible
temptation to compare these two types of electronic equipment, one human and
one created by humans.

The brain can be highly selective in the information it chooses to process
formally. An experiment has shown that two entirely different messages can be
directed at a person’s ears, one to one side and a second to the other. Instead of
being confused or disoriented, the subject can choose to receive and fully com-
prehend the one, while rejecting and in a true sense, not even hearing the
other.

Everyone knows that people also “see” only what they wish to see. In the
landscape included in its field of vision, the eye focuses on the area, detail, or
details that most interest the beholder. »

So it is with reading. Students whose minds wander and who proclaim
their boredom are probably merely passing their eyes across a series of words
because it is “required reading.” Their interest is elsewhere. The purpose is to
be done with it. The wandering mind and thoughts of boredom accomplish the
purpose, faster than the student may wish to admit. They do get out of reading,
simply by “turning off.”

The blame falls on the boring book, not on minds that chose not to concen-
trate or did not realize the purpose of their reading.

Yet, like a computer, the human brain is programmable. Practice in vari-
ous kinds of reading provides helpful exercise in programming one’s brain to
read for specific purposes and to direct its attention to the goal at hand and the
methods for doing it best.
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NOTES ON ACTIVITIES

Reading for Proof (2-1)

Exercises in proofreading have two goals: to provide experience in correct-
ing mistakes in spelling, punctuation, and usage, and to help students discover
that errors make it difficult for them to read, too. In rewriting this and the fol-
lowing exercise, students may vary in their handling of details. It is most im-
portant that they get practice identifying errors and making corrections.
Because of the archaic phrasing, students may find the first exercise more diffi-
cult than the following one.

Spelling Dosent Madder—Or Dose It? (2-2)

As an outcome of their discussion of this exercise, it is hoped that students
will reach the following conclusions:

1. Proofreading, typing, or copying words from a dictionary or an encyclo-
pedia are situations where a page’s content barely concerns the reader.
In such cases ideas or meanings are not expected to lodge in the brain.
Production matters. Finishing the job quickly and correctly matters.
The eye/brain/hand connection turns a person into a machine whose job
is to function efficiently. Under such conditions, thinking about mean-
ing wastes time.

2. Readers pay minimal attention to spelling so long as the words are
spelled correctly, as they have every right to expect them to be. This
makes the writer correct in saying that, especially to a reader, spelling
doesn’t matter so long as it’s right.

3. Spelling must be important to a writer who hopes to make a good im-
pression and wants to be read by those given a choice.

Reading Orally (2-3)

Oral and silent reading are two different skills. In a very real sense, the
oral reader is actually a stand-in for the writer. The purpose of oral reading is
not to receive a message but to deliver it.

Oral reading shows the ability to decode written words into correctly pro-
nounced and emphasized spoken ones. It is possible to pronounce a word cor-
rectly without knowing its meaning. And the opposite is equally true.

Oral and silent reading have another difference. A good silent reader can
read much faster than someone can read the same number of words aloud.
Because they are concentrating on meaning, good readers sometimes make
“slips of the tongue” which don’t affect meaning—and actually show they’re ab-
sorbing its sense.

To introduce the differences between silent and oral reading, select one or
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several students to read “Royal Exile” by Beryl Markam orally to the class. Tell
these student readers not to worry whether they pronounce every word cor-
rectly. Assure them that if they are unfamiliar with a word and/or its pronunci-
ation, chances are their classmates will be, too. It is more important to read
smoothly with proper emphasis so that the sense of what they’re reading will
come through.

Getting the Idea from Strong Words (2-6)

In addition to illustrating the importance of strong words, this exercise
gives students the opportunity to see how small variations in connecting words
need not change the essential meaning of a sentence or paragraph.

FOR EXAMPLE, sentence 5 could be written in either of the following two
ways:

It is incorrect to speak of them as if they were a single species.
It is incorrect to speak of it as if it were a single species.

Have students compare their papers, not only to discover their errors, if
any, but also to see their different ways of solving the same problem of missing
words while maintaining the same meaning.

Not Equal, but Genuinely N eeded (2-7)

Students should be encouraged to have fun with this assignment and see
that they should not be impressed, just because someone uses big words.
Writing must make good sense (and some doesn’t—or it forces a reader to
waste time puzzling out something that could and should have been written
more clearly.

A woman who knew a number of geniuses, including Joseph Salk and
Pablo Picasso, said a sign of a true genius was having the ability to explain his
or her ideas so that the average person could understand them.

Discussion: From Forewords & Afterwords (2-8A)

Students need to complete activity 2-6 to understand how to do this exer-
cise. You may want to give this question as a composition assignment after
your students have discussed the first four questions in class.

How Good Writers Use Strong Words (2-8B)

If you plan to provide students with their own copies of this reading selec-
tion, ask them to underline the strong words in the paragraph itself. However,
if you intend them to be used in more than one class, have students list the
strong words as they were in Reading Selection 2—6. For the Auden selection,
the first words might read: — modern books — bringing — children warn par-
ents — , etc.
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Student choices may vary in some instances. It is more important that stu-
dents understand the principle of strong words than that they agree on every
detail.

When they have finished, ask them to compare the number of strong words
to the number they did not underline or list. If there are 80 strong words, there
will be 102 left unmarked, more than half.

Then ask them to compare the number of strong words in “A Case of
Selling Too Hard” with connectors and determiners. They should count about 18
strong words and 3 others—or almost 90% strong words! This comparison
should help them have a better idea about what actually constitutes good writ-
ing.

When students have finished underlining or identifying the strong words,
ask them to reread the paragraph orally and/or silently. Ask them to notice how
it seems natural to allow a stress to fall upon the underlined words and how
such emphasis makes the paragraph easier to understand than when all words
are stressed equally.

Activitating the Mind’s “Search” Function (2-9)

In addition to the items given, you may want to assign students other ele-
ments to search out for extra practice or have them exercise their scanning abil-
ities on other materials and with other elements—such as characters’ names,
strong words, or parts of speech.

It is important for students to realize that a good reader knows his or her
purpose for reading and sets the right pace to accomplish it.



© 1995 by The Center for Applied Research in Education

Reading for Proof (Reading Selection 2-1)

When your purpose is proofreading—looking for and correcting mechanical errors—it’s
possible to finish your task and have only a foggy idea of content or meaning. And, that’s
exactly how it should be. Your aim is to correct spelling, punctuation, and grammatical
errors. Reading for ideas distracts you from this goal.

Directions: Tackle this entry by Sarah Kemple Knight, whose journal was written in
1704, when standard spelling was less important than it is now. Many peo-
ple thought themselves lucky to be able to read and write! Today her way of
spelling and capitalizing words presents a stumbling block for almost every
reader.

Read the selection and see how many “misteaks” you find, judging by
modern standards. You may wish to circle or underline each one you spot.
Then write a corrected version, and see how reading for sense becomes
much easier once the changes are made. You may also wish to edit or
change some of the phrasing to make the selection read more smoothly.

Strange Customs of Connecticut

Saturday, Oct. 7th, wee set out early in the Morning, and being something
unacquainted with the way, having ask’t it of some wee mett, they told us
wee must Ride a mile or two and turne down a Lane on the right hand; and
by their Direction wee Roade on but not Yet comeing to the turning, wee
mett a Young fellow and ask’t him how farr it was to the Lane which turn’d
down towards Guilford. Hee said wee must Ride a little further, and turn
down by the Corner of uncle Sams Lott.

by Sarah Kemble Knight, writing of a stop on her journey by
horseback from the colony of Massachusetts to New York
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Name Date Period

Strange Customs of Connecticut (2-1A)

Directions: Write a corrected copy of Knight’s selection in the space below.
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Name Date Period

Spelling Dosent Madder—Or Dose It? (2-2)

Proofreading is one means of decoding language. But its main purpose is to make a man-
uscript correct and clear for easier reading. When there is a large number of errors, the
message gets lost, even for expert readers.

Directions: Proofread the following essay. First, underline all of the mistakes in
spelling, capitalization, punctuation, and usage that you may find.
Then, make a “fair” copy, correcting all errors. You should find a total
of 67 mistakes.

The Proof Is in the Proofreeding

Spelling dosent madder so long as its rite.

Most of the time when your reeding, nuthing cud be farther from your mine
then lookng for errers in spelling, punchuashun, and grammer, thats becuz you ex-
cept it too bee correck

A peace of writting isn’t really reddy too reed until its proofred.

Thats becuz slopy or even unintenshunal misteaks creat a bad impreshun rite
from the start.

If the writter dosent care enuff to correck his or her errers, the reeder will de-
side that he or she cant have much wurth saying. someone who dosent care about
the detales that mak it posible too reed more easier also probly hasnt bother to get
facts strait, hasnt thot thru his or her ideas, and dont no how to express them in-

trestingly & well.

Directions: Write a corrected copy of the essay on another sheet of paper..

For Discussion:

1. When you were correcting and copying this selection, were you aware of what the
writer was saying or did the process of copying make you ignore meaning?

2. When you are reading a book, magazine, or other printed material, do you pay
much, little, or no attention to the way words are spelled? Explain your choice. Do
you agree that, to a reader, spelling doesn’t matter as long as it’s right?

3. Do you believe spelling should be important to a writer? Why or why not?
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Reading Orally (Reading Selection 2-3)

Reading orally and reading silently have two different purposes. When you read
orally, your aim is to make someone else understand what you are reading. For that rea-
son, it is best to read aloud in a natural pace and tone. Don’t worry if you mispronounce
or “fluff” a word, and don’t bother to go back to correct yourself. Even if you miss a word,
your listeners will get the sense better if you continue to read on.

Royal Exile!

To an eagle or to an owl or to a rabbit, man must seem a masterful and yet a forlorn
animal; he has but two friends. In his almost universal unpopularity he points out, with
pride, that these two are the dog and the horse. He believes, with an innocence peculiar
to himself, that they are equally proud of this alleged confraternity.? He says, “Look at
my two noble friends—they are dumb, but they are loyal.” I have for years suspected that
they are only tolerant.

Suspecting it, I have nevertheless depended on this tolerance all my life, and if I
were, even now, without either a dog or a horse in my keeping, I should feel I had lost
contact with the earth. I should be as concerned as a Buddhist monk having lost contact
with Nirvana.

Horses in particular have been as much a part of my life as past birthdays. I remem-
ber them more clearly. There is no phase of my childhood I cannot recall by remembering
a horse I owned then, or one my father owned, or one I knew. They were not all gentle
and kind. They were not all alike. With some my father won races and with some he lost.
His black-and-yellow colours have swept past the post from Nairobi to Peru, to Durban.
Some horses he brought thousands of miles from England just for breeding.

Camciscan?® was one of these.

When he came to Njoro,% I was a straw-haired girl with lanky legs and he was a
stallion bred out of a stud book® as big as a tome—and partly out of fire. The impression
of his coming and of the first weeks that followed are clear in my mind.

But sometimes I wonder how it seemed to him.

by Beryl Markham

Note: Be sure to save your copy of Beryl Markham’s selection or return it to your
teacher. You will need it for a future exercise.

1 from West with the Night, copyright 1942, 1983 by Beryl Markham

2 supposed brotherhood

3 a horse brought from England by the author’s father

4 a place in East Africa where Markham’s father, a horse breeder, brought her to live when she was four
5 a book giving the pedigree of horses
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Name Date Period

Discussing “Royal Exile” (2-3A)

Directions: Write your answers to the following questions.

1. Why would man or humans be unpopular with such animals as the eagle and
rabbit? Name two other animals you think would have especially good reasons
for disliking or fearing human beings, and explain why.

2. According to Markham, human beings believe dogs and horses are “dumb but
loyal.” Does this mean dumb in the sense of stupid or being unable to talk?

3. Markham believes that dogs and horses merely “tolerate” or put up with hu-
mans. What advantages does their association with humans have for dogs and
horses? What disadvantages?

4. For what reasons would Markham wonder whether Camciscan felt differently
about his coming and first weeks in Africa from the way she did?
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Date Period

What's the Difference? (2-3B)

Oral reading and silent reading are two different skills. Slips of the tongue that indicate
basic understanding are sometimes made by good silent readers who are mainly concen-
trating on the sense of what they read.

For example, a good silent reader might say “in” instead of “into” when reading
aloud, “I looked into the box.” Such “errors” simply replace one word with another close in
meaning. They reveal someone who is reading to understand.

Sometimes students, reading orally, hear their own mistake, go back to correct it,
and start again from there. If it doesn’t affect the meaning, a good silent reader might not
even notice making such a substitution.

Directions: Read the following pairs of sentences, including several from “Royal Exile,”

and decide whether the changes have made a difference in their meanings
or kept them essentially the same.

FOR EXAMPLE, here are two versions of the first sentence of Markham’s work:

a.

b.

To an eagle or to an owl or to a rabbit, man must seem a masterful and
yet a forlorn animal; he has but two friends.

To an eagle, an owl, or a rabbit, man must seem a masterful yet for-
lorn animal; he has but two friends.

Even though some words have been omitted, the meaning is the same.

Read the following pairs of sentences. If the changes have made their meanings
differ, write D in the blank space. If they stay the same, write S.

2

a.

b.

He says, “Look at my two noble friends—they are dumb but loyal.”

He says, “Look at my two noble friends—they are dumb, but they are
loyal.”

I have for years suspected that they are only tolerant.

. I have for years suspected they are only tolerant.

a. There is no phase of my childhood I can’t recall by remembering a

horse I owned, one my father owned, or one I knew.

There is no phase of my childhood I cannot recall by remembering a
horse I owned then, or one my father owned, or one I knew.

The impression of his coming and the first weeks followed are clear in
my mind.

The impression of his coming and of the first weeks that followed are
clear in my mind.

The cat was lying, curled up beneath the sofa.
The cat was lying, curled up under the sofa.
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10.

p oo

(2-3B continued)

A letter postmarked London arrived from Terry’s father.

A letter postmarked London arrived for Terry’s father.

I figured out the answer to the riddle that had us all so confused.
I figured out the answer to the riddle had us all so confused.

After all of our warnings, Mark still risked skating on the thin ice and
ended up falling into the icy water.

In spite of all our warnings, Mark still risked skating on thin ice and
ended up falling into the icy water.

By noting the direction where the sun had set, the campers knew they
were heading west.

By noting the direction where the sun had set, the campers knew they
were heading toward the west.

CIiff felt he deserved a bonus since he finished the job early.
Cliff felt he deserved a bonus if he finished the job early.
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The Importance of Strong Words (Reading Selection 2-4)

Good readers do not read word for word. Instead, their eyes take in groups or clus-
ters of words. And, of course, they are aware of the strong words that carry most of the
weight or meaning of a sentence.

What are the strong words? They are the ones that together can form sentences
all by themselves:

Airplanes fly. The strong words are nouns (which answer Who or
Chickens lay eggs. What?) and verbs (Did what? Is or Are What?)
Kids like pizza.

Vanessa is president.
Next come the qualifiers:

Adjectives*, though not so strong as nouns or verbs, can change a weak man into
a strong man, while adverbs can turn walking slowly to walking fast.

And, don’t forget the pronouns, which “stand in” for nouns:

They like pizza. She is president.

Finally, the connectors, words such as and, after, over and or, the prepositions
and conjunctions, as well as determiners such as the, a, and an.

Oh, the interjections! Well, since dropping them usually does not change the
meaning of the rest of a sentence, words like “oh” and “well” come last on the list.

* Descriptive adjectives are such words as pretty, big, little, and loyal. Do not include pronoun forms, such as my and this,
or the articles the, a, and an.
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Name Date Period

Counting on Strong Words (2-4A)

Both good writers and readers depend upon strong words. Nouns and verbs answer a
reader’s key question: Who or what did what?

A clutter of qualifiers tends to get in the way of the answer. By choosing precise
nouns and verbs, writers don’t need to rely on a lot of descriptive adjectives and so can
get their meaning across more quickly and directly.

Directions: To prove the point, reread the first four paragraphs of “Royal Exile” by
Beryl Markham, and list the nouns, verbs, and descriptive adjectives you
find there in the three columns below. Because some words might be la-
beled in more than one way, your count might differ slightly from that of
your classmates. Your goal is to discover for yourself the importance of
strong words, not do a grammar exercise.

Nouns Verbs Adjectives
1 1. 1
2 2. 2
3 3. 3
4 4. 4
5 5. 5
6 6. 6
7 o 7
8 8. 8
9 9. 9
10 10. 10
11 11. 11
12 12. 12
13 13. 13
14 14. 14
15 15. 15
16 16. 16
17 17. 17
18 18. 18
19 19. 19
20 20. 20
21 21. 21
22 22. 22
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23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.

Nouns

(2-4A continued)

23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.

Comparison of Totals: Nouns

Verbs

Verbs
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Adjectives
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Counting on Poetry (Reading Selection 2-5)

What kind of writer uses more adjectives than other kinds of word?

Chances are, your guess would be a poet. Especially one writing a love poem . . . es-
pecially a poet from a long time ago. Yet, you will discover for yourself that good poets
also use fewer adjectives than nouns or verbs.

Read the following poem about a shepherd who was willing to promise anything to a
young woman if she would only be his love. Could she believe him? Maybe that hasn’t
changed either.

Directions: After reading the poem, list the nouns, verbs, and descriptive adjectives you
find in the three columns on sheet 2-5A.

The Passionate Shepherd to His Love

Come live with me, and be my love;
And we will all the pleasures prove

That hills and valleys, dales and fields,
Woods, or steepy mountain yields.

And we will sit upon the rocks,
Seeing the shepherds feed their flocks
By shallow rivers, to whose falls
Melodious birds sing madrigals®.

And I will make thee beds of roses,
And a thousand fragrant posies;

A cap of flowers, and a kirtle?
Embroidered all with leaves of myrtle.

A gown made of the finest wool
Which from our pretty lambs we pull;
Fair-lined slippers for the cold,

With buckles of the purest gold.

A belt of straw and ivy-buds

With coral clasps and amber studs;
And if these pleasures may thee move,
Come live with me, and be my love.

The shepherd-swains shall dance and sing
For thy delight each May morning;
If these delights thy mind may move,
Then live with me, and be my love.
Christopher Marlowe, 1564—1593

1 a song for five or six parts or voices
g
2 a gown
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Name Date Period

Counting Strong Words in
“A Passionate Shepherd to His Love” (2-5A)

Directions: List the nouns, verbs, and descriptive adjectives in Christopher Marlowe’s

poem.
Nouns Verbs Adjectives
1 1. 1
2 2. 2
3 3. 3
4 4. 4
5 5. 5
6 6. 6
7 7 7
8 8. 8
9 9. 9
10 10. 10
11 11. 11
12 12. 12
13 13. 13
14 14. 14
15 15. 15
16 16. 16
17 17. 17
18 18. 18
19 19. 19
20 20. 20
21 21. 21
22 22, 22
23 23. 23
24 24, 24
25 25. 25
26 26. 26
27 27, 27
28 28. 28
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Nouns
29,
30.
31.
32.
33.
34.
35.
36.
37.
38.

Comparison of Totals: Nouns

(2-5A continued)

29.
30.
31.
32.
33.
34.
35.
36.
37.
38.

Verbs

Verbs
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32.
33.
34.
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Getting the Idea from Strong Words (Reading Selection 2-6)

When reading for meaning, good readers generally realize that all words should not
be considered equal. Nor should they be given equal attention.

The “shorthand” version below of an article about kangaroos contains only its strong
words, mostly nouns and verbs. There are a few adjectives—often those formed from
nouns, such as aboriginal, national, and rain—and some pronouns, such as all, those,
and others. It contains almost no connectors or determiners, but dashes are used to show
where such words are missing.

Read the following paragraph to discover how much you can understand of what
you’re reading when only the strong words are present.

Kangaroo: Symbol of Australia

Australia — land — kangaroo. — Centuries aboriginal tribes —
depicted kangaroos — totems, — used — subject — rituals. Today — image —
national coat of arms. — Foreigners — kangaroo — symbol — Australia.
Incorrect — speak — single species. — 90 varieties. Some — no larger — rats.
Others — tall — humans. Some — essentially inhabitants — deserts. Others
live — eastern rain forests. All — vegetarians, except musky rat kangaroo —
also feeds — insects.
Adapted from “The Kangaroo: Symbol of Pride and
Prejudice,” Chapter 97 of Animals of Australia,
translated by John Gilbert
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Name Date Period

Kangaroo: Symbol of Australia (2-6A)

Directions: Write your own version of “Kangaroo: Symbol of Australia” below, supply-
ing the words you believe should be added. When you have finished, com-
pare your version with those of your classmates.
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Not Equal, but Genuinely Needed (2-7)

Although good readers do not give equal attention to every word in a sentence, the
extra, less important words—the, and, but, of, however, and so on—serve as needed links
and signposts. They clear the way by pointing out connections between ideas and help
you weigh words correctly.

They also give you a chance to think and to fix the important words and ideas in
your mind. When too many strong words are poured into one sentence, it becomes neces-
sary to read haltingly and puzzle out the meaning with great difficulty—sometimes only
to discover the message may be very simple at its heart.

Directions: The following paragraph is an example of weak writing, caused by too many
strong words clustered too closely together. Try to “translate” it into clear,
understandable English. Your teacher may wish you to tackle it as a group
project or work together on it as a class because it crowds so many multi-
syllable words together in one sentence that it’s hard for anyone to compre-
hend.

A Case of Selling Too Hard

Innumerable modern multinational corporations encourage increased consump-
tion by underdeveloped countries’ populations of quick-fix convenience products
more appropriately formulated for technologically advanced societies.

Rewritten Version:
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The Proper Balance (Reading Selection 2-8)

Good writing balances strong words with those that clarify their connection and
guide the reader to the writer’s main points. This has been known and practiced by the
world’s finest writers, past and present.

In fact, the percentage of multi-syllable to one-syllable words has not changed
greatly from the days of Charles Dickens to the present. The difference is that today’s
writers use shorter sentences. Perhaps this is because fewer of today’s readers are aware
of the relationships existing among different kinds of words.

In the following paragraph, observe how poet and essayist W. H. Auden uses words
of lesser impact to bridge the ideas expressed by stronger words and to balance his writ-
ing by allowing the reader to put a greater emphasis on the important ones.

From Forewords & Afterwords

Most modern books on bringing up children warn parents against pro-
Jecting their own ambitions onto their children and demanding of them a
high standard of achievement. It seems to me that this warning is merited
only in cases where there is no relation between the parents ambition and
the child’s actual endowments!. If the child is stupid, it is obviously harm-
ful to show anger or shame because he is not at the top of the class, just as
it is wrong for a father to try to force a son with a talent for, say engineer-
ing, into the family grocery business. But there are many cases in which a
parent’s ambition is quite justified—if his child is talented in the way
which the parent believes. From my own experience, I would say that, in
the majority of cases, the children of parents who were ambitious for them
are successful and, whatever the conflicts and mistakes may have been,
they recognize in later life how much they owe their success to the high
standards of achievement which was demanded from them at home.

by W. H. Auden

L natural talents, abilities, capabilities
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Date Period

Discussion: From Forewords & Afterwords (2-8A)

Directions: Write your answers to the following questions.

1.

Although Auden uses a father/son as an example, what shows he means his
words to apply to girls as well as boys?

. When does Auden believe it would be harmful for a parent to expect a child to be

a top student?

Does Auden feel it is right or wrong to encourage sons or daughters to follow in
their parents’ footsteps? Explain.

. Does Auden believe it is helpful or harmful for parents to demand high stan-

dards for their children? What proof does he give to support his opinion?

Do you believe the standards set by today’s parents or schools are too high or
too low? Explain the reasons for your opinion, giving examples from your experi-
ence, reading, or other media.
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Name Date Period

How Good Writers Use Strong Words (2-8B)

Identify the strong words that you find in the paragraph by Auden to discover how
good writers balance strong words with those that clarify their connection and help read-
ers absorb important points.

You should find no more than 80 strong words in all. There may be some differences
of opinion between you and your classmates, but it is not necessary to agree on every
word. Realizing the importance of strong words is what really matters.

NOTE THOSE LITTLE “NOT'S” AND “NO’S”

It is always important for the reader’s eye to catch the little words “no” and “not”
that completely change the meaning of a sentence.

FOR EXAMPLE: Steve was prepared for the test. Vs. Steve was not prepared for the
test. There will be track practice after school. Vs. There will be no track practice . . .

It is a good idea to include no and not along with the strong words.

Directions: List the strong words as they were given in the exercise 2-6, “Kangaroo:
Symbol of Australia.” For the Auden selection, the first words might read:
— modern books — bringing — children warn parents —, etc.

Note: Your teacher may prefer that you underline words in the selection itself.
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Imagine that you are taking notes for a paper, studying for a test, or concentrating
on just one element of a piece of writing. What individual areas might you program your

Activating the Mind’s “Search” Function
(Reading Selection 2-9)

brain to search for?
Here is a partial listing:

As you exercise your own “search” function, be sure to keep in mind exactly what you
wish to spot. Don’t concern yourself with the subject or sense. Ignore everything but the

details

2B o R

People’s Names 6. Spelling Errors

Dates 7. Mistakes in Usage and Punctuation

Place Names 8. Key Words

Parts of Speech 9. Placement of Words in Alphabetical Order

Numerical Data 10. Others

you have programmed yourself to find.

Your goal is to achieve both speed and accuracy.

The following example contains many kinds of data that might make it the object of
a research project. After picking the element you wish to search, you may choose to scan
the paragraph downward from the center of each line, letting your eye catch and note the

details

An important by-product of this exercise is to show that you need not focus on each
word, one by one, in lines or blocks of type. Concentrate on “getting out” what you seek,

it seeks. Or, by experimenting, you may find a better method of your own.

not just “getting it done.”

Expansion and Business

The treaty of Utrecht inaugurated an era of peace and expansion for
England’s continental colonies. Their population had grown from about
85,000 in 1670, to 360,000 in 1713. By 1734 it had quadrupled again to
about 1,500,000. This increase owed much to heavy migration of non-
English people—Irish and Scots, Germans and French—favored by a lib-
eral naturalization act of the British Parliament in 1740. Only two new
continental colonies, Nova Scotia and Georgia, were founded between 1713
and 1754, but the area of settlement almost tripled. In the North it spread
into the hilly interior of New England, the region west of the lower
Hudson, and central Pennsylvania. In the Southern colonies it spread into
Piedmont, the area between the fall line of the rivers and the Blue Ridge
and Smoky Mountains. And the manner of settlement, as we shall see, cre-
ated new tensions.

High prices prevailed in Europe for colonial products, especially to-
bacco, rice, and sugar. The last-named primarily helped the West Indies,
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(Reading Selection 2-9 continued)

but the continental colonies, which provided the islands with lumber, live-
stock, and provisions, indirectly profited.

Before 1713 there had not been a real town on the continent between
Philadelphia and Charleston. Norfolk now grew up as an outlet for the
lumber and naval stores of North Carolina. Baltimore, founded in 1730,
soon became a principal point of export for the wheat of Maryland and
Pennsylvania. Philadelphia countered in 1733 by building the “Great Road”
to the mouth of the Conestoga river, Lancaster County. For wagon traffic
over this road in farm products, draft horses were bred from the Dutch and
Flemish stock brought over by early settlers; and the Conestoga wagon,
which eventually became the covered wagon of the Oregon trail, was devel-
oped.

The Oxford History of the American People
by Samuel Eliot Morison
chapter 10, volume one
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Search and Scan Exercise (2-9A)

Directions:

1. List in order each of the dates included in the selection.
(List more than once, if repeated.)

Now, go back to the passage and scan for any of the following items your teacher
asks you to find.

2. Capitalized words that refer to or name specific colonies or states in North
America. (List more than once, if repeated.)

3. Numbers giving the population of the American colonies, along with their dates.

4. Capitalized words naming colonial cities. (List more than once, if repeated.)

5. Count the number of sentences in these two paragraphs. There are
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UNIT 3

When to Use a Dictionary

The exercises in this chapter are designed to help students understand when to
use a dictionary—and when not to use it.

When they spot an unfamiliar word, many students feel they should imme-
diately look it up in the dictionary. By doing so, they risk losing the thread of
what they are reading, and definitions sometimes use additional unfamiliar
words that leave them as lost as before. In this chapter you will find exercises
to help your students become more proficient at determining meaning from con-
text.

Students might also be surprised to discover that many really don’t know
the exact meanings of supposedly simple words like too, for example. Although
they may use it easily and correctly in everyday speech, a single synonym can
pop into their heads when they’re reading. Thus, when they see a sentence like
“The king’s subjects thought him too demanding,” they may jump to the conclu-
sion that too must mean also because that’s what they “learned.” Such confu-
sion also occurs with homographs like corporal. Here, too, context is the key,
although students will learn that checking the dictionary is an important way
to refine their understanding of words they have acquired through context or
thought they already knew.

One of the most valuable lessons for students to learn is that reading itself
is the best way to gain new words in their vocabularies, for it allows them to
meet words “at work” and discover how writers actually use them, instead of
trying to memorize lists of imposing words and definitions, which they find dif-
ficult to remember because they were learned out of context.

NOTES ON ACTIVITIES

Making the Educated Guess (3-1)

Explain to your students that context simply means the sense of a word as
it is used in a sentence or printed “with” the text. Tell students that dictionary
definitions try to give them the meanings of a word as they apply in a variety of
different contexts. To show students how they already determine meaning
through context, ask them to think of sentences containing a common word like
cap. Though its meaning can range from a cap on a bottle to a baseball cap to a
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50 When to Use a Dictionary

cap shot off to startle or surprise someone, they automatically know its meaning
by how it’s used in a sentence.

Although answers are given in matching form at the end of this exercise,
encourage students to make educated guesses about all the sentences first—and
discover how easy and natural it is to get meaning from context.

Words with Two Meanings (3-5)

As well as concentrating on words that are homographs, this exercise also
illustrates the close relationship between context and meaning. You may want
to introduce the exercise by writing the word well on the chalkboard. Ask sev-
eral students to give some of its definitions. Then explain that it’s impossible to
choose which definition is wanted until you see the word in context, since well is
an example of a homograph—words spelled alike with different meanings.

When they have gone over the exercises, ask students if they can think of
other familiar words that are also homographs. Or, list others—such as beat,
plant, calf, grain, and close—for them. Then have students make up original
sentences, either orally or in writing, to illustrate their multiple meanings.

What’s in a Name? (3-12A)

The aim of this exercise is to help students discover the three types of
words in most people’s vocabularies. The words were specifically chosen to rep-
resent a range from familiar, everyday words like face to their rarely used syn-
onyms, such as physiognomy. Students should not feel they “ought” to know a
certain number of these unfamiliar words since a major factor in word recogni-
tion is context, while choosing from a list requires prior familiarity with a
word’s meaning.

If students do not have access to dictionaries, you may ask them to write
“(3)” after the words they do not know, instead of randomly adding them to one
of the lists.

Because each synonym has a different shade of meaning, you might also
want to do an additional activity, which requires a set of dictionaries. Assign
the different lists as group work, and ask students to determine the shades of
differences that give each word on the list a special meaning of its own.

Discussing “Discontent” (3-13A)

Invite your class to discuss the meaning of this story and compare its moral
to the American Indian saying that you should not envy another person until
you have walked a mile in his moccasins.

Also, ask students to discuss some individual traits shown in this selection
that are still recognizable in people they know today.
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Discontent: Understanding Meaning
Through Context (3-13B)

Although students are asked to underline the vocabulary words in the
reading selection, you may want them to omit this step if you are using the
copies in more than one class.

The advantage to underlining is that it makes it easy for students to find
the right word and ponder it in context before writing their definition.
Underlining will also make it easier to go over the answers in class. However,
the exercise lists the words in order, so the step may easily be omitted.



Name

Date Period

Making the Educated Guess (3-1)

What should you do when you come across an unfamiliar word in your reading? Most of
the time the best choice is—just read on.

The rest of the sentence or paragraph often contains important clues to the meaning

of unfamiliar words. When you learn words this way, it is called determining meaning
from context.

EXAMPLE: The bobolink, holding an insect in its beak, flew towards its nest. Because

of “beak,” “flew,” and “nest,” it’s obvious a bobolink is some type of bird. And it’s usually
not important to know anything more.

Part A. Directions: Step One. First, read through each of the following sentences.

Then make an educated guess about what the underlined word
means, and complete the statement that follows. You need not be
more specific than “a type of bird.”

Step Two. When you have finished, try to match the definitions
that follow these sentences, and write the correct key letter before
each number to see how closely your educated guess matches your
choice of definition.

. The garden was abloom with larkspur, roses, delphiniums, and daisies.

Delphiniums means

. After barking twice softly, the Dalmatian stood at the door, showing his desire

to go outside. A Dalmatian means

. Students’ grades may suffer a retrogression when they begin working after

school and buy a car. Retrogression means

. There is no question of Mr. Stone’s integrity, so you can believe what he says.

Integrity means

. The diminutive child could not reach the countertop without standing on a

chair. Diminutive means

. Some people fear the deserted house is haunted by a malevolent spirit seeking

revenge. Malevolent means

. Worried and upset, Lisa’s mother upbraided her for coming home later than

expected. Upbraided means
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10.

11.

12.

13.

14.

15.

‘Mirth means

(3-1 continued)

The startled guest tried to hide the transitory look of astonishment that

crossed his face. Transitory means

The teacher expressed incredulity when the boy claimed his dog ate his home-

work. Incredulity means

Jerry is full of caprice and always does what’s least expected.

Caprice means

The first robin is often considered a harbinger of Spring.

Harbinger means
Although the teacher looked funny when she tripped over the wastebasket,

the students thought it best to hide their mirth.

Sarah was concentrating so hard that she was oblivious to the noise in the

next room. Oblivious means

During the interim between exams, the students compared notes about them.

Interim means

The meager supply of firewood in the cabin would last for only one more night.

Meager means

Part B. Directions: Among the definitions below, choose the one that best fits the

meaning of each underlined word. Write its key letter in the blank
space before each sentence.

a. poor; lacking fullness f. a breed of dog k. amusement and/or laughter
b. very small, tiny g. doubt or disbelief l. acting on sudden impulse
c. unmindful, unaware h. to scold severely m. period of time between
d. act of going back- i. a kind of flower n. a sign, one that announces
ward, getting worse j. wishing evil or 0. temporary, lasting only
e. soundness of moral harm to others briefly
character, includ-
ing honesty
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How Writers Help You Make Educated Guesses (3-2)

Directions: Read the selections below to see how professional writers provide you with

clues to the meaning of unfamiliar words. Then complete the sentences
that follow each selection, indicating your educated guesses about the un-
derlined words.

1. He dressed stealthily, making sure that the coast was clear before crossing the

hall to the bathroom. He tried not to creak the floorboards as he descended the
stairs. — from The Accidental Tourist by Ann Tyler

Someone who moves stealthily does not want to be

or

. Once he’d said the car was sold, he said he was waiting for the money; he did

pay me back three quid, but he borrowed again a day or so later. — from “Good
Climate, Friendly Inhabitants” by Nadine Gordimer

A quid must be some type of foreign

. His caution and inquisitiveness did not foresake him, for with a face as sharp

and cunning as ever, he often stopped . . . and stood listening for any conversa-
tion in the next room, of which he was the theme. — from The Old Curiosity
Shop by Charles Dickens

“Listening for any conversation” is a clue that inquisitiveness means

. That constant pacing to and fro, that never-ending restlessness, the incessant

tread of feet wearing the rough stones smooth and glossy—is it not a wonder
how the dwellers in narrow ways can bear to hear it. — from The Old Curiosity
Shop by Charles Dickens

Incessant must be close in meaning to constant and

. She feels a kiss, . . . within the general pandemonium. Cars drive up blaring

their horns. Firecrackers go off. Dogs come from under the house and begin to
yelp and bark. — from “Roselily” by Alice Walker

Pandemonium is a place or scene where there is
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10.

(3-2 continued)

We had no children, for I had been apprehensive about begetting children for
fear they would look like her. — from “The Doctor’s Divorce” by S. Y. Agiron

The word is the clue to the meaning of apprehensive.

Everything falls into place . . . dissonance becomes harmony, and nonsense
wears a crown of meaning. — from Sweet Thursday by John Steinbeck

Dissonance must be the opposite of the word

The canneries themselves fought the war by getting the limit taken off the fish
and catching them all. It was done for patriotic reasons, but that didn’t bring the
fish back . . . Cannery Row was sad when all the pilchards were caught and
canned and eaten. — from Sweet Thursday by John Steinbeck

Pilchards must be a type of

He tried to recall everything he had heard about Doc’s frustration, and it was all
nebulous, all vague, except for one thing: Mack had said Doc couldn’t write his
paper. — from Sweet Thursday by John Steinbeck

The word serves as a clue to the meaning of nebulous.

This (the landscape) has a bland homogeniety, dominated by cupola-shaped
crowns of umbrella trees. Variation, no matter how rich, would in any case be
disguised by the cloud of dry-season dust that billows up from the road when
traffic passes and that settles like dull, red powder . . . To travel down this red
corridor is dismally monotonous. — from One Dry Season by Caroline Alexander

Is something that has homogeniety essentially varied or alike?

A cupola must have a shape similar to that of an
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Turning to the Dictionary for Help (3-3)

Here’s what you find in most dictionary entries:

o .

The word being defined, showing its division into syllables

A key to the word’s pronunciation and stress

Parts of speech: n. (noun), v. (verb), adj., adv., prep., pron., and conj.
Spelling of irregular plurals and other irregular endings

a. Dictionaries only show the plurals of words if they are not regular.

b. If no plural ending is given, you may assume the plural simply takes an
added -s or an -es if the plural creates an extra syllable.

. Word backgrounds

Found within brackets are the word and language from which the defined word
was derived (OE = Old English, Gk = Greek, etc.). Also included are synonyms
for the background word, often given as prefix + root. (Sometimes may follow
the definition or be omitted if these elements seem obvious.) This information is
called a word’s etymology.

Definition

A listing of one or more senses of each word, including its standard, general
senses; technical usages in special fields such as Music and Pyschology; and
slang and familiar meanings used in everyday speech, but not formally, if any.

Directions: Look up the following words, and write the correct form of each one’s plural

in the blank space.
fair 6. sky
calf 7. witch
. monkey 8. empress
. moose 9. fish
tomato 10. human
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= All Dictionaries Are Not Alike (Reading Selection 3—4)

By just glancing at these three entries from three different dictionaries, all defining
the same word, you can easily tell that each is different from the others in length and
placement of some of its parts. Scan the entries quickly to check the number of senses in-
- cluded in each. Then answer the questions on activity 3-4A.

A. fan ta sy (fan’ t se) n., pl. -sies [<Gr. phainein, to show] 1. imagination or
fancy. 2. an illusion or reverie. 3. an imaginative poem, play, etc.

_ Webster’s New World Dictionary of the American Language,
Paperback pocket-size edition Simon & Schuster, 1979

B. fan ta sy (fan’t si, fan’t zi)n., [pl. FANTASIES (-siz, -ziz)] [ME. & OFr. fan-
tasie; LL. phantasia, idea, notion; Gr. phantasia, look or appearance of a thing,
lit., a making visible <phainein, to show.] 1. imagination or fancy, especially
wild, visionary fantasy. 2. an unreal mental image; illusion; phantasm. 3. a
whim; queer notion; caprice. 4. an imaginative poem, play, etc. 5. in music, a fan-
tasia. 6. in psychology, a mental image, as a daydream, usually pleasant and
with some vague continuity. Also spelled phantasy.

Webster New World Dictionary, College Edition of the American Language
The World Publishing Company, 1957

C. fan ta sy (fan’ t se, -ze) n., pl. -sies. 1. imagination, esp. when extravagant and
unrestrained. 2. the forming of grotesque mental images. 3. a mental image, esp.
when grotesque. 4. Psychol. an imaginative sequence, esp. one in which desires
are fulfilled, a daydream. 5. a hallucination. 6. a supposition based on no solid
foundation. 7. caprice; whim. 8. an ingenious or fanciful thought or creation. 9.
Music, fantasia. Also, phantasy. [ME fantasie imaginative faculty, mental
image, <L phantasia, <Gr: idea, notion, image, lit. a making visible.] —Syn. 1.

" See fancy
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- The Random House College Dictionary
Random House, 1984
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Finding It in the Dictionary (3-4A)

Directions: Write your answers to each of the following questions after scanning the
three dictionary entries defining the word fantasy to find the information
you need.

1. Write the number of different senses of fantasy given by each dictionary entry.

A. B. C.

2. a. Which dictionary’s placement of the word’s background or etymology is different
from the others?

b. How does it differ?

3. Unless you are doing scholarly research, you have little reason for remembering the
background words or their spelling. It is more important to notice the earlier mean-
ing of the word being defined. (Given within brackets [ |)

a. How many other languages are listed in each of the three examples?
A. B. C.

b. Write the words denoting the meaning of an earlier word that are alike in exam-
ples A and B.

c. Write the words denoting the meaning of an earlier word that are alike in exam-
ples B and C.

4. a. The example that gives no technical or specialized senses is

b. The two fields in which fantasy has a specialized sense are

and

5. a. Write the alternate spelling of fantasy.

b. What example does not give this spelling?

6. What example does not include “imaginative poem, play, etc.” as part of its defini-

tion?

7. Example C refers to fantasy as often being a “grotesque” mental image. Explain how

this differs from an “unreal” mental image.

8. When you are using a dictionary, you must be careful not to take the first sense
given as the right one. With that in mind, write the sense that best fits each of the
following sentences. Include the key letter of the source example.

a. Stories, movies, and TV shows about Superman are a type of fantasy.

Sense Source
b. In his fantasies, he imagines himself as a new Elvis Presley.

Sense Source
c. During severe illnesses, people sometimes lose their awareness of reality and their
minds are invaded by weird fantasies.

Sense Source
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Name

Date Period

Words with Two Meanings (3-5)

Directions: The following words are called homographs, which means each pair has the

same spelling but different meanings. Use the dictionary to check the
senses of those you are not sure of. Some will be given as more than one
entry, some in the list of senses, and others in the background or etymol-
ogy. Pocket-size dictionaries may not contain the full information. Write the
meaning of each word, as used in its sentence, on the line following it.

Example: a. If you hide your money, don’t forget where you put it.

to put or keep out of sight, conceal

b. The hide was ready to be tanned.
an animal skin or pelt

. My brother received a promotion to corporal in the U.S. Marines.

Some people do not believe corporal punishment creates better behavior as satis-

factorily as other methods do.

. After not being emptied for a week, the garbage can smelled rank.

b. The highest rank in the U.S. Army is five-star general.

. Can you name the capital of Virginia?

There are varying opinions about the value of capital punishment.

. In the past, a man used to sue a girl for her hand in marriage and was called her

suitor.
The film company plans to sue the actor for breaking his contract.

. Talcum powder is made from a purified, finely ground mineral.

During the earthquake the ground shook for only a few seconds, but it seemed to

last much longer.
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10.

(3-5 continued)

. The collars of men’s shirts used to have stays to keep their points neat and firm.

. We enjoyed our trip to Florida and wished we could stay longer.

. With its big eyes and a delicate look, a fawn is a gentle, shy, and harmless crea-

ture.

. The two-faced man always fawns on rich people, trying to win their favor.

. The look of gravity on his face let us know the situation was a tense one.

. It is impossible to successfully defy the law of gravity without the proper techno-

logical equipment.

. Carla’s rudeness was not deliberate, and she apologized for hurting her friend’s

feelings.

. How much longer must the jury deliberate*?

. The lumberman cleaved the log in two with powerful strokes of his ax.

. It is important to cleave to your standards and beliefs, even though others urge

you to go against them.

*differs in pronunciation from a.
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Name

Date Period

Words with a Past (3-6)

Part A Directions: Sometimes words that you use every day have older or other mean-

ings that might surprise you. For example, have you ever thought
that using the term horsepower to measure the power of modern
cars actually goes back to the days when the horseless carriage re-
placed coaches and carriages pulled by horses? Knowing the his-
tory and additional senses of a word adds to your understanding of
the way it is used and its underlying meaning.

Step 1: Match the definitions that follow to the underlined word, used in its modern

meaning.

Step 2: Look up the word to discover its other sense, sometimes based on farming or
life in earlier time. Then complete the statement about it. (You may need to check related
words, such as crest in addition to crestfallen.)

1. Many Americans pay taxes to their local, county, state, and federal govern-

ments.

Earlier, county was the office or territory belonging to

. The family made the trip via turnpikes in Indiana, Ohio, and Pennsylvania.

According to its etymology, a turnpike was

. Shelly browsed through several interesting-looking books, trying to decide

which appealed to her the most.

With reference to animals, browse means

. Ithought the film was simply awful, although some of my friends liked it.

In another sense, awful can also mean inspiring or

. The homecoming queen candidates rode in convertibles as part of the car

caravan in Saturday’s parade.

In its broader terms, a caravan is a group of or
going together for safety or commion interest.

. The television station broadcast the news that school would be closed because

of bad weather conditions.

With reference to seeds, broadcast means

. Rick was crestfallen to learn that he got the problem wrong because of a sim-

ple mistake in addition.
Crestfallen also means having a drooping crest, such as the crest of a

or a
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(3-6 continued)

8. The man sat, ruminating about his future course of action.

With reference to animals, ruminate means

as animals like , , and do.

9. The pastor has many responsibilities to members of his congregation, who are
called his flock.

With reference to farming, a pastor is

10. Traci tried to glean as much information as she could about the topic of her
term paper.

With reference to farming, glean means

Part B Directions. Write the letter of the correct definition before each numbered sen-
tence.

a. minister, clergyman d. to transmit via h. atoll road, especially
the airwaves an expressway
b. to meditate, ponder,
think deeply e. to examine casually i. a governmental
district of a state
c. a line of vehicles f. to collect gradually
following one another j. very bad
g. dejected, with
drooping spirits
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Name Date Period

Context Clues to “Little, But Tricky” Words (3-7)

You might be surprised to look in the dictionary at the definitions of some easy, everyday
words you’re sure you know well. Take down, for example. Isn’t it just the opposite of up?
It’s that, too, of course. But some dictionaries list over 20 different senses for this “sim-
ple” little word.

For example, consider the following sentences:

a. After their recent loss, the team is feeling down. (dejected)

b. The man asked him to slow down. (to a lower level)

c. Jennie ran down the stairs. (descending)

When you are reading, you must determine the meaning of these words from con-
text, judging by the strong words around them, or you might become confused.

Directions: Each sentence in the following sets of sentences contains the same “little,
but tricky” word used in different ways. Choose the right sense from the
partial list of correct definitions following, and write its key letter in the
blank space.

A. Over
1. The captain showed us over the ship.
2. Can you tell me what time the play will be over?
3. A big dog can easily jump over that fence.

Senses: a. during; b. upside down; c. throughout; d. more than; e. finished;
f. across

B. Through

1. It was difficult to get the piano through that narrow door.

2. Jimmy is not through yet.

3. I got my new job through a recommendation from my counselor.

Senses: a. as a result of, b. in one side and out the other; c. among;
d. finished; e. around; f. completely

1. Excited about the game, Diana got up early.
2. When the President entered, everyone stood up.
3. Squirrels are said to store up nuts so they have food for the winter.

Senses: a. to a standing position; b. to a later period; c. aside, away;
d. above the ground; e. completely; f. out of bed
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D. For

(3-7 continued)

1. Jan asked me to help her choose a present for her sister.
2 There is no reason for Denny to be angry, for I didn’t mean to insult him.
3. Mona was trying to use her shoe for a hammer.

Senses: a. in favor of; b. in place of; c. suitable to; d. at the price of;
e. meant to be received by; f. because

1. Grandparents often like to talk about time gone by.
2. My little sister was sitting by the television.
3. Judging by the look on her face, I'd say Rosita is really surprised.

Senses: a. in or during; b. following in series; c. beside, near; d. past;
e. aside, away; f. according to

F. Along

1. Alex’s younger brother always wants to tag along with him.
2. Along the road to Louisville they saw many beautiful horse farms.
Senses: a. in conformity (with); b. together (with); c. lengthwise; d. in a line;
e. on or beside the length of
1. I'm sure you'll like their new album, too.
2. Sometimes Bert can be too stubborn for his own good.

Senses: a. belonging with; b. more than enough; c. very; d. also; e. until

1. Would you please turn the light off before you leave?
2. Felix, the team’s star player, seemed a little bit off his game last night.
3. At the beginning of the school year, vacation seems a long way off.

Senses: a. so as to no longer be in operation; b. relieved from; c. not attached,;

d. at a distance; e. from the substance of; f. not up to the usual stan-
dard
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Name Date Period

Recognizing Shades of Meaning (3-8)

It’s close to impossible to find any two words that mean exactly the same thing, even
though you find them listed together in a book of synonyms. The differences between
words that have similar meanings but differ in vital details are called their shades or
variations of meaning. You get more out of reading by being aware of subtle differ-
ences between synonyms, and, when writing, you should be careful about freely substi-
tuting one word for one of its synonyms unless you're sure it’s the word you really want.

FOR EXAMPLE, frigate, yacht, and liner are all ships, but they are very different in
type and description.

Directions: You can find the following sets of synonyms in lists of words under the
heading of the first word given. To understand the precise sense of each
word, you need to know its special shade of meaning. For each set, read the
first sentence and the base word’s definition. Then match its synonyms to
the definitions below, which contain the variations of meaning. Write out
the correct synonym in the blank space. You may wish to check the dictio-
nary for this exercise.

A. Journey

The Stewarts enjoyed their journey but were glad to be home.
(journey: a traveling from place to place )

Synonyms: a. outing b. voyage c. trek
d. tour e. expedition f. pilgrimage

1. ajourney for a purpose such as exploration or battle

2. ajourney made slowly and with difficulty

o

a long journey, especially by sea or air

4. a pleasure trip, such as an outdoor ride, walk, picnic, etc.

5. a trip, as for sightseeing, inspection, or performance

6. a journey made to a shrine or other sacred place
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B. Slow

(3-8 continued)

The runner had a slow start but managed to overtake his opponents.

(slow: not fast; taki

ng a longer time than is usual )

Synonyms: a. sluggish b. deliberate c. gradual
d. lackadaisical e. dawdling f. leaden

1.

2.

C. Produce

unhurried; steady in movement; not rash or hasty

taking place by degrees; little by little; one step at a time

. showing lack of interest or spirit; listless

lacking energy; lazy; not acting with normal vigor

. heavy in action, feeling, etc.

. wasting time; spending time idly

The playwright is seeking someone to produce his new script.
(produce: to bring into view; show; make or manufacture )

Synonyms: a. assemble b. compose c. construct
d. develop e. generate
1. to build; devise; to form by putting together parts

2.

to bring into being; cause to be; create

to make up by combining things, parts or elements; to put
in proper form or order

to gather into a group; to put or fit together

to make fuller, bigger, better, etc.
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Name Date Period

Choosing the Right Synonym (3-9)

Directions: From each set of synonyms, choose the one with a shade of meaning that best
fits the rest of the sentence, and write it in the blank space. Add endings such as
-s or -ed where needed.

A. Synonyms for Journey

Choices: a. outing b. voyage c. trek
d. tour e. expedition f. pilgrimage
1. According to the pamphlet, the includes stops in London, Paris,
and Rome.

2. Most religions have holy places that believers visit on

3. The explorers planned their carefully and made sure of having
sufficient supplies.

4. On our last , we decided to picnic at Pearson Park.

5. After the exhausting through the jungle heat, the two men
wanted rest and water, most of all.

6. Do you think you would enjoy taking a on an ocean liner like the
Queen Elizabeth I1?

B. Synonyms for Slow
Choices: a. sluggish b. deliberate c. gradual
d. lackadaisical e. dawdling f. leaden

1. Eager to go out, Joe did his math homework in a way.

2. Moving with steps, the tired runner could hardly push himself
onward.

3. On TV the forecaster predicted a change in the weather, with

more sunshine and less rain for the weekend.

4. Letitia tends to be very about making decisions, and she usually
makes good ones.

5. Not eating the right foods and being overweight can cause a person to feel

6. The small child, over his meal, was wasting time by pushing
peas around his plate with his spoon instead of eating them.
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(3-9 continued)

C. Synonyms for Produce

Choices: a. assemble b. compose c. construct
d. develop e. generate
. Scientists are working to cures for most major diseases.
. The builder plans to a new home for himself when he fin-

ishes our neighbor’s.

. Everyone in the student body will in the gym tomorrow
morning for the rally.

. The poet a sonnet dedicated to his baby daughter.

. It is hoped that the suggestion box and bonuses will cre-
ative new ideas for operating the business more efficiently.
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Name Date Period

More Practice with Synonyms (3-10)

Directions: Look up the words that follow the base word in each set of synonyms. On

the line that follows, write the special sense that makes each word’s shade
of meaning different from its synonyms.

A. Clear
All the pictures Bev took with her new camera turned out sharp and clear.

1. noticeable

2. obvious

3. unmistakable
4.

5. distinct

6

. limpid

(clear—easily seen or heard; free from darkness; bright; transparent, etc. )

visible

B. Flow
The river flows right through the heart of the city’s downtown.

AN

(flow—to move as liquid does; pour out; move gently and smoothly, etc. )

pour

gurgle
swirl

surge

circulate

C. Ordinary
It started out as an ordinary day, but it suddenly turned exciting.

S ;o

(ordinary—customary, usual, unexceptional, common )
humdrum
habitual

expected

routine

typical

traditional
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Name Date Period

Putting Synonyms in Their Places (3-11)

Directions: From each set of synonyms, choose the one with a shade of meaning that
best fits the rest of the sentence, and write it in the blank space. Add end-
ings such as -s or -ed where needed.

A. Synonyms for Clear

Choices: a. obvious b. noticeable c. visible
d. distinct e. limpid f. unmistakable
1. Because of the clouds, the sun was not all day long.
2. Each partner has her own idea about how her business should
be run.

3. I'm sure I would recognize the man if I saw him again, for his great height and

scarred forehead made his appearance

4. If you know the secret, the solution to the puzzle seems

5. The tiny spot on your sweater is barely

6. The little girl has blonde hair and blue eyes.

B. Synonyms for Flow

Choices: a. surge b. swirl c. gurgle
d. pour e. circulate
1. The wind caused the dry leaves to around in the yard.
2. The small, swift-moving stream seemed to as it flowed over the peb-
bles on its bed.
3. Would you please me another cup of hot chocolate?
4. Ceiling fans help to the air.
5. During a storm, electrical power can suddenly and cause damage to

computers, television sets, and other appliances.

C. Synonyms for Ordinary
Choices: a. typical b. expected ¢. humdrum
d. habitual e. traditional

1. The snowstorm did not hit last night.

2. If you keep to a regular schedule, soon daily exercise becomes

3. People are always talking about teenagers, but there is really no such
thing.

4. The planning committee hopes to make our school festival big-
ger and better this year.

5. Wishing to escape her life, she dreamed of taking a trip to Paris.
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Three Kinds of Words in a Typical Vocabulary
(Reading Selection 3-12)

No matter what their age or degree of education, most people’s vocabularies are
made up of three kinds of words. See if the words in your vocabulary also fit into the fol-
lowing three categories:

1. Words you know well and use freely in everyday conversation and writing.

2. Words you understand, can define, and would use in formal writing—perhaps
double-checking first—but do not use in ordinary conversation, sometimes be-
cause you aren’t sure how to pronounce them and sometimes because they don’t
seem to fit everyday speech.

3. Words that you recognize and that make sense to you in context, although you
can’t define them precisely when they stand alone and so don’t use them in con-
versation or writing.

ALL THREE TYPES OF WORDS ARE VALUABLE TO YOU

When you first meet an unfamiliar word in context, you can’t be sure when you’ll
come across it again or how often it’s used by people with good vocabularies. When you
encounter the same word a number of times, you begin to have a better idea of its shades
of meaning and the way that it’s used by experienced writers.

As recently-read words become more familiar to you, they will progress from words
you know on a “recognition” level to words you understand more fully and use more confi-
dently.

All three types of words are important to your vocabulary. To know a word well, you
need to see and/or hear it in a variety of settings so that you understand its various
shades of meaning and its proper usage.
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Name

Date

Directions: Each of the sentences used in this activity has eight different synonyms
that correctly complete its meaning. Some will be obvious. Some words are
probably unfamiliar. They represent the three types of words in your vocab-

ulary.

On the lines following each sentence, write the words from the list
below that sensibly complete its meaning. First, write the words you know
well and use freely and label them (1). Next, write the words you under-
stand and can define but do not use in ordinary conversation, labeled (2). If
you do not know the meaning of a word and need to find its meaning in the

dictionary, write (3) after it.

1. He has the

well-shaped lips.

What's in a Name? (3-12A)

Period

of a classic hero—a strong chin, a direct gaze, and

2. Although their

family.

is nice, it seems too small for such a large

3. Feel free to ask her advice, for there’s no doubt of her

Word Choices:
abode
judgment
face
home
prudence
sagacity

acumen
domicile
wisdom
mien
habitation
residence

look

visage
features
good sense
household
perspicacity
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Meeting “New” Words in Context (Reading Selection 3-13)

Read the following selection, titled “Discontent.” When you meet an unfamiliar word, do
not stop to look it up, but make an educated guess about its sense in the sentence if it
seems obvious to you. If not, continue reading to discover whether additional clues to its
meaning follow, or if you can understand the rest of the passage without knowing what
this one word means.

1

Discontent by Joseph Addison (adapted and abridged)

According to Socrates!, if all the misfortunes of mankind were cast into a public
stock in order to be distributed equally among everybody, those who now consider
themselves most unhappy would prefer the share they already have to that which
would be theirs through such a division.

Horace? has carried the idea farther and supposes our own hardships or misfor-
tunes are easier to bear than someone else’s if we would exchange places.

While sitting in my chair, ruminating about these two remarks, I fell asleep and
dreamed that Jupiter® proclaimed that every human being should bring his griefs
and calamities and throw them in a heap. A large plain was chosen for this purpose.
I stood in its center and saw every human being marching one after another, each
throwing down his or her load, which immediately grew into a prodigious mountain
that seemed to rise above the clouds.

There was a certain lady of thin, airy shape who was very active in this cere-
mony. She carried a magnifying glass and wore a loose, flowing robe embroidered
with weird designs. There was something wild and distracted in her looks. Her name
was Fancy.

She led every mortal to the chosen spot, after helping each to choose what to
discard. I felt great pity to see my fellow-creatures groaning under their troubles and
misfortunes.

Several persons, however, gave me diversion. One brought a fardel, very care-
fully concealed in an old embroidered cloak. After he threw it into the heap, I discov-
ered it was poverty. Another, after much puffing, threw down his burden. Upon
examination, I discovered it to be his wife.

A multitude of lovers were saddled with whimsical burdens, made up of cupid’s
arrows and flames. Oddly, though they sighed as if their hearts would break under
such calamities, they could not talk themselves into throwing them into the heap.
After a few faint efforts, they shook their heads and marched away, as heavily laden
as they were before.

an ancient Greek philosopher

2Roman poet and satirist
3Supreme god of the Romans
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(Reading Selection 3-13 continued)

I saw multitudes of old women throw down their wrinkles, and there were great
heaps of red noses, large lips, and rusty teeth. I was surprised to see the greatest
part of the mountain was made up of bodily deformities . . .

There were also distempers of all sorts, though I could not but note that many
were more imaginary than real. One little packet was a complication of all the dis-
eases incident to human nature, and it was in the hand of many fine people. It was
called the spleen—containing ill will, peevish temper, and grudges.

What surprised me most was that not a single vice or folly was thrown into the
whole heap. I had thought that everyone would take this opportunity to get rid of
passions, prejudice, and frailities.

I particularly noticed one profligate fellow who, I did not question, came loaded
down with his crimes. Upon searching his bundle I found that, instead of throwing
away his guilt, he only laid down his memory. Another worthless rogue flung away
immodesty instead of his ignorance.

When the whole race of mankind had cast down their burdens, the phantom
Fancy, seeing me an idle spectator, came near and held her magnifying glass before
my eyes. I no sooner saw my face than I was startled by its shortness compared to its
breadth. This made me very out of humor with my own countenance, which I threw
from me like a mask. Luckily, the man before me had just thrown down his visage,
which it seems was too long for him. I believe the very chin was, modestly speaking,
as long as my whole face. We both had the opportunity to mend ourselves. All the
contributions were now brought in, and everyone was free to exchange misfortunes
for those of another.

As we stood around the heap, there was scarcely a person who did not discover
what he thought pleasures and blessings of life, and wondered how their owners
ever came to see them as burdens or grievances. As we were regarding this confusion
of miseries, Jupiter issued a second proclamation. Everyone was free to exchange his
affliction and return to his habitation with whatever other bundle was delivered to
him.

Upon this, Fancy began to hand out the whole heap with incredible activity, rec-
ommending to everyone a particular choice. The hurry and confusion was too great
to express, yet here are some observations I made at the time.

An old, grey-headed man who had laid down a stomach ailment and who, I
found, wanted an heir to his estate, snatched up an undutiful son that had been
thrown in the heap by an angry father. The graceless youth, in less than a quarter
hour, pulled the old gentleman by the beard and had liked to have knocked his brain
out. Upon meeting the true father, who came toward him with a bad pain in his
stomach, the old gentleman begged him to take his son again and give him back his
ailment. But they were incapable, either of them, to recede from the choice they had
made.

The female sex were very busy bartering for features. One was trucking a lock
of grey hairs for a pus-filled boil. Another was trading a short waist for a pair of
rounded shoulders. But, in every case, everyone thought the new blemish, as soon as
she had it in her possession, was more disagreeable than the old one.
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(Reading Selection 3-13 continued)

I must not omit my own experience. My friend with the long visage had no
sooner taken upon him my short face, but he looked so grotesque in it that I could
not help laughing at myself. The poor gentleman was so sensible of the ridicule that
I found he was ashamed of what he had done.

On the other hand, I found I had no great reason to triumph. When I went to
touch my forehead, I missed its place and clapped my fingers upon my upper lip.
Besides, as my nose was exceedingly prominent now, I gave it two or three unlucky
knocks as I was aiming at some other part of my face.

I saw two other gentlemen in similar ridiculous circumstances. These had made
a foolish swap between a pair of thick bowed legs and two long trapsticks that had
no calves on them. One man looked like a man walking on stilts while the other
made such awkward circles as he attempted to walk that he scarcely knew how to
move forward on his new supporters.

The heap was at last distributed among the two sexes who made a most piteous
sight. The whole plain was filled with murmurs and complaints, groans and lamen-
tations.

Jupiter, at length taking compassion on the poor mortals, ordered everyone a
second time to lay down their loads with a design to give everyone his own again.
They discharged this with a great deal of pleasure.

Then Jupiter commanded Fancy to disappear and sent in her stead a goddess of
a quite different figure. Her motions were steady and composed, her aspect serious
but cheerful. Her name was Patience.

She had no sooner placed herself by the Mount of Sourow than, remarkably, the
whole sunk to such a degree that it did not appear a third as big as before. She after-
ward returned to every man his own proper calamity and, teaching him how to bear
it in the most commodious manner, he marched off contentedly, being well pleased
that he had not been left to his own choice of the kind of evil which fell to his lot.

Beside the several morals to be drawn from this vision, I learned never to re-
pine at my own misfortunes or envy the happiness of another.

It is impossible to make a right judgment of a neighbor’s suffering, for which
reason I have determined never to think too lightly of another’s complaints, but to
regard the sorrows of my fellow creatures with sentiments of humanity and compas-
sion.
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Name Date Period

Discussing “Discontent” (3-13A)

Directions: Write your answers to the following questions.

1. Why would the poor man want to hide his poverty in an embroidered cloak?

2. What would make the lovers decide not to give up their burdens?

3. Why did one man want to get rid of his memory? Why would another choose to

get rid of his modesty but keep his ignorance?

4. What do you find humorous about this selection? What serious point is its au-

thor trying to make?

5. One definition of fantasy lists fancy as one of its synonyms, and it was also the
name of the first goddess. In what way does imagination play a part in the peo-
ple’s attitudes towards their misfortunes and miseries?
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Name ' Date Period

Discontent: Understanding Meaning Through Context
(3-13B)

Directions:

Step One. Find the words in the story that are listed below and underline each.
Some words will be underlined more than once because unfamiliar words are easier to
understand when seen in more than one context.

Step Two. Reread the story, and write the meaning of each word, as you determine
it from context, on the first line following it. Be sure that you judge a word by its present
context, not by another meaning you happen to know. (Note: Place a dash after a word if
you have previously defined it.)

Step Three. Save the second line for a comparison with one of the word’s dictionary
senses.

cast
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ruminating
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calamities
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24.
25.
26.
217.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
48.

breadth

(3-13B continued)

humor

countenance

visage

proclamation

affliction

habitation

ailment

graceless

bartering

trucking

visage

grotesque

sensible

prominent

trapsticks

calves

piteous

lamentations

discharged

stead

aspect

commodious

repine

compassion
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UNIT 4
A Meeting of Minds

The aim of this unit is to show students that good reading involves more than
recording, storing, and regurgitating information—a computer is better at
doing that than the human brain.

The activities in “A Meeting of Minds” require students to be mentally ac-
tive participants. They ask students to make decisions about what they are
reading and to become aware that writers also make many choices and deci-
sions that readers should learn to recognize. One example is how a writer may
purposely choose a single word to affect the reader’s attitude towards a subject,
and good readers need to be alert for such slanted words when they’re reading.

Throughout the unit, students will become engaged in looking beyond the
surface to discern the writer’s meaning, whether it is seeing how use of high-
flown vocabulary is not the same as profundity of thought or discovering how to
recognize the difference between fact and opinion.

Humor is one of the most difficult kinds of literature to teach because
many students fail to recognize it as wit. “A Meeting of Minds” also takes up
the difference between serious and humorous writing, arming students with

knowledge of the techniques that let readers know a writer doesn’t intend to be
taken seriously.

NOTES ON ACTIVITIES

Identifying a Writer’s Point of View (4-1A)

As a result of their introductory work with point of view, students need to
develop the habit of determining whether a selection is written in first person
or third person. Although the examples do not distinguish between fiction and
nonfiction, such awareness is needed to understand the subtleties in point of
view, which will be discussed later and which are an integral part of higher
level reading of short stories, novels, and poetry.

A Matter of Opinion (4-5)

To help students make their decisions about whether a statement is fact or
opinion, advise them that such attributions as “Ted remarked” and “according
to Sue” should be accepted as accurate. Since some students may be confused
by this detail, it may need additional emphasis and explanation.
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80 A Meeting of Minds
In Other Words: Familiar Sayings in Disguise (4-9)

Students can have more fun with this exercise if they break the sayings
down to manageable phrases. For example, “the person’s manual appendage”
becomes “hand.” They may also enjoy doing this exercise as a group activity.

If most members of your class seem unfamiliar with these sayings, you
may want to write them on the chalkboard and allow students to match these,
too.

A Taste of Humor (4-10A)

To someone who doesn’t understand it, humor can seem “stupid.” The pur-
pose of these activities is to show that humorous writing need not be uproari-
ously funny . . . just should not be taken seriously.

Encourage students to realize that, when something is humorous, the
writer doesn’t mean what he or she says . . . and expects (or hopes) the reader to
know this. It is not important for students to memorize the possible techniques
of humor. It is important for them to be aware that both writers and readers
have a part in making humor “work.”

Serious or Humorous? Determining the Difference

(4-12) and (4-13)

In assessing answers to part 3 of each set of questions, allow for individual
differences in descriptions of the subjects of serious paragraphs. If humorous,
variation may be possible, as noted. However, be sure students use each tech-
nique of humor only once per exercise.

Students may want to discuss some of the ideas expressed in these exam-
ples, especially those concerning the attitude of a mother toward her obviously
teenaged son in Part II, Example 4, by Nikki Giovanni.

Saying It the “Nice” Way: Euphemisms
(Class Activity)

A valuable class project is to share students’ funds of euphemisms—which
they’ll discover they have, even though they’re unfamiliar with the term itself.

They’ll see that euphemisms are different from doublespeak in one sense,
because they are a way of avoiding saying something bothersome to the
speaker.

Concerning someone they care about, many people avoid making a refer-
ence to dying or death. Since this is such a common feeling, students should be
able to share many different expressions they’ve heard used in place of being
straight forward. They will also discover how and why people use euphemisms.

Have students volunteer expressions they know. List them on the chalk-
board, and then ask class members to group together those euphemisms that
reveal a similar attitude towards the subject.
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Among the possibilities:

* pass away, go to one’s reward—expressing a respectful or reverent atti-
tude

* kick the bucket, bought the farm—trying to affect a joking manner
* blown away, terminated—acting tough and unfeeling

(Students should have many additional examples of their own, both famil-
iar and some perhaps surprising.)

You may wish to continue by discussing euphemisms used for various occu-
pations, such as janitor, garbageman, housewife, waiter, and others.

NOTE: No reproducible activity sheet accompanies this activity.



From the Writer’s Point of View
(Reading Selection 4-1)

A writer can only write about what he or she knows, believes, or has imagined—
whether it comes from personal experience, independent research, or what someone else

has written or said.

That’s why one of America’s most honored writers, Henry David Thoreau, reminded
his readers at the beginning of his most famous book, Walden, that it is always the first
person speaking, whether or not a writer chooses to speak as “I.”

Skillful readers need to be aware of writers’ choice of point of view, whether they de-
cide to use a personal approach, speaking directly to the reader and calling themselves
“I” or “We,” or to choose an objective approach, omitting these words unless quoting

someone else.

There are two basic points of view:

First Person:

Third Person:

The writer uses I, we, or one of the other forms such me, my, mine,
myself, us, our, or ourselves outside of quotation marks.

EXAMPLE: During my travels through the Orient, I discovered that
people are people, no matter how strange their customs seemed to
me at first.

The writer distances him- or herself from the subject, omitting the
first-person pronouns unless directly quoting someone else.

EXAMPLE: A traveler through the Orient will discover that people
are people no matter how strange their customs seem at first.

Explain why the following is also third person: On his return
from a trip through the Orient, Bruce Snyder said, “I discovered
that people are people, no matter how . ..”
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Name

Date Period

Identifying a Writer’s Point of View (4-1A)

Part A Directions: On the line, indicate the writer’s point of view by writing the words
first person or third person. (NOTE: The words first and third
are not the complete or correct terms, so do not accurately describe
the point of view.)

1.

10.

A Note About You

During the lengthy trial, members of the jury were not
supposed to read newspaper accounts or listen to radio
or TV reports about it.

I will never forget the thrill of going downhill skiing for
the first time in my life.

. As Americans, we owe it to ourselves and our country to

remember the ideals on which our nation was founded.

Even though you love the sun, don’t forget that its rays
are dangerous and can lead to unwelcome consequences.

Although a used book sale seemed like a good idea to me,
the rest of the committee disagreed.

. The audience was enthusiastic at first, but the perfor-

mance did not live up to its expectations.

Students should not be surprised if their career goals
change many times as they progress from childhood to
adulthood.

Some fashion designers want to turn people into walking
billboards for their styles, in my opinion.

“It was not my intention to mislead you,” the television
interviewer assured her guest.

“I could see that you wondered what was up, but I
wanted to surprise you,” Jill told me at the party.

Since it is “always the first person speaking,” writers must be careful about using
the word you, and readers should be aware of its different effects.
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(4-1A continued)

Part B Directions: Consider the examples below, and write out your answers to the
question or questions following each.

1. If you are planning a trip abroad, you should coordinate your wardrobe carefully
before beginning to pack.

Question: Who is the “you” in this sentence?

2. When you enter a classroom, the first thing you do is look to see if the teacher is
there.

Question: What is wrong with this use of “you”?

3. a. You have an important choice to make, and you’re having trouble deciding.
What do you do next?
b. When someone has an important choice to make, it’s sometimes difficult to
decide what to do next.
c. When there’s an important choice to make, I sometimes have trouble deciding
what to do next.

Questions:
(1) Which of the three statements above is written in first person?

(2) Which sounds as if it would offer the most expert advice?

(3) Do you find it easy or difficult to identify with the “you” in example a?

Why or why not?

84

© 1995 by The Center for Applied Research in Education



© 1995 by The Center for Applied Research in Education

Name Date Period

Writing in First- and Third-Person Points of View (4-1B)

Directions: Write 10 original sentences of at least 12 words each, five using the first-
person point of view and five in third person. Vary your choices of first-
person pronouns, and include at least four direct quotations. Be sure to
label each sentence clearly to show the point of view you chose.

Point of view:

Point of view:

Point of view:

Point of view:

Point of view:

Point of view:

Point of view:

Point of view:

Point of view:
10.

Point of view:
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Date Period

Always the First Person (4-2)

Using first-person forms of the pronoun “I” are always necessary when someone is writ-
ing about such topics as personal experiences and plans. Although not necessary, good
writers also sometimes use such first-person expressions as “it seems to me” when they
want to emphasize the fact that others might disagree or because they wish everyone to
recognize the idea as their own.

On the other hand, beginning writers may add “in my opinion” as if to say, “Well, it’s
just my own personal opinion, and I'm really not sure whether it’s right or wrong.” This
weakens their writing, since writers can only speak for themselves and good readers

know this.

Directions: In each of the following examples, indicate whether the use of first-person
forms are necessary or weaken the sentence. Write W in the blank space if
use of first-person pronouns weakens the example and N if necessary to it.

1.

10.

The way I see it, it would be hard to drive in a snowstorm if your wind-
shield wipers weren’t working.

It is difficult for me to imagine what it would be like to be colorblind.

The books of Charles Dickens, it seems to me, are some of the most-
admired novels ever written in English.

Some people expect more of others than they do of themselves, I think.
To be fair, in my view, the laws should treat everyone equally.

Since I left, my friends write that there have been many changes in my
former school.

My advice is to consider the possible effect before accusing someone of
being unfair.

What to me seems obvious might confuse someone else.

In my opinion, American teens need to have a healthy, well-balanced
diet and avoid eating too much junk food.

I think the answer is right, but it was marked wrong.
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Name

Date Period

A Meeting of Minds (4-3)

Part A Directions: Compare the following:

a. The world is flat.
b. I believe that the world is flat.
c. In times gone by, many people believed that the world was flat.

1. Which one or more of the above statements would you classify as true? (Identify by
key letter.)

2. Which seems most obviously untrue?

3. Which, if true, would make someone today seem foolish?

A good reader should always remember that, whether or not a writer uses the first per-
son “L,” he or she is always responsible for choosing words, examples, the order of presenta-
tion, and so on, down to every detail written.

Skillful readers do not base their decisions about the truth of a piece of writing upon
whether or not it is labeled nonfiction. They depend upon their own judgment and opinion, re-
sulting from thoughtful attention to the words, ideas, and proof the writer presents.

Part B Directions: Read the following examples and decide which are backed up with ade-

N o

10.

11.
12,

Ov R N

quate proof and which merely express opinion. A statement that pro-
vides a source, such as “According to the Principal, Mr. Harding, Easton
High is the best in town,” can be considered to have sufficient proof—the
fact being that he said it, not that what he said is necessarily true. Write
O if the sentence simply expresses an opinion, and SP if it offers satis-
factory proof.

This year’s homecoming queen was beautiful.

This year’s homecoming queen was blonde, blue-eyed Margi Macy.
The audience gave the performers a standing ovation.

The audience enjoyed every moment of the performance.

Four members of the audience fainted during the preview showing of the hor-
ror film, “The Glob of Glu.”

“The Glob of Glu” is the most frightening and exciting horror film ever made.

Pete Contos said, “The Glob of Glu” was the most exciting horror film I've
ever seen.”

Most Americans are against the new education bill proposed by Senator Bacon.

Senator Bacon stated, “Letters received in my office show the voters favor my
education bill, five to one.”

Trailing by 16 points at halftime, the team closed the gap in the second half
and lost by a single point.

According to Brutus, Caesar might become an evil tyrant if he became king.

Caesar might become an evil tyrant if he became king and therefore had to be
assassinated.
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Date Period

Directions:

Providing Satisfactory Proof (4—4)

Using examples from the news, your reading, or your own imagination,
write a total of ten original sentences about five different topics. Have one
that represents opinion and one containing satisfactory proof for each sub-
ject. In the blank space in front of each sentence, label O or SP to indicate
your intention.

1.

10.
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Date Period

A Matter of Opinion (4-5)

Directions: In the following groups of sentences, decide whether each statement should
be considered true or whether it is a matter of opinion. Write the letter T
for True or O for Opinion in the blank space.

=

min

-

gp

I don’t believe in ghosts.

. People in many parts of the world believe that the spirits of

dead people return as ghosts.
The belief in ghosts is superstitious nonsense.

. To deny the existence of ghosts shows a lack of imagination and

insufficient research.

Senator Nolan declared that the President’s new foreign trade
policy would prove disastrous.

. The President assured voters that his new foreign trade policy

means increased economic growth.

The President’s new foreign trade policy looks promising on the
surface but has a number of shortcomings.

In a poll taken yesterday, the majority of Senators expressed
themselves in favor of the President’s new foreign trade policy.

School is not fun; it’s hard work.

Kids will only learn in school when they have fun doing it.
Today’s parents are overly involved in their children’s lives, ac-
cording to family psychologist John Rosemond.

. The average American child comes to school not possessing the

habit of respecting adults.

VOICE YOUR OPINION

You might wish to discuss some of the statements made

in this exercise that you think are matters of opinion.
Explain the ideas on both sides of the topic, and provide
proof and examples to back up the views with which you

agree.

Discuss the chosen topics as a class or in groups. Your
teacher might ask you to write about one of these subjects
later.
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Recognizing “Charged” Words (4-6)

A “charged” word is one that carries an extra kick with it and that can subtly influ-
ence a reader, sometimes without his or her being aware of it.

FOR EXAMPLE, notice the difference between the following two sentences:

a. The teacher demanded that we read our compositions orally.

b. The teacher asked that we read our compositions orally.

Which underlined word makes the teacher seem mean and bossy? Is there any ques-
tion about its being “demanded”?

Part A. Directions: Often the change of one or two words in a sentence will serve to
create a different impression in the reader’s mind. Read the following pairs of sentences,
and answer the question or questions concerning each.

1. a. The suspect claimed that he was visiting friends at the time of the robbery.
b. The suspect stated that he was visiting friends at the time of the robbery.

Question: Which underlined word plants a doubt in the reader’s mind about

the suspect’s truthfulness?

2. a. The mob gathered outside the auditorium began to grow restless when the
doors did not open on time.

b. The crowd gathered outside the auditorium began to grow restless when the
doors did not open on time.

Question: Explain how crowd and mob create different effects on a reader.

3. a. Some people have the belief that money is the root of all evil.
b. Some people take the attitude that money is the root of all evil.

Question 1: Explain the difference between an attitude and a belief.

Question 2: Which underlined phrase more clearly reveals the writer’s dis-

agreement with such people’s feelings about money?
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4.

(4-6 continued)

a. Hank said that he was responsible for the error.
b. Hank admitted that he was guilty of the error.

Question 1: Which pair of underlined words makes the error seem more serious?

Question 2: Explain the difference between being responsible and being guilty.

CHOOSING BETWEEN WORDS

Part B. Directions: From the pair of choices in parentheses following each sen-
tence, select the one that will add less of a negative charge to the meaning. Write your
choice on the line.

1.

The scholarship committee Alex’s application.
(rejected; did not accept)

Such expressions are and should not be used in
a classroom setting. (inappropriate; tasteless)

. After a while, you forget how Deidra looks and only
remember how nice she is. (plain; ugly)
The teacher said Brad was to let his friend copy
his paper. (unwise; foolish)
Opponents of the plan the accuracy of some of the

(attacked; questioned)
details presented as facts resulting from thorough research.
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Dealing with Doublespeak (4-7)

Doublespeak is the use of words and phrases that, at first glance, seem to mean one
thing but really mean something else. It’s the sometimes unintentional but more often
deliberate misuse of words to mislead, cover up, or impress, rather than explain.

Directions: Read the following “Doublespeak” words and phrases, and try to figure out
what they really mean. See how many you can understand on your own,
and write their meanings on the line. Then match the rest to their defini-
tions at the bottom of the second sheet.

1. behavior modification

2. physically challenged

3. gender neutral

4. correctional facilities

5. inoperative

6. inner city

7. corporate downsizing

8. ethnic cleansing
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10.

11.

12.

13.

14.

15.

SPpRC AT I FRMe e T

culminating activity

(4-7 continued)

free gift

disadvantaged

job termination

scholastic facilitator

exceptional child

politically correct

a teacher

broken; not working

firing workers to increase profits

handicapped; having a disability

method of discipline; ways to make kids behave

an item not free because you must buy another item to get it
a word or words not found offensive by a member of the group it refers to
not favoring either sex, male or female

one well above or below average

poor, needy

prisons

a test

. the act of being fired from a workplace

the poor section of a town
people getting rid of a group of people they hate
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Fancy Words, Simple Ideas (4-8)

The clearest, most direct way of stating an idea is best. Yet sometimes a reader must
puzzle out the simple idea hidden within a complicated piece of writing.

For example, a writer, trying to impress readers with his originality and vocabulary,
wrote “an equine quadruped of a variegated color and shade,” instead of “a horse of a dif-
ferent color,” which says the same thing much better!

Directions: Each of the following sentences has a very ordinary meaning, once you get
past its attempt to say something simple in an excessively complex way.
Choose from the simply written versions at the bottom of the page, and
write the key letter that matches its overly fancy restatement.

1. He responded to the interrogatory in the affirmative.

2. The malfunction of my requisite recollective mental process culminated
in the unintentional unfulfillment of my obligator scholastic require-
ments.

3. A manifestation of unbridled enthusiasm emanated from the assembled
multitude.

4. The protective overstructure of the multi-compartmented private domi-
cile failed to eliminate the infiltration of precipitation.

5. At this particular point in time the full ramifications of the subject
under consideration make it impossible for me to give a definitive re-
sponse.

The house’s roof leaked.

He is hard to understand.

I can’t give you a definite answer right now.
I forgot to do my homework.

The crowd cheered.

He said yes.

Mo e T

94

© 1995 by The Center for Applied Research in Education



© 1995 by The Center for Applied Research in Education

Name

Date Period

In Other Words: Familiar Sayings in Disguise (4-9)

Directions: See if you can figure out the well-known sayings rewritten in too fancy,

overly complicated versions. It will help to read the entire sentence and
begin from what you know.

Write the original version on the line that follows each sentence. The
number of words in the original is written in parentheses.

. A solitary plumed, warm-blooded vertebrate with organs of flight in the person’s
manual appendage deserves an evaluation equivalent to double that quantity in
a low, woody organism with spreading branches.

(11 words)

. A member of the species commonly designated Homo Sapiens who exhibits an
insufficiency of normal sagacity faces imminent separation from his spendable
financial assets.

(8 words)

. One one-hundreth of a basic American paper monetary unit preserved for future
eventualities is synonymous with an identical amount acquired through pur-
poseful effort.

(7 words)

. A representative of the fluttering feathered tribes that exceeds the expectations
of timely arising acquires the possession of the long and slimy, soft-bodied,
creepy, crawly creatures.

(6 words)

. Preference attaches itself to the advisability of failing to adhere to the pre-
scribed limits of promptitude as a superior alternative to an act’s everlasting
omission.

(4 words)
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A Sense of Humor (Reading Selection 4-10)

Did you hear about the eyeglass maker who was arrested for making a spectacle of
himself?

If you recognize something that’s meant to be humorous, you “get the point.” If not,
you don’t “get it,” and you might think it stupid.

He said, “I wuz framed.”

Humor is not meant to be taken seriously, and it’s not always intended to make you
laugh out loud. Humor can include body language and verbal wit—and much of its suc-
cess depends upon doing or saying the unexpected on purpose as a surprise.

Humor can be slapstick—when a guy in baggy pants whacks his buddy with a spe-
cially-made stick that cracks like a pop gun—and startles an audience into laughing.

Humor can make you chuckle or simply enjoy seeing the clever twist it puts on some-
thing familiar by using a pun—or play upon the two meanings of a word like spectacle.

Written humor is not always easy to “catch,” for the signals of a smiling jokester or
baggy pants comedian are missing. But, good writers of humor are not trying to throw a
verbal curve or fool their readers. As participants in the writer/reader compact, hu-
morists offer their readers a fresh and original way of looking at the world. And, readers
in humor take an active part by being alert to its signals, noting the writers’ clever ways
of saying the unexpected and “getting the point” of written humor.
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Name Date Period

A Taste of Humor (4-10A)

Directions: Following are five examples of humorous writing, along with one or more
techniques of humor the writer has used.
Read each selection and answer the question or questions concerning
it. Plan to keep a list of the techniques that signal humor in your English
notes or notebook for future reference.

A. People often say to me: “Dave, as a professional columnist, you have a job that re-
quires you to process large quantities of information on a timely basis. Why don’t you
get a real haircut?” — “Learning About Life on the Internet” by Dave Barry

Technique: seemingly senseless change of subject (non sequitur)

Questions:
(1) Write a question that would more logically follow the first statement, “People

often say . ..”

(2) What is also humorous about Barry’s use of the word “often”?

B. For more than a quarter of a century I have been a high school English teacher—an

unrepentant inmate in the house of correction of composition. — Anguished English
by Richard Lederer

Technique: play on words

Questions:

(1) What is the usual meaning of “house of correction”?

(2) What play on words allows Lederer to claim he is an inmate of one?
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(4-10A continued)

C. Animals talk to each other, of course. There can be no question about that; but I sup-
pose there are very few people who can understand them. I never knew but one man
who could. I knew he could, however, because he told me so himself. .. This was Jim
Baker . . . — “Blue Jays” by Mark Twain, from A Tramp Abroad

Technique: flaws in logic; unbelievable proof

Questions:

(1) What is the only proof given that Jim Baker understands animals’ language?

(2) Why isn’t this proof good?

(3) Is it truth or opinion to “There can be no question about” animals having the abil-

ity to talk? Explain the reasons for your choice.

D. (More about Jim Baker)
According to Jim Baker, some animals have only a limited education and use only
very simple words and scarcely ever a comparison or a flowery figure, whereas certain
other animals have a large vocabulary, a fine command of language, and a ready and
fluent delivery; consequently these latter talk a great deal, they like it, they are con-
scious of their talent, and they enjoy “showing off.” — “Blue Jays” by Mark Twain,
from A Tramp Abroad

Technique: exaggeration; making fun of human traits by giving them to animals

Questions:
(1) Although animals communicate, why wouldn’t they really have a “large vocabu-

lary”?

(2) Give two other ways Jim Baker says animals use language that are better fitted to

describing human speech.

(3) What negative qualities, also typically human, are shown by those with “a fine

command of language”?
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(4-10A continued)

E. Do you love me or do you not?
You told me once but I forgot. — Author Unknown

Technique: an unexpected twist or contradiction

Questions:

(1) What is the usual reason for asking someone if he or she loves you?

(2) What does saying “I forgot” seem to indicate about the asker’s feelings towards the

other person?

(3) Why does this seem contradictory?

(4) Do you feel that many people, at times, would like to express this same attitude

toward someone? Explain why or why not.
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Date Period

A Taste of Humor (4-10B)

Directions: Read each selection and answer the question or questions concerning it.

Plan to keep a list of the techniques that signal humor in your English
notes or notebook for future reference.

Sonnets are of two types: (1) Shakespearean and (2) Petrarchan. Another way of clas-
sifying them is (1) Good and (2) Bad. Sonnets may be easily recognized,* because they
contain fourteen lines. Occasionally a poet has written a sonnet that was a little
shorter, because he could think of nothing more to say, or a little longer, because he
was being paid by the line. — “The Sonnets” by Richard Armour, from Twisted Tales

from Shakespeare

* By anyone who can count.

Technique: ridiculous statements; flaws in logic

Questions:

(1) Considering the first method of classifying sonnets, why is the second way obvi-

ously meant to be humorous?

(2) Why can’t the footnote be taken seriously either?

(3) Why wouldn’t it be logical for some sonnet to be longer or shorter than others?

(4) What humorous twist is there in a sonnet writer’s being paid by the line?

A few weeks ago I turned down an opportunity to worry about litter in space. It hap-
pened when a man who was being interviewed on television said that as many as
7,200 objects, most of them the sort of thing that a good citizen might drop in the
nearest trash receptacle, are orbiting the earth. Just as soon as I heard the man say
that, I heard myself say, “Well, none of them belong to me.”

I think you could call it an instinctive response, familiar to anyone who grew up
with a sibling—a sister in my case—and thus became accustomed to using as his first
line of defense “I'm not going to clean up her mess!” . . . — “Space Mess” by Calvin

Trilling, from Enough’s Enough
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(4-10B continued)

Technique: clever, unexpected twists of language; a sense of the ridiculous

Questions:

(1) Is an opportunity usually something good or bad?

Give an example of something you would consider an opportunity

(2) Does the first sentence refer to a genuine opportunity? Why or why not?

(3) Why isn’t most of the litter in space the “sort of thing” someone would just drop in

a trash bin?

(4) How does the author relate the problem of litter in space to family life?

. (to be read solemnly)

Mister Thomas Jones
Said to James, his son:
“Never swallow bones,
Never point a gun.

Never slam a door,

Never play with flames,

Never shun the poor.”

“Dull old fool!” said James. — “Bringing Him Up” by Lord Dunsany

Technique: surprise; making fun of typical human behavior

Questions:

(1) Why does the repetition of “never” seem typical of adult and parent behavior to-

wards young people?

(2) Why does “swallow bones” create a humorous impression?

(3) a. Why is “flames” a surprising choice of words?

b. Why did the poet “have” to choose “flames”?
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(4-10B continued)

(4) Why is James’ response considered typical of young people?

(5) Is the advice basically good or bad? Explain your choice.

. “The most ferocious, relentless and bloodthirsty American predator isn’t the wolf, or
the bear, or the bob-cat,” said Tim. “It’s the mosquito . . .”

“Today there probably isn’t a mosquito in the Upper Peninsula of Michigan that
measures more than four inches from wing tip to wing tip,” continued Tim. “But in
the old days . . . there were times when all hands had to stay in camp with the doors
and windows barred. Outdoors, folks had to kick a hole in the swarms before they
could spit.

“Every mosquito weighed two pounds or more and had a wing spread of up to fif-
teen inches . . .” — “Lake Superior Wild Life” by Stanley D. Newton, from Paul

Bunyan of the Great Lakes

Technique: exaggeration; ridiculous examples

Questions:

(1) How does Tim exaggerate the size of the mosquitoes found in the old days?

(2) Is he accurate in reporting the wingspan of mosquitoes in Michigan today? Explain

why or why not.

(3) What humorous reason is given for the folks daring to go outside in spite of the

mosquitoes?

(4) The stories about Paul Bunyan are called tall tales. How does the very beginning

show that Tim is telling a whopper?
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(4-10B continued)

E. Qu.—How fast duz sound travel?
Ans.—This depends a good deal upon the natur ov the noise yu are talking about. The
sound ov a dinner horn, for instance, travels a half a mile in a sekoned, while an invi-
tashun tew git up in the morning I hav known to be 3 quarters ov an hour going up
two pair ov stairs, and then not hav strength enuff left tew be heard. — Josh Billings,
from Mark Twain’s Library of Humor

Technique: dialect or misuse of language; making fun of human nature

Questions:

(1) Why is this an obviously wrong answer to the question?

(2) Why does the answer given fit the typical attitude of many people?

(3) Why does the misspelling seem appropriate for this type of answer?

10 SIGNALS OF HUMOR

1. Exaggeration 6. A sense of the ridiculous

2. Intentional flaws in logic 7. Play on words; puns

3. Surprise; unexpected twists 8. Unbelievable proof

4. Dialect; misuse of language 9. Obvious contradictions

5. Nonsequitur (something 10. Making fun of typical
that doesn’t fit or follow) human traits or behavior

Note: Humor often contains a number of techniques, some closely related, so opin-
ions on those used may vary. As you become familiar with reading humor, you will dis-
cover other approaches to add to this list.
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In All Seriousness (4-11)

When writers wish to be taken seriously, there are no special signals needed. They

simply take a straightforward approach and say what they have to say. Although their
subjects are different and their purposes vary, they have no need to alert their readers as
humorists do.

Directions: Following are five examples of paragraphs that have a serious approach, al-

though their points of view and purposes vary. Read each and answer the
questions.

A. It began with the dream of a boat. At a certain moment in my life (I was thirty-two), I

was struck with what seemed an irresistible urge to become a sailor—or more accu-
rately, to acquire a boat . . . I had no fantasy of sailing to the South Seas. Still, every
boat dream has some suggestion of escape—in my case, escape from responsibilities,

from the security of a university career, from the perils of everyday life.
My dream had another component . . . not simply owning but building a boat. I
ought to have known better. — “Wind and Water” by Witold Rybcznski, from The
Most Beautiful House in the World

Questions:

(1) What is the point of view?

(2) What two words give a clue to the type of work the author does?

(3) What are the first two parts of the author’s dream?

(4) What is the final part or component?
(5) What words suggest that the final part was more difficult than he’d dreamed?

. It was sheep-shearing time in Southern California; but sheep-shearing was late at the

Sefiora Moreno’s. The Fates had seemed to combine to put it off. In the first place,
Felipe Moreno had been ill. He was the Sefiora’s eldest son, and since his father’s
death, had been at the head of his mother’s house. Without him, nothing could be
done on the ranch, the Sefiora thought . . . — from Chapter One of Ramona by Helen

Hunt Jackson

Questions:

(1) What is the point of view?

(2) What is a clue that this story concerns an earlier time in American history?
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(4-11 continued)

(3) Who was considered the head of the ranch?

Why?

(4) What had forced the annual sheep-shearing to be delayed?

C. “Beauty is truth, truth beauty,”—that is all

Ye know on earth, and all ye need to know. — The final two lines of “Ode on a Grecian
Urn” by John Keats

Questions:

(1) What is the point of view?

(2) a. Does the “Ye” or you most probably represent everyone or one specific person?

b. Explain the reasons for your choice.

(3) The final two lines of the poem sum up the poet’s response after admiring an an-
cient Greek urn or decorated vase. From the choices below, pick the one that best
expresses the poet’s attitude and circle its key letter.

a. You must study an artist’s life in order to understand the truth of what he or
she creates.

b. A sense of truth, like a sense of beauty, lies deeper than facts.

c. Education is generally a waste of time.

. Without water the desert is nothing but a grave, and is useless either as a dwelling-

place or even as a high-road for the living. If the traveller’s food is poor he will go hun-
gry, if his road is long he will be weary, if his lot is hard he will be lonely, but to all
these things he can become inured. No one, however, can be inured to thirst. When
the craving for water assails a man he will forget all else in his frantic search for it,
knowing that life itself depends on finding it . . . — from The Gobi Desert by Mildred

Cable and Francesca French

Questions:

(1) What is the point of view?

(2) Judged from context, what must be the meaning of the word inured?
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(4-11 continued)

(3) What must be the meaning of assails?

(4) List the three things the authors say a traveller can endure more easily than a
lack of water. '

a.

b.

C.

. When shall I forget the night I first set foot on African soil? I am the sixth generation
in descent from forefathers who left this land. The moon was at the full and the
waters of the Atlantic lay like a lake. All the long slow afternoon as the sun robed her-
self in her western scarlet with veils of misty cloud, I had seen Africa afar. Cape
Mount—that mighty headland with its twin curves, northern sentinel of the realm of
Liberia—gathered itself out of the cloud at half past three and then darkened and
grew clear. On beyond flowed the dark low undulating land quaint with palm and
breaking sea . .. — from “What Is Africa to Me” by W. E. Burghardt Du Bois

Questions:

(1) What is the point of view?

(2) The “realm of Liberia” must be a ___ in Africa.

(3) As a black American, what is the probable reason the author’s forefathers left

their African homeland?

(4) What phrase proves the visit made a lasting impression on the author?
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- Name Date Period

. Serious or Humorous? Determining
. the Difference—Part I (4-12)

Directions: Following are five paragraphs, including both serious and humorous writ-
¥ ing. For each paragraph:

(1) Indicate whether it is serious or humorous.
- (2) Give its point of view.

(3) a. If humorous, write the technique that signals it as humor. Choose from the fol-
lowing, and use each only once: making fun of human nature; flaws in logic; ex-
aggeration; surprise or unexpected twists.

b. If serious, write a short phrase telling its subject, such as “a first visit to
Africa.”

A. It is customary to place the date for the beginnings of modern medicine somewhere in
the mid-1930s, with the entry of sulfonamides and penicillin into the pharmacopoeia,
and it is usual to ascribe to these events the force of a revolution in medical practice.
This is what things seemed like at the time. Medical practice was upheaved, revolu-
tionized indeed. Therapy had been discovered for great numbers of patients whose ill-
nesses had previously been untreatable. Cures were now available . . . — by Lewis

Thomas

Questions:
(1) Serious or Humorous?
(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

(
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- B. A baseball weighted your hand just so, and fit it. Its red stitches, its good leather and
hardness like skin over bone seemed to call forth a skill both easy and precise. On the
catch—the grounder, the fly, the line drive—you could snag a baseball in your mitt,
where it stayed, snap, like a mouse locked in its trap . . . You could curl your fingers
around a baseball, and throw it in a straight line. When you hit it with a bat it
- cracked—and your heart cracked, too, at the sound. It took a grass stain nicely, stayed
round, smelled good, and lived lashed in your mitt all winter, hibernating. — From An

American Childhood by Annie Dillard

- Questions:
N (1) Serious or Humorous?
(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:
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(4-12 continued)

C. Principles of Legal Writing

Never use one word where ten will do.

Never use a small word where a big one will suffice.

3. Never use a simple statement where it appears that one of substantially greater
complexity will achieve comparable goals.

4. Never use English where Latin, mutatis mutandis, will do . . . — by Fred Rodell,

from Virginia Law Review

N =

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

D. How do I love thee? Let me count the ways.
I love thee to the depth and breadth and height
My soul can reach . . . — XLIII, Sonnets from the Portuguese by Elizabeth Barrett
Browning

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

E. I have done things and had things happen to me and nobody knows about it. So I am
writing about it so people will know. Although there are a lot of things I could tell
about, I will just tell about the jumping because that is the most important. It gave
me the biggest thrill. I mean high jumping, standing and running. You probably never
heard of a standing high jumper but that’s what I was. I was the greatest jumper ever
was. — “That’s What Happened to Me” by Michael Fessier

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:
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Name Date Period

Serious or Humorous? Determining
the Difference—Part II (4-13)

Directions: Following are five paragraphs, including both serious and humorous writ-
ing. For each paragraph:

(1) Indicate whether it is serious or humorous.
(2) Give its point of view.

(3) a. If humorous, write the technique that signals it as humor. Choose from the fol-
lowing, and use each only once: making fun of human nature; flaws in logic; ex-
aggeration; surprise or unexpected twists.

b. If serious, write a short phrase telling its subject, such as “a first visit to
Africa.”

A. The first grand discovery was time, the landscape of experience. Only by marking off
months, weeks, and years, days and hours, minutes and seconds, would mankind be
liberated from the cyclical monotony of nature . . . — Introduction to Book 1, Time, of

The Discoverers by Daniel Boorstin

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

B. ... Said Eugene Oliver, “Ah was travellin’ in Texas and laid down and went to sleep.
De skeeters bit me so hard till Ah seen a ole iron wash-pot, so Ah crawled under it
and turned it down over me good so de skeeters couldn’t git to me. But you know dem
skeeters bored right thru dat iron pot . . . — Mules & Men by Zora Neale Hurston

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

C. Lie on! While my revenge shall be,
To speak the very truth of thee. — by Lord Nugent
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(4-13 continued)

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

D. Everyone says babies are difficult; it’s just not true. Changing diapers, wiping pabu-
lum from chins, heating bottles in the middle of the night are a snap compared to
picking up your own telephone . . . and never hearing a familiar voice, either friend or
relative, but rather a barbarian girl or boy demanding, “Tom home?” I was at first an-
noyed by the question and then by the tone, but I've trained myself to respond only to
the question asked: “Why, yes, he is. How kind of you to call and inquire. I must go
now.” I then hang up. The barbarian response next was, “Can I speak to Tom?” to
which I replied, again, as sweetly as possible: “It appears you are quite capable. I hear
you very well. I must go now.” Finally they reached the desired question: “May 1
speak to Tom?” which, unfortunately, elicits, “I'm sorry, dear, but Thomas may not
use the telephone until his grades improve.” . . . — “In Sympathy with Another

Motherless Child” by Nikki Giovanni, from Sacred Cows . . . and Other Edibles

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:

E. Swimming in a summer pond, we notice how natural it is to use all four limbs to
travel along. We are a quadruped again; even the stroke we do is called “the crawl.”
Opening our eyes underwater, we look instead ahead or up. A log sunk on the bottom
looms like a snapping turtle. The stems of the pond lilies, rising five feet, tangle one’s
arms a little frighteningly . . . — by Edward Hoagland

Questions:

(1) Serious or Humorous?

(2) Point of view?

(3) Signal, if Humorous; or Subject, if Serious:
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UNIT 5

The Reader as Reporter

Before beginning to write, reporters must gather the right information for their
stories. To do so, they must be sure to ask the right questions first.

A reporter’s five W’s and an H—and Rudyard Kipling’s “six serving men”—
are Who, What, When, Where, Why, and How. Together they ask—and elicit
the answers to—almost all the questions anyone needs to ask, except those in-
volving a matter of choice or decision.

Like reporters, good readers develop the habit of looking for, noting, and
filing away the answers to these questions in their memories as they read.

The exercises in “The Reader as Reporter” first take up the 5 W’s and an
H in newspaper-style leads, first paragraphs written especially to present the
answers in a readily determinable form. Additional exercises allow students
to refine their skills on selected passages from various literary authors and
works.

A sense of organization is also important—both for the reporter and the
reader—and this unit also takes up the subject of outlining, not only as a
means for making clear notes as a preliminary step in writing a report or
studying for a text, but also as a practical way to train students to organize
ideas logically.

Much has been said about the importance of grammar to writing, but al-
most nothing about its value to reading. Yet, an understanding of grammar is
of enormous help in getting to the heart of difficult sentences and passages—
not only when reading prose but also when reading poetry.

In fact, the 5 W’s and an H answer the questions of grammar, too.

Who or What? finds the subject noun or pronoun.

Did or Does What? finds the verb.

When? Where? Why? How? elicit responses that are adverbs or adverbial
phrases and clauses.

Since some students are resistant to the teaching of grammar, you may
want to delay introducing this quality of the 5 W’s and an H until students are
comfortable with the idea of reader as reporter and have successfully completed
a number of exercises.

The ability to draw correct conclusions is another attribute of good re-
porters and good readers, so this unit will provide practice in distinguishing be-
tween valid and invalid conclusions to be drawn from a variety of passages.
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112 The Reader as Reporter

NOTES ON ACTIVITIES

The Five W’s and an H (Reading Selection 5-1)

In finding “Who or What?” and “Did or Does What?” make sure that stu-
dents get to the actual action in the lead. Point out that, in the example, the
“Who or What” is not the blaze and the “Did What” is not destroyed an Ashland
Street carryout. Explain that all parts must fit together to form a complete an-
swer to these key questions. Some leads provide no answer for “How” or “Why,”
as in the example, which doesn’t specifically state “Why.”

Writing Original Leads (5-3)

Writing leads helps students practice brevity and appreciate the worth and
placement of words. When they have finished writing, you may want them to
exchange papers or work in groups to identify the five W’s and an H in one an-
other’s papers.

The 5 W’s and an H in Prose Literature (5-5)

If students are not familiar with the word prose, you may need to define
the term and its relationship to literature. You may also want to list types of lit-
erary prose, in addition to short stories, novels, and essays, such as biography
and autobiography.

In going over the directions, explain to students that they need only iden-
tify an unnamed narrator as “the first-person speaker,” if his or her name is not
actually given in the paragraph itself. They should not assume narrator and au-
thor are always the same.

When discussing the answers, you might explain that Lincoln was giving
Stowe credit for increasing public aversion to slavery by writing the anti-
slavery novel, Uncle Tom’s Cabin, and so “made the war.” You may want stu-
dents to find a summary of its plot, if they are not familiar with its story of
Little Eva and Simon Legree.

Using the 5 W’s and an H in Poetry, Too (5-7)

One reason for students’ difficulties with poetry is they have trouble figur-
ing out what the words mean on the most basic level. This is often because
poets frequently do not state their ideas in a straightforward Subject-Verb-
Complement order. When they reach a confusing or contorted statement, good
readers almost automatically look for Who? and Did What?

Although this and the following exercise do not attempt to get to the under-
lying meaning, they endeavor to show students how to feel less lost when ap-
proaching poetry.



The Reader as Reporter 113
Identifying the “You’s” in Poems (5-8A)

In going over the answers to this exercise, you might also want students to
identify the When’s, Where’s, Why’s, and How’s, when given.

The Need for Organization (Reading Selection 5-9)

The exercises given in this unit include subtopics down to the Arabic nu-
merals 1, 2, 3, 4, etc.; and the use of small letters a, b, c, etc., is also noted. If
you teach advanced classes or students express curiosity, you may want to tell
them that the next set of subtopics would be Arabic numerals in parentheses,
(1), (2), (3), etc., followed by small letters, (a), (b), (c), etc.

Outlining “The Background of Mythology” (5-11A)

When completing the outline, students should be reminded to look for the
key words that serve as subtopics relating to the main one. Subtopics at the
same level, such as A, B, and C, should also be related to each other in some
way. For example, the Hyperboreans, Ztheopians, and peoples of the Elysian
Plain were all races imagined by the Greeks to live at Earth’s edge.

Students need not copy out exact phrases, but should be encouraged to be
both accurate and concise. Answers will necessarily vary, but they should touch
on the points given in the answer key.



The 5 W’s and an H (Reading Selection 5-1)

Just as good newspaper reporters know the basics of every story they write, so does the
good reader want to be sure of the basics when reading.

Both begin with the six basic questions reporters learn to include in their leads—the
first paragraph of a news story.

They are Who? What? When?
Where? Why? and How?

Reporters call them the five W’s and an H.
When reading, you might think of them as:

Who? (or What?)
Did or Does What?
When? Where? Why? How?

Not every sentence or paragraph will answer every one of the final four questions,
but by the time you have finished an entire story or selection, you should be able to an-
swer them all.

EXAMPLE:

Fire investigators have determined arson caused an estimated $150,000 blaze that
destroyed an Ashland Street carryout yesterday. Empty gas cans were found discarded at
the scene.

Who or What? Fire investigators

Did what? determined arson caused fire

Where? on Ashland Street

When? yesterday

Why? by discovery of empty gas cans at scene

How? Not stated, but logically as a result of their discovery.
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Name

Date Period

In the News: The 5 W’s and an H (5-1A)

Directions: Following are leads or opening paragraphs of five newspaper stories. Read

each, and fill in the answers to the 5 W’s and an H that it contains. If one is
not included, mark a dash on the line for its answer. Each includes at least
five of the six. You need not copy all the exact words.

1. Benson High’s Xavier Powers was named Athlete of the Year at the all-city
sports banquet Friday in recognition of his record-breaking scoring in basketball
this year.

Who or What?
Did What?
When?
Where?

Why?

How?

2. In her recent book, Fads and Fantasies, psychologist Betina Everett warns
teenagers against setting false goals, by exposing twisted standards of beauty
and behavior in TV and films.

Who or What?
Did What?
When?
Where?

Why?

How?

3. Armed with signed petitions, opponents of a new sports arena plan to stage a
protest at tonight’s city council meeting. They hope to convince members to vote
it down.

Who or What?
Did What?
When?
Where?

Why?

How?
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(5-1A continued)

4. By non-stop barking, whining, and pawing, their pet dog Spunky alerted the
Garcia family members of fire in their Sloane Avenue home early this morning.
All escaped unharmed.

Who or What?
Did What?
When?
Where?
Why?

How?

5. Eastgate’s 86-85 win Tuesday night over chief rival Bayfield strengthens the
home team’s chance for the league championship, putting Eastgate in a tie for
first with Henley.

Who or What?
Did What?
When?
Where?
Why?

How?
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Name Date Period

In the News: The 5 W’s and an H (5-1B)

Directions: Following are leads or opening paragraphs of five newspaper stories. Read
each, and fill in the answers to the 5 W’s and an H that it contains. If one is
not included, mark a dash on the line for its answer. Each includes at least
five of the six. You need not copy all the exact words.

1. Rayman Webster, Farmingdale junior, was awarded top honors in this year’s
statewide Young Artists contest at ceremonies today in Capital City. His paint-
ing was named best of 2,000 entries.

Who or What?
Did What?
When?
Where?

Why?

How?

2. “Somebody had to do it,” said Toni Grace, 14, who saved 4-year-old Sheryl
Wayne from drowning in a neighbor’s pool yesterday. The toddler fell in, after
straying from home.

Who or What?
Did What?
When?
Where?

Why?

How?

3. Sought as treasure and history, a sunken Spanish galleon was discovered
Saturday off Mexico’s coast. Divers credit the find to an ancient map, scientific
diving equipment, and luck.

Who or What?
Did What?
When?
Where?

Why?

How?
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(5-1B continued)

4. In order to prevent further robberies, police today issued a warning against con
men now operating in Carlton, who identify themselves as furnace inspectors to
gain entry into homes.

Who or What?
Did What?
When?
Where?
Why?

How?

5. TV star Clarissa Kraft said her job “looks more glamorous than it is,” when in-
terviewed today by local media. The young actress described long hours and gru-
eling rehearsals.

Who or What?

Did What?

When?

Where?

Why?

How?
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Name Date Period

Checking Out Leads (5-2)

Directions: In your local or school newspaper, find three examples of well-written leads,
each containing at least five of the six elements of the five W’s and an H.
Either cut out and mount, or copy the leads on your own paper. Then
list the Who or What? Did or Does What? When? Where? Why? How? con-
tained in each.

Writing Original Leads (5-3)

Directions: Because reporters must learn to get ideas across without wasting words,
one rule for writing leads limits each to no more than 28-30 words. You
may wish to check the leads in previous exercises and your local newspa-
pers to see how closely they follow this count.

Then, write five original leads, based on school activities, a scene in a
story you've read, or your own imagination. Include at least five of the six
W’s and an H in each. Rewrite and polish your work to cut out unnecessary
words and deliver the facts clearly in fewer than 30 words.
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Name Date Period

Textbook Topics: The 5 W’s and an H (5-4)

Directions: It’s important to be aware of the five W’s and an H when reading factual in-
formation in textbooks, encyclopedias, and other reference books, too. After
reading each of the following paragraphs, fill in the answers to the 5 W’s
and an H that it contains. If one element is not included, mark a dash on
the line for its answer. Each includes at least five of the six. You need not
copy all the exact words.

1. Calvin Coolidge became the 30th President of the United States in 1923. He was
the vice president of Warren G. Harding, who died suddenly in August 1923,
amidst rumors of government scandal and corruption. As Harding’s successor,
Coolidge was known for his personal honesty and his belief in a sound economic
policy and tax cuts.

Who or What?
Did What?
When?
Where?

Why?

How?

2. Founded in the U.S. in 1874, osteopathic medicine treats patients through the
manipulation of their affected bones and muscles. Osteopathy is based on the
theory that most ailments are due to the misalignment of bones or other condi-
tions involving muscles and cartilage.

Who or What?
Did What?
When?
Where?

Why?

How?

3. In spite of the association in many people’s minds, the Eskimos, though natives
of the cold far north, rarely spend their winters in igloos or snow huts like those
so often pictured in storybooks. Instead, in winter Eskimos traditionally build
shelters of sod, wood, or stone, while in summer they live in tents of caribou or
seal skin.

Who or What?
Did What?
When?
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(5-4 continued)

Where?
Why?

How?

4. Part of a short but glorious period of American history, pony express riders car-
ried the mail from Saint Joseph, Missouri, to Sacramento, California. Traveling
some 2,000 miles in about eight days, they attained this speed by riding in a se-
ries of relays, changing horses and riders on each leg. Begun in 1860, the pony
express was no longer needed in October 1881 when a transcontinental tele-
graph line offered even better communication.

Who or What?
Did What?
When?
Where?

Why?

How?

5. Based on the theory of continental drift proposed by German meteorologist
Alfred Wegener in 1912, plate tectonics envisions the Earth consisting of a sin-
gle super-continent, called Pangaea, 100 million years ago, instead of the seven
continents and many islands we know today. Wegener based his theory on the
apparent jigsaw fit of the coastlines of continents on opposing sides of the
Atlantic Ocean.

Who or What?

Did or Does What?
When?

Where?

Why?
How?
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Name Date Period

The 5 W’s and an H in Prose Literature (5-5)

You may not find the answers in the first sentence or even paragraph of short sto-
ries, novels, essays, and other kinds of literature. Yet, keeping the reporter’s questions in
mind can help you discover the writer’s purpose when you are reading literature.

Ask yourself: Who or What is doing the action? Did What? When? Where? How?

And, of great importance, Why?

Directions: After reading each of the following selections, fill in the answers to the 5
W’s and an H that it contains. If “Who?” is identified only as “I,” write
“first-person speaker.” Add name or other identification, if given. If one is
not included, mark a dash in its space.

1. It was a hot August morning, Saturday, six o’clock, and Mr. and Mrs. Delahanty
still lingered at the breakfast table. Six-thirty is midmorning for a rancher in
summer; but Mrs. Delahanty hadn’t finished talking about the hat. — “The Hat”

by Jessamyn West, from Cress Delahanty

Who or What?
Did What?
When?
Where?
Why?

How?

2. There was no hurry, except for the thirst, like clotted salt, in the back of his
throat, and Durante rode on slowly, rather enjoying the last moments of dryness
before he reached the cold water in Tony’s house. There was really no hurry at
all. He had almost twenty-four hours’ head start, for they would not find his
dead man until this morning . . . — “Wine in the Desert” by Max Brand

Who or What?
Did What?
When?
Where?
Why?

How?

3. Over a century ago, in November, 1863, Harriet Beecher Stowe! wrote that she
was going to Washington to satisfy herself that “the Emancipation Proclamation
was a reality and a substance not to fizzle out. . .” She meant to talk to “Father

1 Author of Uncle Tom’s Cabin
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(5-5 continued)

Abraham himself.” When she was ushered into his study, her frailty startled
President Lincoln. As his big knotted hand took her small one, he quizzed: “So
this is the little lady who made this big war.” Pressed by her eagerness, Lincoln
assured Harriet Beecher Stowe that he was determined to issue the
Emancipation Proclamation on New Year’s Day. — “A Century of Negro

Portraiture in American Literature” by Sterling A. Brown

Who or What?
Did What?
When?
Where?
Why?

How?

. It was a bright frosty morning when I bade adieu to the farm, the birthplace of

my little Agnes, who, nestled beneath my cloak, was sweetly sleeping on my
knee, unconscious of the long journey before us into the wilderness. The sun had
not as yet risen. Anxious to get to our place of destination before dark, we started
as early as we could . . . — “A Journey to the Woods” by Susannah Moodie

Who or What?
Did What?
When?
Where?
Why?

How?

. There were times in early autumn—in September—when the greater circuses

would come to town—the Ringling Brothers, Robinson’s, and Barnum and
Bailey shows, and when I was a route-boy on the morning paper, on those morn-
ings when the circus would be coming in I would rush madly through my route
in the cool and thrilling darkness that comes just before the break of day, and

then I would go back home and get my brother out of bed. — “Circus at Dawn”
by Thomas Wolfe

Who or What?
Did What?
When?
Where?
Why?

How?
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Date Period

More Practice with Prose Literature (5-6)

Directions: Some of the sentences below may concern more than one person or thing.

When you are filling the 5 W’s and an H, make sure that your answers re-
late to the one “Who” or “What” that the entire selection is really about and
the main action that is involved.

1. On his way to the station William remembered with a fresh pang of disappoint-

ment that he was taking nothing to the kiddies. Poor little chaps! . . . Their first
words always were as they ran to greet him, “What have you got for me, daddy?”
and he had nothing . . . — “Marriage a la Mode” by Katherine Mansfield

Who or What?
Did What?
When?

Where?
Why?

How?

. On the 19th of December in 1949, when I had been living in Paris for little over

a year, I was arrested as a receiver of stolen goods and spent eight days in
prison. My arrest came about through an American tourist whom I had met
twice in New York, who had been given my name and address and told to look
me up . . . — “Equal in Paris” by James Baldwin from Notes of a Native Son

Who or What?

Did What?
When?
Where?
Why?

How?

. The moment Krueger stepped aboard the steamer he was aware of a vague

sense of something gone wrong. He had never understood the atavism behind
these instinctive warnings, but he had had them before and usually he had been
right.

He paused at the head of the gangplank . . . Down in the well, the Brazilian
stevedores were just finishing with the last of the cargo. The steward was stand-
ing just inside a door marked De Segunda Clase . . . — “A Habit for the Voyage”

by Robert Edmond Alter
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(5-6 continued)

Who or What?

Did What?
When?
Where?
Why?

How?

4. The winter found a cowboy in southwestern Nebraska who had just ended a
journey from Kansas City, and he swore bitterly as he remembered how little
boys in Kansas City followed him about in order to contemplate his wide-
brimmed hat. — “Galveston, Texas, in 1895” by Stephen Crane

Who or What?
Did What?
When?
Where?
Why?

How?

5. He has changed, Molly thought, the instant she glimpsed her husband in the
station at Montreal. He has changed . . . The thought thudded hollowly through
her mind, over and over during the long train ride into northern Quebec.

It was more than the absence of uniform. His face seemed so still, and there
was something about his mouth—a sort of slackness . . . — “The Old Woman” by
Joyce Marshall

Who or What?

Did What?
When?
Where?
Why?

How?
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Using the 5 W’s and an H in Poetry, Too (5-7)

To understand poetry, you first need to know its “Who’s” and “What’s.” That’s why a
reporter’s questions are helpful when you're reading poetry. Often you’ll find that the
subject—the “Who?” or “What?”—doesn’t come at the beginning. That’s true of such sen-
tences as:

EXAMPLE 1: From a great distance came a faint cry for help.
EXAMPLE 2: After crying and fussing for almost an hour and refusing to be
soothed or quieted, the baby finally fell asleep.

Directions: Given are the opening lines from some of the world’s best-known poems.
After each, write the “Who or What?” and “Did or Does What?” where indi-
cated. If the lines also answer one of the other key questions—When,
Where, Why, or How—first indicate the question and then give its answer
on the lines that follow.

1. In Xanadu did Kubla Khan
A stately pleasure-dome decree
Where Alph, the sacred river, ran,
Through caverns measureless to man,
Down to a sunless sea. — from “Kubla Khan” by Samuel Taylor Coleridge

Who or What?

Did or Does What?

2. By the rude bridge that arched the flood,
Their flag to April’s breeze unfurled,
Here once the embattled farmers stood,
And fired the shot heard 'round the world. — from “The Concord Hymn” by

Ralph Waldo Emerson
Who or What?
Did or Does What?
3. The harp that once through Tara’s halls
The soul of music shed,
Now hangs as mute on Tara’s walls
As if that soul were fled . . . — “The Harp That Once Through Tara’s Walls”
by Thomas Moore
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(5-7 continued)

Who or What?

Did or Does What?

4. By a route obscure and lonely,
Haunted by ill angels only,
Where an Eidolon, named Night,
On a black throne reigns upright,

I have reached these lands but newly . . . — from “Dream-land” by Edgar Allan
Poe
Who or What?
Did or Does What?

5. Between the dark and the daylight,
When the light is beginning to lower,
Comes a pause in the day’s occupations,

That is known as the Children’s Hour . . . — “The Children’s Hour” by Henry
Wadsworth Longfellow

Who or What?

Did or Does What?

6. Weary of myself, and sick of asking
What I am, and what I ought to be,
At this vessel’s prow I stand, which bears me
Forwards, forwards, o’er the starlit sea. — “Self-Dependence” by Matthew Arnold

Who or What?

Did or Does What?
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A Word About “You” in Poetry (Reading Selection 5-8)

“O world, I cannot hold thee close enough!”

In this line by Edna St. Vincent Millay, who or what does the poet mean by her use
of “thee,” which is an older, polite form of the word you?

The answer is found in the first two words. By “thee,” Millay means “world.” In other
words, she cares so much for the earth and its life that she’s saying, “I cannot hold you,
the world, close enough.”

Poets use the word you—and its older forms thee, thy, thou, and thine—in a variety
of ways. The reader must look for the clues and judge each poem for itself. Here are ex-
amples of several different meanings you can have.

1. You can be someone the poet loves or know.

EXAMPLE: “How do I love thee, let me count the ways . ..”

2. You can be an object, a part of nature, or even one’s own heart or soul.

EXAMPLE: “Thou blossom bright with autumn dew . . .”

3. You can be the reader or listener.

EXAMPLE: “Ask not what your country can do for you ...”

4. You can also be the average person or people in general.

EXAMPLE: “You would think the fury of aerial bombardment
Would rouse God to relent . . .”

5. You may not be openly stated, but simply understood.

EXAMPLE: Please listen to my story.
Understood as: (You) please listen to my story.
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Name Date Period

Identifying the “You's” in Poems (5-8A)

Directions: After reading the following lines of poetry, explain whether the poet’s use of
“you” or one of its older forms is stated or unstated, and also give its mean-
ing. Also supply the answers to “Who or What?” and “Did What?” in the
spaces provided.

1. Have you heard of the wonderful one-hoss shay,
That was built in such a logical way

It ran a hundred years to a day . . . — “The One-Hoss Shay” by Oliver Wendell
Holmes
Who or What?
Did or Does What?

Is you stated or unstated?

What does you mean?

2. When I am dead, my dearest,
Sing no sad songs for me . . . — from “Song” by Christina Georgina Rosetti

Who or What?

Did or Does What?

Is you stated or unstated?

What does you mean?

3. Hear the mellow wedding bells—

Golden bells!
What a world of happiness their harmony foretells! — from “The Bells” by Edgar
Allan Poe
Who or What?
Did or Does What?

Is you stated or unstated?

What does you mean?
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(5-8A continued)

4. Good people all, of every sort,
Give ear unto my song,
And if you find it wondrous short,
It cannot hold you long. — from “Elegy on the Death of a Mad Dog” by Oliver
Goldsmith

Who or What?

Did or Does What?

Is you stated or unstated?

What does you mean?

5. Tiger, Tiger, burning bright
In the forest of the night,
What immortal hand or eye
Could frame thy fearful symmetry? — from “The Tiger” by William Blake

Who or What?

Did or Does What?

Is you stated or unstated?

What does you mean?

6. Sigh no more, ladies, sigh no more,
Men were deceivers ever;
One foot in sea, and one on shore,

To one thing constant never . . . — from Much Ado About Nothing by William
Shakespeare

Who or What?

Did or Does What?

© 1995 by The Center for Applied Research in Education

Is you stated or unstated?

What does you mean?

7. It was many and many a year ago,
In a kingdom by the sea,
That a maiden lived whom you may know
By the name of Annabel Lee.
And this maiden she lived with no other thought
Than to love and be loved by me. — from “Annabel Lee” by Edgar Allan Poe

Who or What?

Did or Does What?

Is you stated or unstated?

What does you mean?
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The Need for Organization (Reading Selection 5-9)

Reporters need to organize their facts and ideas before writing. And you, as a reader,
need to form an idea of how you want to “store” the ideas and information you get from
your reading.

One way to store it is in your memory. Another is on paper, in outline form. An out-
line is most convenient if you need to refer to the information later to study for a test or
give a report.

Some writers do not like to write from outlines, believing they get in the way of the
creative process and might “block out” fresh ideas. Yet a good outline should not attempt
to include every detail. It should serve mainly to “jog” your memory and preserve the fac-
tual names, numbers and data that are difficult to retrieve from your memory alone.

Practice with outlines can also help you learn to pick out and organize thoughts,
ideas, and facts while you are reading.

Here is a sample outline. You may check paragraph 1 of activity 5-4 “Textbook
Topics” to find the source of part I.

Calvin Coolidge
I. Became 30th U.S. President

A. Took office in 1923
1. Was vice president to Warren G. Harding
2. Became President upon Harding’s death

B. Known for personal honesty
1. Replaced scandal-ridden Harding administration
2. Believed in sound economic policy
3. favored tax cut

IT. Opposed government interference in business, etc. . . .

SUGGESTIONS FOR WRITING GOOD OUTLINES

Use short phrases or sentences, but avoid mixing both in the same outline.
Number the main topics with Roman numerals: I, II, III, IV, etc.

Use capital letters for their subtitles: A, B, C, D, etc.

Number the next set of subtopics, if any, with Arabic numerals: 1, 2, 3, 4, etc.
If other subtopics are needed, use small letters: a, b, c, etc.

All topics, if given subtopics, should have no fewer than two.

Indent subtopics as shown in the examples.

L NG DU 0 o &

Use periods at end only if entries are written in sentence form.
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Specialists in Sleep (Reading Selection 5-10)

Some students at Bowling Green State University major in sleep, but they don’t
earn their degrees by dozing in class. In fact, these doctoral candidates, who are
studying to be sleep specialists in the field of psychology, are likely to spend their
nights in the speech lab, wide awake, discovering what happens while others are
sleeping.

According to speech lab director Dr. Pietro Badia, scientists still don’t under-
stand enough about sleep to specify in great detail what is normal and abnormal.
And sleepers themselves can’t say what happens because everyone experiences a
total loss of memory when actually asleep. As a result, some people can honestly be-
lieve they didn’t sleep a wink all night when, in fact, scientific monitoring equipment
shows they slept soundly. On the other hand, some people report having a normal
night’s sleep although monitors prove they've actually awakened as many as 500
times.

To obtain accurate information, students working in the Sleep Lab learn to
score and evaluate the results from sleep-monitoring instruments, which record
1,000 to 1,500 feet of paper from just one night’s sleep. A camera that “sees” in total
darkness is focused on volunteer sleepers, paid up to $20 per night to be videotaped
and observed from the control center. As the first step, student researchers must
“wire” the volunteers to a series of electrodes that record their wave patterns in six
distinct areas. Sleep specialists must know not only the proper placement of elec-
trodes but also the meaning of the curves, peaks, and waves scribbling across multi-
tiered graphs and creating mounds of paperwork, each with its own story to tell . . .
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Name

Date

Period

Outlining “Specialists in Sleep” (5-10A)

Directions: Read the selection “Specialists in Sleep,” and then complete its outline. Match
the answers provided at the end, and write each in the blank space after the cor-
rect letter or numeral. The information in the outline should closely follow the
order in which it is given in the selection.

Specialists in Sleep

I. Major in sleep offered Bowling Green State University students

A.
1.
2.
B.
1.
2.
II. Sleep not fully understood, according to lab directior Dr. Pietro Badia
A.
B.
C.
1.
2.
ITI. How lab and students obtain accurate information
A.
1.
2.
B.
1.
2.
C.
1.
2.

Choose from the following:

Able to “see” in total darkness

Are candidates for doctoral degree

Difference between scientific results and peo-
ple’s honest beliefs

Knowledge needed of proper placement and
interpretation of results

Likely to spend nights in speech lab

1,000-1,500 feet of paper recorded in one night

Others reporting sound sleep monitored
awakening up to 500 times

Don’t earn degree dozing in class

Graphs, mounds of paperwork—with own
stories to tell

Scientists unable to specify what is normal
and abnormal

Scored and evaluated by students

Seek to discover what happens during sleep

Videotapes allow observation from control
center

Some monitored as sleeping soundly contrary
to their opinions

Stay awake while others are sleeping

Volunteers “wired” to electrodes recording
wave patterns in six areas

Total loss of memory experienced during sleep

Studying to be sleep specialists in field of
psychology

Cameras also focused on volunteer sleepers

Sleepers recorded by sleep-monitoring instru-
ments



The Background of Mythology
(Reading Selection 5-11)

The religions of ancient Greece and Rome are extinct. The so-called di-
vinities or gods of Olympus have not a single worshipper among living
men. They belong now not to the department of theology or religion, but to
those of literature and thought. There they still hold their place and will
continue to hold it, for they are too closely connected with the finest pro-
ductions of poetry and art, both ancient and modern, to pass into oblivion.

The Greeks thought the earth was a flat and circular disk. They be-
lieved that their own country occupied the middle of it and that its central
point was either Mount Olympus, the abode of the gods, or Delphi, so fa-
mous for its oracle, who answered them with utterances coming from the
gods.

As pictured by the Greeks, the circular disk of the Earth was crossed
from west to east and divided into two equal parts by the Sea, as they
called the Mediterranean, and its continuation . . . Around the earth flowed
the River Ocean, its course being from south to north on the western side of
the earth, and in a contrary direction on the eastern side. It flowed in a
steady, equable current, unvexed by storm or tempest.

According to the Greeks, special races of people lived near the edge of
the earthly disk. The northern portion was supposed to be inhabited by a
happy race named the Hyperboreans, who dwelt in everlasting bliss and
spring. On the south side of the Earth, close to the stream of Coacean, lived
a happy and virtuous people named the Atheopians, whom the gods fa-
vored so highly that they at times left their Olympian homes and went to
share their sacrifices and banquets. On the western side, by the stream of
Ocean, lay a happy place named the Elysian Plain. From there, mortals fa-
vored by the gods were transported without tasting of death, to enjoy an
immortality of bliss. This happy region was also called the “Fortunate
Fields” and the “Isles of the Blessed.”

The Greeks of early ages knew little of any real people except those to
the east and south of their own country, or near the coast of the
Mediterranean. Their imagination meantime peopled the western portion
of this sea with giants, monsters, and enchantresses; while they placed
around the disk of the Earth . . . nations enjoying the special favor of the
gods, and blessed with happiness and longevity.

Adapted from the introduction to Mythology of Greece and Rome
by Thomas Bullfinch
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Name Date Period

Outlining “The Background of Mythology” (5-11A)

Directions: Reread the selection, and fill in the subtopics that will form a clear and in-
formative outline, usable either for studying or giving a report.

Notice that topics I through V are already given. Since they are written
as phrases, not sentences, you should keep to this same form. Some of the
subtopics may consist of only a few key words. Of main importance is that
these words capture the idea of the selection “in a nutshell.”

- THE BACKGROUND OF MYTHOLOGY

I. Religions of Greece and Rome now extinct

A.
1.
— g 2.
g B.
5 i
=
8 2.
g IT. Earth a flat, circular disk to Greeks
- B
5 1.
= f; 2
¥ g III. Greeks’ picture of the Earth
3 A.
- é B.
_ Y 1.
% 2.
- © 3.
_ IV. Special races at Earth’s edge
A.
- 1.
) 2.
B.
- 1.
2.
- 3.
" C.
1.
2.
. 3.
V. Knew little of real peoples other than Greeks
A.




Drawing Conclusions (Reading Selection 5-12)

Learning to draw valid conclusions is an essential skill for reporters. After gathering
a great deal of information and details, they need to decide what has the most impor-
tance, what needs to be included, and what left out so the finished story makes sense to
their readers.

That requires drawing conclusions. And it’s a skill necessary for good reading, too.

What does it mean to draw a conclusion?

When you see this much of a circle, your mind tells your eye how to fill in the
rest. That’s close to what is meant by drawing conclusions as you read. You
take the amount of information that’s given you, and use your knowledge and
understanding to fill in the details that naturally follow.

Of course, you can’t go too far—and jump to conclusions or make wild guesses about
what a writer “might” have had in mind. Yet, writers often expect readers to take the in-
formation given, put two and two together, and draw a thoughtful conclusion about it.

Then, the next step is keeping that conclusion in mind while reading—testing for ad-
ditional proof of its validity and adjusting it, if necessary, when further information is
known.

EXAMPLE: I wish I had known then what I know now. Yet, when you're in school, I
guess it’s not unusual to think you know a lot more than you actually do.

Possible conclusions: (1) The speaker regrets something about the past.
(2) The speaker is a recent high school graduate.

The first sentence makes the first statement (1) a likely or valid conclusion.
Although statement (2) is possible, there is nothing in the paragraph to serve as its sup-
port so it must be considered an open question.
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Name Date Period

Drawing Valid Conclusions (5-12A)

Directions: Read the paragraphs below and the five sentences giving possible conclu-
sions to be drawn from each. Mark + if you feel it is a valid conclusion
based on the information given. Mark 0 if it does not seem to fit or follow
logically from what was written or suggested in the paragraph it’s based on.
Be able to point out the details in the passage that support a conclusion as
being valid.
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