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Introduction

Overview

What is REWARDS?

REWARDS is a specialized reading program designed to teach
intermediate and secondary students a flexible strategy for decoding
long words and to increase their oral and silent reading fluency. The
letters in the acronym stand for:

R - Reading

E - Excellence:
W - Word

A - Attack and

R - Rate

D - Development

S — Strategies.

What are the goals of REWARDS?

As a result of participation in this program, students will:

1. Decode previously unknown multisyllabic words containing two to
eight word parts.

2. Accurately read more multisyllabic words within sentences.

3. Accurately read more multisyllabic words found in science, social
studies, health textbooks, and other classroom materials.

4. Read content area passages not only accurately but fluently.

REWARDS Teacher’s Guide Page 1
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5. Experience increased comprehension as their accuracy and fluency
increases.

6. Have more confidence in their reading ability.

Which students would benefit from participating in
this program?

The REWARDS program is generally recommended for use with
students in grades 4 through 12 who have mastered the basic reading
skills associated with first and second grade expectations but who are
not accurate or fluent oral readers in grade-level materials. Students
who would benefit from this program lack word identification skills and
are generally slower at oral reading than their peers. As they moved into
third grade reading and beyond, they did not gain skills needed to read
longer words. These students tend to read one- and two-syllable words
well but have difficulty with words of three or more syllables in length.
They also orally read between 60 and 120 words per minute, whereas
fluent readers read 150 words per minute or better.

In what types of settings has REWARDS been used?

Because REWARDS is a short-term intervention, it has been taught in a
number of different settings during the field-test period.

1. General Education Classes—Intermediate Grades.

REWARDS has been used at the beginning of the school year to
review and expand the decoding skills of intermediate students
(fourth, fifth, and sixth graders) in general education classes. The
increased decoding and fluency skills that resulted allowed
students more ease in reading anthology selections, chapter books,
and content area textbooks.

2. Remedial Reading Classes

REWARDS has also been utilized with struggling readers in
intermediate and secondary schools in remedial reading classes,
special education resource rooms, and specialized tutoring
programs. Once REWARDS has been taught, instructors are
encouraged to continue decoding and fluency exercises similar to
those found in Lessons 13-20 using content area textbook
selections.

Page 2
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3. Intensive Remedial Programs (Summer School Programs,
Interim Programs)

REWARDS has been a very effective intervention when used
during summer sessions for struggling readers entering fifth and
sixth grades, middle school, or junior high school. The fact that the
program consists of only twenty lessons that are very intense has
made it a perfect match to summer school.

Why might you want to teach REWARDS?

« Word recognition is a necessary, though not sufficient, skill
to allow comprehension.

While the ultimate goal of reading instruction is comprehension, not
word recognition, all of us recognize the importance of word
recognition skills. If I am unable to read the words, I have no pathway
to comprehension. In fact, many researchers have concluded that
poorly developed word recognition skills are the most pervasive and
debilitating source of reading challenges (Adams, 1990; Perfetti, 1985;
Share & Stanovich, 1995). In addition, if a student’s word recognition
skills and fluency are low, making reading laborious, they are unlikely
to select reading as a recreational activity or to complete their class
assignments. Thus, as Stanovich (1986) summarized in the Matthew
Effects in Reading, “The rich get richer. The poor poorer.” Students
with difficulty in word recognition and fluency are less likely to get
the practice needed to increase these very skills. For these reasons, it
is important that we equip students with word recognition, as well as
comprehension strategies.

 Intermediate and secondary level materials include many
more multisyllabic words.

Nagy and Andersen (1984) determined that from fifth grade on
average students encounter approximately 10,000 words each year
that they have never encountered in print before. Most of these new
words are longer words having two or more syllables (Cunningham,
1998). While multisyllabic words still do not make up all the words
that students read, they do carry most of the meaning in a passage.

Assume that you cannot read multisyllabic words. Read the following
passage deleting the underlined, multisyllabic words. How much
would you gain from reading this social studies passage?

REWARDS Teacher's Guide Page 3
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Introduction

“The framers of the Constitution faced a difficult conflict. They saw
the need for a strong national government. At the same time, they
did not want to take away all power from the states. Like most
Americans, they believed that state governments would better
understand the special needs and concerns of their citizens.”

— The American Nation (1994) published by Prentice Hall.

* For many students, decoding instruction ended with second

grade.

Most systematic word recognition instruction occurs only in the
primary grades. In fact, the document “Becoming a Nation of
Readers” (Anderson, Hiebert, Scott, & Wilkinson, 1985) actually
recommends that phonics instruction be completed by the end of
second grade. This is unfortunate given that the number of
multisyllabic words dramatically increases in third grade materials,
leaving students with strategies for monosyllabic words but without
strategies for longer words.

Many students in intermediate grades are hampered by their
inability to read multisyllabic words.

If you picked up this program, you probably have personal experience
working with intermediate or secondary students who are inhibited
by long words and lack systematic strategies for attacking these
words. A number of researchers have validated your personal
observations. Poor decoders, even those who can decode single
syllable words, have a difficult time with multisyllabic words (Just &
Carpenter, 1987; Samuels, La Berge, & Bremer, 1978). Shefelbine and
Calhoun (1991) analyzed the decoding errors of low and high
intermediate decoders. They determined that low decoders correctly
pronounced fewer affixes and vowel sounds correctly, disregarded
large portions of letter information, and were two to four times more
likely to omit syllables. Perfetti (1986) concluded that the ability to
decode long words increases the qualitative differences between good
and poor readers.

Students need to be taught flexible strategies for unlocking
the pronunciation of long words.

When you were an elementary student, you were probably taught a
set of syllabication rules for segmenting words. After breaking the
words into syllables, you were to apply your phonics knowledge to the
parts, and say the word. These rules are seldom taught today as a
decoding strategy partially because teachers realized that the rules
didn’t improve decoding. Actually, Canney and Schreiner (1977)

Page 4
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found no relationship between knowing syllabication rules and
successful reading.

The strategy taught in REWARDS is based on our current knowledge
of word recognition. Words are identified on the basis of the brain’s
processing letter by letter and then using context to ensure that what
has been read makes sense (Cunningham, 1998; Stanovich, 1991).
The eye-movement research done with computerized tracking
indicates that readers look at every word and almost every letter of
each word (Rayner & Pollatsek, 1989). Thus, the REWARDS strategy
teaches students to examine the letters and patterns in words rather
than guessing the word’s pronunciation from context. Second, we
understand that the major word recognition function of the brain is
pattern detection (Cunningham, 1998). The strategy taught in
REWARDS is based on the two most useful patterns found in
multisyllabic words: (1) the presence of affixes in about 80% of
multisyllabic words, and (2) that all parts of multisyllabic words
contain a vowel grapheme (letter or letters that map a vowel sound).
In order to decode a word a student doesn’t need to segment the word
into perfect dictionary syllables, but rather into manageable chunks
that can be decoded. The student also doesn’t need to emerge with the
exact pronunciation of the word on the first attempt. Instead, the
student gets a close approximation of the word’s pronunciation and
corrects it using his/her knowledge of language and the context in
which the word appears. A flexible strategy rather than a rigid rule
bound strategy is taught in REWARDS.

« Teaching strategies for reading longer words is very helpful
to students.

Several studies have shown that teaching students strategies for
decoding longer words improves their decoding ability. Shefelbine
(1990) taught fourth and sixth graders having difficulty decoding
multisyllabic words to use affixes and vowels to pronounce long
words. When compared to a control group, significant gains were
made in ability to pronounce long words. Similarly, Lenz and Hughes
(1990) were able to reduce the oral reading errors and increase
students’ comprehension at reading level by teaching seventh, eighth,
and ninth graders a decoding strategy. Using an earlier version of the
REWARDS program (now revised based on research and feedback),
the authors of REWARDS conducted two formal studies that verified
the power of the REWARDS strategy for improving students’ word
recognition skills.

In the first study, statistically significant differences in reading skills
were observed between reading deficient fourth and fifth graders
receiving the multisyllabic (REWARDS) strategy instruction and
those receiving monosyllabic word instruction. Similar student gains
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were observed in the second controlled study in which reading
deficient sixth, seventh, and eighth graders served as subjects.
Significant increases in word reading accuracy and fluency were
observed in students using the REWARDS program. More complete
descriptions of these studies are found in Appendix G at the end of
the Teacher’s Guide.

What is the content of REWARDS?

As noted previously, students are taught a flexible strategy for reading
longer words rather than a set of rigid syllabication rules. This strategy
is based on two realities found in English: (1) 80% of multisyllabic
words contain one or more prefix or suffix, and (2) all decodable parts of
a word contain vowels. Thus, the students are taught to identify word
parts at the beginning and ending of the word (prefixes and suffixes)
and vowel sounds in the rest of the word to assist them in segmenting
the word into manageable, decodable “chunks.” The students are then
taught to say the parts and to say the parts fast. No decoding strategy in
English will yield accurate pronunciation of every word. Instead, the
goal is to get a close approximation to the actual pronunciation and to
correct that pronunciation using your oral-aural language and the
context.

In REWARDS, students are initially taught a strategy containing overt
behaviors (circling and underlining). The steps of this strategy include:

Overt Strategy
Circle the word parts (prefixes) at the beginning of the word.

Circle the word parts (suffixes) at the end of the word.
Underline the letters for vowel sounds in the rest of the word.
Say the parts of the word.

Say the parts fast.

Make it a real word.

B A LEE T

EXAMPLE

Kopstruction)

Because students would not be expected to actually stop their reading
when encountering a multisyllabic word, in order to circle word parts
and underline vowels, the circling and underlining behaviors are
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gradually faded. In the end, students use the following covert strategy.
The steps of this strategy include:

Covert Strategy

1.  Look for word parts at the beginning and end of the word and
vowel sounds in the rest of the word.

2.  Say the parts of the word.
Say the parts fast.
Make it a real word.

As you would expect, many students would have difficulty learning this
strategy not because of the strategy complexity, but rather because of
unknown preskills. In order to apply these strategies, the students must
be able to:

1. Say the correct vowel sound (phoneme) when shown the
corresponding letters (grapheme).

2. Say the sound (short sound) and name (long sound) for single
vowel letters.

Underline vowel graphemes within words.
4. Sound out word parts containing various vowel graphemes.

Say the correct pronunciation for common prefixes and suffixes
(referred to as word parts at the beginning and end of words).

6. Circle word parts at the beginning of a word (prefixes) and the end
of a word (suffixes).

Blend auditorily presented word parts into a word.

8. Correct incorrect pronunciations of longer words when presented
in context.

Because of the importance of these preskills to student success, the first
twelve lessons of the REWARDS program are dedicated to preskill training.

In Lessons 13-20, students are introduced to the REWARDS flexible
decoding strategy. To increase the probability that students will
transfer this strategy to their classroom reading assignments, practice
reading longer words within sentences and content area passages is
provided. Because accuracy without automaticity will not serve
students, rate development exercises are also provided. In addition,
students are taught that many of the word parts at the beginning and
end of the words carry specific meanings and that knowledge of these
parts can assist in deciphering the meaning of an unknown word.

REWARDS Teacher's Guide Page 7
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How to Use This Program

What are the components of REWARDS?

1. Teacher’s Guide. The Teacher’s Guide consists of the following
three sections:

a. Introduction

This section provides information about the program and how
the program is implemented. The introduction should be
carefully read before the program is implemented.

b. Lessons

Twenty comprehensive teacher-directed lessons provide
information for the teacher to ensure successful
implementation of the program. Each lesson contains
instructional activities, activity procedures, and lesson
blueprints (scripts) that outline possible teacher wording and
student responses.

The activities for the preskill lessons (Lessons 1-12) are similar
each day, as are the strategy lessons (Lessons 13-20). For each
activity, two “lesson plans” are given. First, there is a general
description of the activity. Next, there is a teacher script that
includes the wording that a teacher could use when teaching
the lesson. The scripts were developed for the formal research
projects and field-testing of the REWARDS program to ensure
fidelity of treatment across teachers.

Please read the lessons prior to instruction including the
activity procedures and the scripts. You may then choose to
follow the general procedure or the script, maintaining the
essence of the activity in either case.

c. Additional Materials—In the back of the Teacher’s Guide,
you will find:

* Blackline Masters for Overhead Transparencies
* Strategies for Reading Long Words

* Student Reference Chart: Word Parts at the Beginning and
End of Words, and Vowel Combinations

* Word Relatives
* Pre/Post and Generalization Tests

* Fluency Graph: Correct Words Per Minute

REWARDS Teacher’s Guide
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e Incentive Program

» Research on REWARDS

o Word List for REWARDS
2. Student Book

The Student Book contains the student material used in the lessons
for the various teacher-directed and practice activities. All student
materials needed for the program are found in the Student Book.

What activities are included in the REWARDS
program?

1. Preskill Lesson Activities (Lessons 1-12)

The first 12 lessons present the preskills necessary for applying the
flexible decoding strategy taught in REWARDS. Please read the
descriptions of each of the preskill activities so that you will
understand the rationale for the activity.

a. Oral Activity—Blending Word Parts Into Words

When a student sounds out a long word, he/she must blend the
parts into a recognizable whole. This blending skill can be
practiced auditorily even before the decoding strategy is
introduced. In this activity, the teacher says a word separating
the parts (i.e., for the word intermission say in ter mis sion) and
the students say the entire word quickly. The words used in this
exercise appear later in decoding exercises in order to expand
students’ familiarity with the pronunciation of the words. When
pronouncing the words by parts, pause for a second between
each part. This will not only make the task more challenging,
but will parallel what the student will experience when
sounding out words.

b. Vowel Combinations

While most students know consonant sounds, many have not
yet mastered the sounds of vowel combinations (digraphs and
diphthongs). In this book, students are introduced to the
common sounds (major sounds) for high frequency vowel
combinations (ay, ai, au, er, ir, ur, ar, a-e, 0-€, i-e, e-e, u-e,
oi, oy, or, ee, 0a, ou) and the major and minor sounds for ow
(low, down), oo (moon, book), and ea (meat, thread). After each
vowel combination is presented, they are reviewed in
subsequent lessons to ensure accurate and quick recognition.

REWARDS Teacher’s Guide Page 9
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Before you introduce a phoneme-grapheme association, check
the pronunciation using the following table. Accurate
pronunciation is essential in all lessons.

o
Vowel Vowel
Combination Key Word Combination Key Word
ay say oa foam
ai rain ou loud
au sauce ow low, down
er her oo moon, book
ir bird ea meat, thread
ur turn a-e make
ar farm o-e hope
oi void i-e side
oy boy e-e Pete
or torn u-e use
ee deep

c. Vowel Conversions

When a student encounters a single vowel letter in a word, the
student should first try the short sound (referred to as the
sound in REWARDS). If the student does not emerge with a
recognizable word, he/she should then say the long sound
(referred to as the name). In this activity, the students practice
saying the sound then the name for the letters a, i, e 0,and u.

d. Reading Word Parts

In this activity, students practice reading parts of words (i.e.,
pede, murd, mi) which are similar to parts they will encounter
when decoding multisyllabic words. The purpose of this activity
is to provide students with practice decoding vowel graphemes
(letters) that have been introduced, increase the speed at which
they decode, and make reading longer words easier.

e. Underlining Vowel Sounds in Words

Each part of a long word contains a vowel grapheme. Thus,
locating the vowel graphemes is very helpful in segmenting a
word into decodable units. In this activity, students will locate
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and underline vowel graphemes within words (e.g., sportsman,
destroy). Next, the teacher will segment the word into parts.
Students will say the parts and then the whole word. Practice
reading long words begins during the Preskill Lessons (Lessons
1-12) with the teacher segmenting the words.

f. Oral Activity—Correcting Close Approximations Using
Context

No matter what strategy is used to determine the pronunciation
of an unknown word, perfection cannot be guaranteed given the
nature of English. Therefore, use of a decoding strategy often
yields a pronunciation that is a close approximation to the word,
but not the exact pronunciation. These close approximations
must be turned into real words using oral/aural language in
conjunction with context clues. In this oral activity, the teacher
mispronounces a word in a manner similar to common decoding
errors (hot el, stressing the hot in hotel), repeats the
mispronunciation within a sentence (We stayed in a hot el.),
and asks the students to produce the accurate pronunciation of
the word. While enjoying this “detective” game activity,
students are learning a critical decoding skill—the words we
read must be real words that other English speakers have said
or heard.

g. Word Parts at the Beginning and End of Words

Because about 80% of multisyllabic words have one or more
affixes, the ability to quickly identify and pronounce prefixes
(e.g, re, un, dis) and suffixes (tion, al, able), facilitates the
accuracy and fluency of decoding longer words. Prefixes and
suffixes have three characteristics: a specific pronunciation, a
specific spelling, and a specific meaning. Thus, they can assist
us in decoding, spelling, and knowing meanings. However, in
many cases they are only helpful with decoding and spelling, as
the prefix or suffix does not carry a meaning that would be
easily identified or applied by students. Because the elements
are no longer technically prefixes and suffixes, yet
tremendously useful decoding elements, we refer to them as
word parts at the beginning and end of words. In this activity,
students listen to the pronunciation of new word parts (prefixes
and suffixes), practice saying these word parts, and review
previously introduced word parts with the goal being accurate
and quick pronunciation.

The following high frequency prefixes and suffixes are
introduced in this program. On the day a new word part is
introduced, we suggest that you write the word part on an index

REWARDS Teacher's Guide Page 11
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card and place it on a chart labeled Word Parts at the Beginning
of Words and Word Parts at the End of Words. This will assist
students in many of the activities until mastery has occurred.
After completion of the program, you may wish to add less
frequent affixes that you and your students encounter.
Individual reference charts are also found at the back of this
manual. These should be given to students when they complete
Lesson 12.

Before you introduce a word part, check the pronunciation.
Accurate pronunciation is essential in all lessons. Because many
of these word parts are not pronounced as you would expect,
they are introduced with a key word.

Word Part Key Word Meaning

dis discover away, apart; negative

mis mistaken wrong

ab abdomen from; away; off; not

ad advertise to, toward; against

in insert in, into; not; really

im immediate in, into; not

com compare with; together; really

be belong really; by; to make

pre prevent before

de depart away from; down; negative
re return again, back, really

pro protect in favor of; before; forward
con continue with; together; really

per permit through; really

un uncover not; reversal of; remove

a above in, on, at; not, without

ex example out, away

en entail in; within; on
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Meaning

s more than one, verb marker

ing running when you do something; quality,
state

ed landed in the past; quality

ness kindness that which is; state, quality

less useless without; not

ic frantic like; related to

ate regulate Tf(') make, act; having the quality
0

ish selfish like, related to; to make

ist artist one who

ism realism state, quality; act

est biggest the most

ful careful full of

or tailor one who; what which

er farmer more; one who, that which

al final related to, like

tion action state, quality; act

sion mission state, quality; act

ion million state, quality; act

tive attentive one who; quality of

sive expensive one who; quality of

y industry having the quality of; in the
manner of; small

ly safely how something is

ary military related to

ity oddity quality; state

ant dormant one that performs; thing that
promotes; being
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Key Word Meaning
ent consistent one that performs; thing that
promotes; being
ment argument that which; quality, act
ance disturbance | action, process; quality or state
ence essence action, process; quality or state
ous nervous having the quality of
cious precious having the quality of
tious cautious having the quality of
cial special related to; like
tial partial related to; like
age courage that what is; state
ture picture state; quality; that which
able disposable able to be
ible reversible able to be
le cradle | =

h. Circling Word Parts

“Peeling off” the prefixes and suffixes is a critical part of the
strategy taught in this program which makes the task of
reading long words significantly easier. In this exercise, the
students identify, circle, and pronounce, and then, with teacher
assistance in segmenting, read words with affixes. The goal is to
quickly recognize very common affixes embedded within words
and to show their usefulness as a decoding tool.

Focus on Meaning

In many cases, the affixes facilitate decoding, spelling, and
knowing meanings. While REWARDS is primarily a decoding
program, this activity shows students the relationship between
words and how a prefix or suffix can systematically alter the
meaning of a word. In this activity, students are given a
definition of a word and asked to locate the corresponding word.
The wording of the definition has been designed to stress the
meaning of the affix (e.g., to NOT fit within a group—misfit).
Additional practice activities can be found in the Word Relatives

Page 14
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section (Appendix C) in the back of the book. In these activities,
students read a number of sentences containing related words.
Using the meaning of all of the words in a family, they then
determine the meaning of the final word in each set.

Spelling Dictation

Many students who have poor decoding skills also have low
spelling knowledge and are intimidated by longer words. In this
activity, the teacher dictates a lesson word, and then the
students say and write the parts of the word. Students then
compare their spellings to the correct spelling of the word. They
cross out any misspellings and rewrite those words.

2. Strategy Lesson Activities (Lessons 13-20)

In Lessons 13-20, all of the preskills are incorporated into the
flexible decoding strategy that is the heart of this program.
Students practice the strategy using word lists, complex sentences,
and content area passages. The following activities are found in
each of these lessons.

a.

Vowel Combinations Review

Students quickly review all of the vowel combinations taught in
the initial twelve lessons.

Vowel Conversions Review

Students practice saying the sound then the name of each
letter.

Word Parts at the Beginning and End of Words Review

To sharpen their ability to recognize and correctly pronounce
affixes, students review them each day.

Strategy Instruction

In this activity, the teacher demonstrates each step in the overt
strategy and guides students in applying the strategy steps.
This, of course, is the most important activity in the program.
You will need to carefully read the instructional procedures to
ensure clarity.

Strategy Practice

To take any skill to the point of automaticity, extensive practice
is needed. Each day, the students will circle the word parts at
the beginning and end of words, underline the vowel sounds in
the rest of the word, and read the words by parts.

REWARDS Teacher's Guide
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f. Word Reading Review

In order to increase fluency in word recognition, students
reread multisyllabic words from previous lessons. The students
can use the overt strategy steps (circling the word parts at the
beginning and end of the word and underlining the vowel
sounds) if they have any difficulty segmenting and decoding the
word.

. Sentence Reading

As you have probably already experienced when teaching
various strategies to your students, the challenge is not always
teaching the strategy but getting students to use the strategy.
For this reason, specific activities are included to promote
generalization of the strategy to daily reading. In this activity,
students read sentences laden with multisyllabic words that
have been introduced within the specific lesson or previous
lessons.

. Passage Preparation

To further promote generalization of the strategy to daily
reading, students practice the strategy as they read passages
taken from science, social studies, and health books. Prior to
passage reading, the teacher tells students some difficult words
and leads them in applying the REWARDS strategy to other
words. Even when the program is completed, you can use this
same type of passage preparation activity before students read
content area chapters, chapters in novels, or anthology
selections.

Passage Reading

After students have been introduced to words, they read the
related content area article, first for accuracy and then for
fluency.

* Passage Reading—Accuracy

Select the passage reading procedure that best fits the
reading proficiency of your students, the age of the
students, and the size of the group. However, every effort
should be made not to embarrass students since many may
have a history of reading difficulties and may be
uncomfortable reading in front of the whole group,
particularly with no prior practice.

If you are teaching a small group with students who are
having difficulty, use Option A. Have students read one
paragraph silently. Then, call on one student to orally read
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a paragraph or a portion of the paragraph to the class. Call
on students in random order, varying the amount that each
student reads.

If you are teaching a small group with students who are not
having difficulty, use Option B. Have students read the
entire selection, rereading it if they finish before their
classmates. Then, call on one student to orally read a
paragraph or a portion of a paragraph to the class. Call on
students in random order, varying the amount that each
student reads.

If you are teaching a large group with students who are
having difficulty, use Option C. Have students read a
paragraph silently. Then have students read the paragraph
to their partner. Alternate partner reading turns. In a large
group, the use of a partner reading increases the amount of
practice each student receives and creates a safer venue for
desired practice.

If you are teaching a large group with students who are not
having difficulty, use Option D. Have students read the
article silently, rereading the article if their peers are not
done. Then, have students read the passage with their
partners alternating on each paragraph.

Passage Reading—Fluency. A number of studies have
determined that students’ oral reading fluency is correlated
with reading comprehension. As students read words more
fluently with automaticity, they can turn their attention
from decoding to comprehension.

The following oral reading rate goals represent the number
of words read correctly in a minute at different reading
levels.

Grades 4th-5th 120-150 wpm
Grades 6th-8th 150-180 wpm
Grades 9th-12th 180-200 wpm

Oral reading fluency can be increased through multiple
rereadings of passages for which you already have a high
level of accuracy. After practicing the passage for the
purpose of accuracy, the students whisper-read the passage

REWARDS Teacher's Guide
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for a minute, noting their ending points. This is then
repeated with the students trying to get beyond their initial
ending points. Next, the students exchange books, listen to
their partners read for a minute, and record their partners’
errors. At the close of this activity, students determine and
graph (using the Fluency Graph at the back of the book) the
number of correctly read words on the last timing. Teachers
have consistently reported that this activity was a student
favorite.

Student Motivation

How can I motivate my students?

As in all academic and nonacademic areas, students are significantly
more motivated if they have experienced success. Thus, we must teach
in such a way that students can obtain as much success as possible.
Careful lesson preparation, intentional modeling of skills and strategies,
and effective correction of errors are three teacher behaviors that
increase students’ success. In addition, the lesson delivery must be lively
with lots of responses garnered from the students.

Students’ motivation is also influenced by your personal enthusiasm. If '
you reflect a belief that this program is important and will make a
difference in students’ reading ability, that enthusiasm will effect your
students’ view of the program. Your enthusiasm can be conveyed
through your positive comments and body language (smiles, nods).

Motivation can also be increased by sharing with students the relevance
of the program content: why reading long words accurately and fluently
is important, when they can use the strategies, where they can use the
strategies. In the first lesson, the purpose of the program is introduced
to the students. However, you can continue to reiterate the importance
of the program throughout the 20 lessons.

Students who are involved in this program have often experienced
failure in regard to reading. For this reason, they may be reluctant
learners. To establish a positive climate that makes each student
comfortable, you should praise students for their academic efforts,
accurate reading, and appropriate behavior. In addition to verbal praise,
some classes will benefit from a formal incentive program. An example
incentive program can be found in the Incentive Program section
(Appendix F of the Teacher’s Guide).
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What can I do if students’ attention begins to wane on
the practice activities?

To maintain the students’ attention without sacrificing the necessary
practice that leads to automaticity, the following practice procedures
can be used.

1.

Partner Reading

After the students read any of the lists with the teacher, have them
reread a portion of the list to their partners. One student becomes
the reader, the other the coach. If the reader makes an error, the
coach tells the reader to use what they have learned to figure out
the word. If they cannot correct the error within three seconds, the
coach says the word. Have students switch roles.

Timed Word List Reading

After a list of words has been read under teacher guidance, engage
the students in minitimings. Have one student whisper-read words
for ten seconds to his/her partner. As he/she reads, his/her
partner/coach counts the number of words read. Have the partners
switch roles.

Team Practice

After an initial reading of a list, two partnerships form a team. The
four students read the list “round-robin,” each student saying a word.

Cross-Out

After initial reading of the list, students can play cross-out. One
student says a word and everyone crosses out the word on his/her
word list. The next student says a word and students cross out that
word. This continues until all words are crossed out.

Cross-Out Variation (Game Format)

Have each student circle three words on his/her word list. Be sure
that the students do not show classmates their circled words. Read
any word from the list. Have students locate and cross out the
word. Continue reading words from the list in random order. The
winner of the game is the person that has his/her circled words
crossed out first.

I’m Thinking of a Word

After an initial reading of a list, tell the students a statement that
relates to the meaning of a word on the list (e.g., “I am thinking of
a word that means to tell someone the wrong information.”). Have
each student locate the word, compare his/her choice with the
partner’s, and say the word.
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Frequently asked Questions

How can I actively involve my students in the
instruction?

As in all programs, student achievement is built on their active
participation. When students must constantly say, write, or do things in
a lesson, they are much more likely to be attentive and to learn from the
resulting practice. The following chart outlines some of the procedures
you may wish to use to involve all of the students in the lessons.

Type of Response Best Practice
Group If students are looking at the teacher.
(A group response can be * The teacher asks a question.
used when there is only one :
correct answer and it is * The teacher raises his/her hands to
short.) signal when students should start

thinking about the question.

* The students think of the answer.

The teacher says, “Everyone” and
lowers his/her hands.

The students say answer.

Group If students are looking at their modules.

* The teacher asks a question or gives a
directive.

* The teacher gives the students thinking
time.

* The students think of the answer.

The teacher signals auditorily (e.g.,
voice signal, such as “Everyone”).

The students respond.
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Type of Response Best Practice

Partners The teacher assigns students response
partners and the number one or two.

* The teacher asks a question or gives a
directive.

* The teacher asks one partner to
respond. (“Ones, tell your partner ...”).

* The teacher asks students to look up
when they are done.

* Student one tells the answer to his/her
partner.

¢ The teacher monitors the class.

* The teacher gives feedback to each
group.

Individual * The teacher asks a question.

* The teacher raises his/her hands to
signal when students should start
thinking about the question and gives
eye contact to all students to encourage
formulation of an answer.

* The students think of an answer.
* The teacher calls on one student.

* The student gives an answer.

Written * The teacher gives a directive or asks a
question. Tells students to put their
pencils down and to look up when they
are done.

* The students write a response.
* The teacher monitors the students.

* The teacher gives feedback to students.
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How much time do the lessons take?

The amount of time to complete each lesson varies greatly depending on
the size of the group, the competency of the students, and the pace of
the teacher. Generally, though, the teacher should allocate 40 to 45
minutes for each session or in secondary sites to one class period. If
teachers do not complete a lesson, they would review the lesson’s
content and complete the lesson the following day.

How should errors be corrected?

The type of correction is dependent on the type of error. The following
chart lists common errors and the recommended correction procedures.

The student mispronounces a
vowel combination (e.g., ai).

The teacher says the sound.

“The sound is lal.”

Then, the teacher has the group
repeat the sound.

“Everyone, what sound?”

The student mispronounces a
word part (e.g., dis).

The teacher says the word part.
“The part is dis.”

Then, the teacher has the group
repeat the sound.

“Everyone, what part?”

When reading a long word, the
student says a close
approximation to the word but

not the accurate pronunciation.

(e.g., The student says
redooction for reduction.)

First the teacher should direct
the student to correct the word.

“Can you make it a real word?”

If the student cannot correct the
pronunciation of the word, tell
him/her the word and have the
group repeat the word.

“The word is reduction.
Everyone, what word?”
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In Lessons 13-20, a student can’t
pronounce a long word. (e.g., The
student says “I don’t know the
word” or mispronounces the
word.)

Direct the student to use the
REWARDS strategy for figuring
out the word.

“Use what you have learned to

figure out this word.”

If the student cannot figure out
the word in three seconds, tell
him/her the word and have the
student or group repeat the
word.

“The word is reduction.
Everyone, what word?”

If the word is in a sentence, you
may wish to have the students
reread the sentences.

What kind of assessment can be used to determine
which students would be candidates for the
REWARDS program?

Your students’ needs for word attack and rate development can be
assessed in a number of ways. First, determine an approximate grade
level for word identification for your students. If students can
successfully read second grade material but struggle with reading third
through fifth grade material, they are candidates for this program. A
more formal approach for assessing word identification difficulties is to
use the Word Identification and Word Attack subtests of the Woodcock
Reading Mastery Tests (Woodcock, 1987). Students whose grade
equivalent score on the Word ID subtest is between 3.0 and 5.0 would
benefit from this program. A grade equivalent score between 2.5 and 4.5
on the Word Attack test would further confirm the need for the skills
taught in this program.

Second, ask each student to orally read grade-level expository material
such as social studies or science content for one minute. Students who
read expository passages between 60 and 120 words per minute in
addition to the word identification difficulties discussed in the preceding
paragraph would benefit from this program. Students who read less
than 60 words per minute would most likely require further basic
literacy instruction before participating in the REWARDS program.
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How can I measure the progress that my students
make in this program?

Use the Pre/posttests, in the Pre/Post and Generalization Tests section
(Appendix D) at the back of the book, before the program is taught to
establish the appropriateness of the program for a student and a
baseline concerning his/her multisyllabic word reading. This same test
can be administered when students complete the program. In addition,
at the end of the program, you may wish to administer the
Generalization Test in the same section, which contains words that
were not taught in the program.
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Materials Needed: Preparation:

* Lesson 1 from the Student Book Write the following words on the

o Owehnsd Pinasparant 1 chalkboard or overhead transparency:

» Washable overhead transparency pen * HReRi

* Paper or cardboard to use when * unconventionality

covering the overhead transparency * inventiveness

* Paper or cardboard for each student
to use during spelling dictation

INTRODUCTION

1. In the next few weeks, we are going to learn a strategy for reading longer words.
You will learn to figure out words such as (point to each word on the chalkboard or
overhead) intentionally, unconventionality, and inventiveness.

2. In which of your subjects do you have to read longer words? (Call on several
students.)

Please turn to the first page in your Student Book.
4. Listen as I read the letter from the authors. (Read the letter from the Student Book.)

Now, we are going to learn the skills that you will need to read longer words.
Then we will practice reading longer words.
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Lesson 1

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 1.

~ 2. Listen. I am going to say the parts of a word. You are going to say the whole
word. Listen. (Say the word, pausing completely between the word parts.)
tea spoon ful. What word? __

3. (Repeat with the following examples)

secretary

in dis tinct

ad min is ter
in ter mis sion
fas cin a tion
ex tra va gant

ACTIVITY B:  Vowel Combinations (See the Student Book, page 1.)

ay ai au
(say) (rain) (sauce)

%
W
‘ L l:@ Q ¥ } 45 Find Activity B. We are going to learn some sounds. You may know some of
e them already.
(gt
2 ,¥% 2. Look at the box. Point to the letters a-y. The sound of these letters is usually /a/.
)
e What sound? __

Point to the letters a-i. The sound of these letters is usually /3/. What sound? __

Point to the letters a-u. The sound of these letters is usually /aw/.

What sound?
5. Go back to the beginning of the line. Say the sounds again. What sound?
Next sound? __  Next sound?
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Lesson 1

ACTVITY C: Vowel Conversions (See the Student Book, page 1.)

a i

1. Find Activity C. When you are reading words and see these letters, first try the
sound. If it doesn’t make a real word, then try the name.

2. Point to the first letter. The sound is /a/. What sound? __
The name is a. What name?

3. Point to the next letter. The sound is /i/. What sound? "o
The name is i. What name?

4. First letter again. What sound? __ What name? _
Next letter. What sound? __ What name? _
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Lesson 1

ACTIVITY D: Reading Word Parts (See the Student Book, page 1.)
o

1. frain trast cay scrip

2. fa tain happ ca
* *

3. vi vict tist aud
]

4. path tri aut min

*k
Notes:

* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* If you are teaching older students for whom “thumbs-up” is inappropriate, have the students look at you
when they can read the word part.

1. Find Activity D. We are going to practice parts of real words. Most of these word
parts are not real words by themselves, but practicing them will help you read
longer words later.

2. Line 1. Read the first word part to yourself. Put your thumb up when you can
say the part. _ What part?

3. Next word part. Thumbs-up when you are ready. _ What part?

4. Next word part. (Pause.) What part?

5. Next word part. (Pause.) What part?

6. Line 2. Look at the vowel with the asterisk. What name? _ What part?

7. Next word part. (Pause.) What part?

8. Next word part. (Pause.) What part?

9. Next word part. Look at the vowel with the asterisk. What name?

What part?
10. Line 3. What name? __ What part?
11. (Repeat “What part?” or “What name? What part2” with all remaining word parts.)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 1

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 2.)

1. ) W fraud plaything
2. pigtail vault pathway
3. waylay launch railway
4. midway blackmail maintain
5. applaud layman hairpin

(Use Overhead 1: Activity E)

1. Find Activity E. Listen. Each word part has one vowel sound. What does each
word part have? _ Finding the vowel sounds in a word helps us read the word.

2. Watch me find the vowel sounds in these words. (Cover all lines on the overhead
transparency except Line 1. On the transparency, underline the vowel sounds in
waistband. Point to each vowel sound.) What sound? __ What sound? __

How many vowel sounds? __ So, how many word parts? __

3. Watch again. (Underline the vowel sound in fraud. Point to the vowel sound.)
What sound? _ How many vowel sounds? __ So, how many word parts? __

4. Watch one more. (Underline the vowel sounds in plaything. Point to each vowel
sound.) What sound? __ What sound? __ How many vowel sounds? __ So, how
many word parts?

5. Now, you underline the vowel sounds in the words in Line 1. (Pause.) Now,
underline the vowel sounds in the rest of the words. Look up when you are done. __

6. (Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes.

7. (When students are done checking, assist students in reading each word beginning with the
first word in Line 1. Touch each vowel sound in waistband.) What sound?
What sound?

(Then loop under each word part in w\a_iii@__g!.) What part? _ What part?
(Run your finger under the whole word.) What word? __
8. (Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 1

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Listen. Sometimes when we read a longer word, the word doesn’t sound right.
We have to change the pronunciation of the word so that it makes sense in the
sentence. Let’s see if you can change these words to make sense in the
sentences.

2. Listen. I read the word ‘hus band’. Change the word to make sense in this
sentence. ‘Have you met Mrs. Smith’s hus band?’ What should the word be?

3. (Repeat with the following examples, stressing the bold word part.)

hot el When we were on vacation, we stayed in a hot el.
dés troy The twister will dés troy the barn.

crad le The baby is sleeping in the crad le.

un fort o nate Losing his car keys was very un fort o nate.
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Lesson 1

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student
Book, page 2.)

discover dis
(mistaken mis
@bdomen ab
@dyertise ad

1. Find Activity G. Now, we are going to read word parts that come at the
beginning of words. Where do we find these word parts?

2. Point to the first word in the box. The word is discover. What word? __
Point to the circled part. The part is /dis/. What part?

3. Point to the next word. The word is mistaken. What word? __
Point to the circled part. The part is /mis/. What part? __

(Repeat with abdomen and /ab/, advertise and /ad/.)

Find the next column. Let’s read the word parts again. First part?
Next part? __ Next part? __ Next part? __

6. These word parts came at the beginning of words. In the next activity, you are
going to circle these word parts.
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Lesson 1

ACTIVITY H:  Circling Word Parts (See the Student Book, page 3.)

R - willald, demp,

2. distract ad-lib disclaim

3. admit misfit backspin
4. mislay misplay distraught
5. mast banish display

6. misprint distill digit

X disband abstract mismatch

(Use Overhead 1: Activity H)

undstlirs 1. Find Activity H. Circle word parts at the beginning of words. Be careful. Not all
VeSS of the words begin with word parts that you’ve learned. Look up when you are
done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in addict.) What part? _ What part? __
(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)
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Lesson 1

ACTIVITY I Focus on Meaning (See the Student Book, page 3.)

a. to not claim (ine2)  disclaim

b. a person that does not fit into a group (line 3) misfit

e. a word or phrase that was not printed correctly (line 6) misprini'

d. to not match (line7) mismatch

1. Find Activity I. When word parts are added to the beginning or end of a word,
the meaning of the word usually changes.

2.. Listen to the first definition, ‘to not claim.” Find the word that means ‘to not
claim’ in Line 2 of Activity H, and write it on the line after a. (Pause and
monitor.) What word means ‘to not claim’? (disclaim)

3. Listen to the next definition, ‘a person that does not fit into a group.’ Find the
word in Line 3 and write it. (Pause and monitor.) What word means ‘a person that
does not fit into a group’? (misfit)

4. Next. ‘A word or phrase that was not printed correctly.” Find the word in Line 6
and write it. (Pause and monitor.) What word means ‘a word or phrase that was
not printed correctly’? (misprint)

5. Next. ‘To not match.’ Find the word in Line 7 and write it. (Pause and monitor.)
What word means ‘to not match’? (mismatch)

REWARDS Teacher's Guide Page 33



Lesson 1

ACTVITY J:  Spelling Dictation (See the Student Book, page 3.)

1. admit 2. misprin’r

3. maintain 4. pafhwoy

Note:
* Distribute a piece of light cardboard to each of the students so they can cover their page during spelling
dictation. The cardboard can also be used as a bookmark so students can quickly locate pages at the
beginning of the lesson.

1. Find Activity J. At the end of each lesson you will be spelling four of the lesson
words. Please cover up the rest of the page with your cardboard.

2. The first word is admit. Say the parts in admit with me. (ad mit). Say the parts
slowly to yourself as you write the word. (Pause and monitor.)

3. (Write admit on the board or overhead transparency.) Check admit. If you
misspelled it, cross it out and write it correctly.

4. The second word is misprint. Say the parts in misprint with me. (mis print).
Say the parts slowly to yourself as you write the word. (Pause and monitor.)

5. (Write misprint on the board or overhead transparency.) Check misprint. If you
misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words maintain and pathway.)
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Lesson 2

Materials Needed:

* Lesson 2 from the Student Book * Paper or cardboard to use when

« Overliond Boanspavency 2 covering the overhead transparency

. Waikilduiaiorbacd * Paper or cardboard for each student to

transparency pen use during spelling dictation

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 2.

2. Listen. I am going to say the parts of a word. You are going to say the whole
word. (Say the word, pausing completely between the word parts.)
in com plete. What word? __

3. (Repeat with the following examples)

ad ven tur ous
delivery

par tic i pate
re con sid er
sub scrip tion
event ual ly
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Lesson 2

ACTIVITY B:  Vowel Combinations (See the Student Book, page 4.)

er ir ur ar
(her) (bird) (turn) (farm)
1. ay au er ai
2. ur ar ir au

1. Find Activity B. We are going to learn some sounds. You may know some of
them already.

2. Look at the box. Point to the letters e - r. The sound of these letters is usually
/er/. What sound?

3. Point to the letters i - r. The sound of these letters is usually /er/.

What sound? __

4. Point to the letters u - r. The sound of these letters is usually /er/.
What sound?

5. Point to the letters a - r. The sound of these letters is usually /ar/.
What sound?

6. Go back to the beginning of the line. Say the sounds again. What sound?
Next sound? __ Next sound? __ Next sound?

7. Point to the first letters in Line 1. What sound? __ Next sound?
Next sound? __ Next sound?

8. Point to the first letters in Line 2. What sound? __ Next sound? __
Next sound? __ Next sound?
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Lesson 2

ACTIVITY C: Vowel Conversions (See the Student Book, page 4.)

a i 0

1. Find Activity C. When you are reading words and see these letters, first try the
sound. If it doesn’t make a real word, then try the name.

2. Point to the first letter. The sound is /a/. What sound? __ The name is a.
What name? __

3. Point to the next letter. The sound is /i/. What sound? __ The name is i.

What name? __
4. Point to the next letter. The sound is /6/. What sound? __ The name is o.
What name? __

First letter again. What sound? __ What name? __
Next letter. What sound? __ What name? __
Next letter. What sound? __ What name? __
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Lesson 2

ACTVITY D:  Reading Word Parts (See the Student Book, page 4.)

1. naut tern nay bg

2. ston auth cur turb

3. fraid irk gar darl

4, sa pert pi sail
* *

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* If you are teaching older students for whom “thumbs-up” is inappropriate, have the students look at you
when they can read the word part.

1. Find Activity D. We are going to practice parts of real words. Most of these word
parts are not real words by themselves.

2. Line 1. Read the first word part to yourself. Put your thumb up when you can
say the part. _ What part?

Next word part. Thumbs-up when you are ready.  What part? o
Next word part. (Pause.) What part?

Next word part. Look at the vowel with the asterisk. What name? v
What part?

Line 2. (Pause.) What part?

Next word part. (Pause.) What part?

Next word part. (Pause.) What part?

Next word part. (Pause.) What part?

10. Line 3. What part?

11. (Repeat “What part¢” or “What name2 What part2” with all remaining word parts.)

© ® N o

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 2

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 5.)

L. garland aut?kcrat sterling
2. birthday verdict fingernail
3. goddaughter whirlwind modern
4. pattern curtail surcharge
5. auburn vertigi) astr;)naut

Use Overhead 2: Activity E

Note:
« An asterisk under the vowel of a word indicates that students should say the name.

1. Find Activity E. Listen. Each word part has one vowel sound. What does each
word part have? __ Finding the vowel sounds in words helps us read them.

9. Watch me find the vowel sounds in these words. (Cover all lines on the overhead
transparency except Line 1. On the transparency, underline the vowel sounds in
garland. Point to each vowel sound.) What sound? __ What sound? __

How many vowel sounds? __ So, how many word parts? __

3. Watch again. (Underline the vowel sounds in autocrat. Point to the first vowel sound.)
What sound? __ (Point to the vowel with the asterisk.) What name? __ (Point to the
last vowel sound.) What sound? _ How many vowel sounds? __ So, how many
word parts? __

4. Watch one more. (Underline the vowel sounds in sterling. Point to each vowel
sound.) What sound? __ What sound? __ How many vowel sounds? __ So, how
many word parts? __

5. Now, you underline the vowel sounds in the words in Line 1. (Pause.) Now,
underline the vowel sounds in the rest of the words. Look up when you are done. __

6. (Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes. __
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7. (When students are done checking, assist them in reading each word beginning with the
first word in Line 1. Touch each vowel sound in garland.) What sound? oy
What sound?
(Then loop under each word part in ggl\g_ry.) What part? _ What part?
(Run your finger under the whole word.) What word?
8. (Repeat with all words in Activity E.)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.

ACTMVITY F:  Oral Activity—Correcting Close Approximations Using Context

Listen. Sometimes when we read a longer word, the word doesn’t sound right.
We have to change the pronunciation of the word so that it makes sense in the
sentence. Let’s see if you can change these words to make sense in the
sentences. '

Listen. I read the word ‘glor i ous’. Change the word to make sense in this
sentence. ‘The fireworks show was glor i ous.” What should the word be? il

(Repeat with the following examples, stressing the bold word part.)

nor mal - The weather was perfectly nor mal for summer.
ré la tive My aunt is my favorite ré la tive.

in tel li gént You are very in tel li gént.

reé cre a tion I played softball for ré cre a tion.
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Lesson 2

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 5.)
(insert in
(immediate im
(compare com
1. in com ab mis dis in
2. im mis ad im ab com

1. Find Activity G. Now, we are going to read word parts that come at the
beginning of words. Where do we find these word parts? __

9. Point to the first word in the box. The word is insert. What word? __ Point to
the circled part. The part is /in/. What part? __

3. Point to the next word. The word is immediate. What word? __ Point to the
circled part. The part is /im/. What part? __

(Repeat with compare and /com/.)

Find the next column. Let’s read the word parts again. First part? __
Next part? __ Next part? __

6. Point to the first word part in Line 1. What part? __ Next part?
Next part? _ Next part? __ Next part? __ Next part? __

7. Point to the first word part in Line 2. What part? __ Next part? __
Next part? __ Next part? __ Next part? __ Next part? __

8. These word parts came at the beginning of words. In the next activity, you are
going to circle these word parts.
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Lesson 2

ACTIVITY H:  Circling Word Parts (See the Student Book, page 6.)

3 complain indistinct item

2. absurd insist discard

3. disarm ingrain dinner

4. command imprint inert

5. administer mishap impact

6. inlaid darling complaint
7. impair differ disaster

“Use Overhead 2: Activity H

1. Find Activity H. Using what you learned in Activity G, circle word parts at the
beginning of words. Be careful. Not all of the words begin with word parts
you’ve learned. Look up when you are done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning of words. Fix any mistakes. .

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in Q:w.) What part? _ What part?
(Run your finger under the whole word.) What word? e

4. (Repeat with all words in Activity H.)
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Lesson 2

ACTVITY I:  Focus on Meaning (See the Student Book, page 6.)

a. not clear or distinct (line 1) indistinct

b. totake away arms (guns) (line 3) disarm

c. aprint of a hand in the sand (line 4) imprini'

d. laid into a design (line6) __inlaid

1. Find Activity I. When word parts are added to the beginning or end of a word,
the meaning usually changes.

9. Listen to the first definition, ‘not clear or distinct.” Find the word that means
‘not clear or distinct’ in Line 1 of Activity H and write it on the line after a.
(Pause and monitor.) What word means ‘not clear or distinet’? (indistinct)

3. Listen to the next definition, ‘to take away arms (guns).’ Find the word
in Line 8 and write it. (Pause and monitor.) What word means ‘to take away arms
(guns)’? (disarm)

4. Next. ‘A print of a hand in the sand.’ Find the word in Line 4 and write it. (Pause
and monitor.) What word means ‘a print of the hand in the sand’? (imprint)

5. Next. ‘Laid into a design.’ Find the word in Line 6 and write it. (Pause and
monitor.) What word means ‘laid into a design’? (inlaid)
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ACTIVITY J:  Spelling Dictation (See the Student Book, page 6.)

1. astronaut 2.  administer

3. impencecf 4.  verdict

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page with your cardboard.

2. The first word is astronaut. Say the parts in astronaut with me. (as fro na ut).
Say the parts slowly to yourself as you write the word. (Pause and monitor.)

3. (Write astronaut on the board or overhead transparency.) Check astronaut. If you
misspelled it, cross it out and write it correctly.

4. The second word is administer. Say the parts in administer with me. (ad min
is ter). Say the parts slowly to yourself as you write the word. (Pause and monitor.)

5. (Write administer on the board or overhead transparency.) Check administer. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words imperfect and verdict.)
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Lesson 3

Materials Needed:

* Lesson 3 from the Student Book * Paper or cardboard to use when

e Overhsad Transpavency 3 covering the overhead transparency

o Wnlislile averhiend » Paper or cardboard for each student to

transparency pen use during spelling dictation

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 3.

2. Listen. I am going to say the parts of a word. You are going to say the whole

word. (Say the word, pausing completely between the word parts.) fre quent ly.
What word? __

3. (Repeat with the following examples)

pre dom in ate
in con sis tent
alarm ist

re con struct
ex trin sic

de nom i na tor
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ACTIVITY B:  Vowel Combinations (See the Student Book, page 7.)

a-e o-e i-e e-e u-e
(make) (hope) (side) (Pete) (use)

1. Find Activity B. We are going to learn some sounds. You may know some of
them already.

2. Look at the box. Point to the letters a - e. The sound of these letters is usually
/a/. What sound? __

3. Point to the letters o - e. The sound of these letters is usually /o/.
What sound?

Point to the letters i - e. The sound of these letters is usually /i/. What sound? s

Point to the letters e - e. The sound of these letters is usually /&/.
What sound?

6. Point to the letters u - e. The sound of these letters is usually /d/.
What sound?

7. Go back to the beginning of the line. Say the sounds again. What sound? G
Next sound? __ Next sound? __ Next sound? _ Next sound? %y

8. Point to the first letters in Line 1. What sound? __ Next sound? LI¥
Next sound? __ Next sound? __ Next sound?

9. (Repeat for sounds in Lines 2-4.)
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Lesson 3

ACTIVITY C: Vowel Conversions (See the Student Book, page 7.)

a i 0 u

1. Find Activity C. When you are reading words and see these letters, first try the
sound. If it doesn’t make a real word, then try the name.

2. Point to the first letter. The sound is /&/. What sound? __ The name is a.
What name? __

3. Point to the next letter. The sound is /i/. What sound? __ The name is i.
What name? __

4. Point to the next letter. The sound is /6/. What sound? __ The name is o.
What name? __

5. Point to the next letter. The sound is /iV. What sound? __ The name is u.
What name? __

6. First letter again. What sound? __ What name? __
Next letter. What sound? __ What name? __

8. (Repeat step 7 for remaining vowels.)
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Lesson 3

ACTVITY D:  Reading Word Parts (See the Student Book, page 7.)

% cue mg plain stile
2. sud m(: haul vate
3. trode aut pede larm
4. murd trac ~ mu bi

* *

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* If you are teaching older students for whom “thumbs-up” is inappropriate, have the students look at you
when they can read the word part.

1. Find Activity D. We are going to practice parts of real words. Most of these word
parts are not real words by themselves.

2. Line 1. Read the first word part to yourself. Put your thumb up when you can
say the part. _ What part?

3. Next word part. Look at the vowel with the asterisk. What name? e
What part?

Next word part. (Pause.) What part?
5. (Repeat “What part?” or “What name2 What part¢” with all remaining word parts.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 3

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 8.)

1. turnstile cauldron austere
2.. shipmate sunstroke backbone
3. holiday autumn umpire
4. costume stampede subscribe
5. obsglete h}:manize frustrate

T Use Overhead 3: Activity E

Note:
* An asterisk under the vowel of a word indicates that students should say the name.

1. Find Activity E. Listen. Each word part has one vowel sound. What does each
word part have? __ Finding the vowel sounds in words helps us read them.

2. Watch me find the vowel sounds in these words. (Cover all lines on the overhead
transparency except Line 1. On the transparency, underline the vowel sounds
in turnstile. Point to each vowel sound.) What sound? __ What sound? _ How
many vowel sounds? _ So, how many word parts? __

3. Watch again. (Underline the vowel sounds in cauldron. Point to each vowel sound.)
What sound?  What sound? __ How many vowel sounds? __ So, how many
word parts?

4. Watch one more. (Underline the vowel sounds in austere. Point to each vowel
sound.) What sound? __ What sound? __ How many vowel sounds? __ So, how
many word parts?

5. Now, you underline the vowel sounds in the words in Line 1. (Pause.) Now,
underline the vowel sounds in the rest of the words. Look up when you are
done.

6. (Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes.
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7. (When students are done checking, assist students in reading each word beginning with

the first word in Line 1. Touch each vowel sound in turnstile.) What sound? __
What sound?

(Then loop under each word part in i&_rp\%le.) What part? __ What part?
(Run your finger under the whole word.) What word?
8. (Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.

ACTMITY F: Oral Activity—Correcting Close Approximations Using Context

1. Listen. Sometimes when we read a longer word, the word doesn’t sound right.
Let’s see if you can change these words to make sense in the sentences.

2. Listen. I read the word ‘prém & tion’. Change the word to make sense in this
sentence. ‘His boss gave him a prém 6 tion.” What should the word be?

3. (Repeat with the following examples, stressing the bold word part.)

gov er nor Every state has a gov er nor.

le mon ade On a sunny day, I enjoy le mén ade.

de co ra tions They enjoyed making pretty de co ra tions.
preév en tion Everyone must work at fire prév en tion.
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Lesson 3

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 8.)

(bslong be @eturn re
(preyent pre (Protect pro
depart de continue con
pro be pre ad dis mis
2. con in im com ab de
3. re com dis con pro pre

10.
11.

Find Activity G. Now, we are going to read word parts that come at the
beginning of words. Where do we find these word parts? __

Point to the first word in the box. The word is belong. What word? __ Point to
the circled part. The part is /be/. What part? __

Point to the next word. The word is prevent. What word? __ Point to the
circled part. The part is /pre/. What part? __

Point to the next word. The word is depart. What word? __ Point to the circled
part. The part is /de/. What part? __

Point to the next column of words. The first word in that column is return.
What word? __ The part is /re/. What part? __

(Repeat with protect and /pro/, and continue and /con/.)

Find the second column. Let’s read the word parts again. First part? __
Next part? __ Next part? __ ’

Find the last column. First part? _ Next part? __ Next part? __

Point to the first word part in Line 1. What part? _ Next part? __
Next part? _ Next part? __ Next part? __ Next part? __

(Repeat for word parts in Lines 2 and 3.)

These word parts came at the beginning of words. In the next activity, you are
going to circle these word parts.
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Lesson 3

ACTIVITY H:  Circling Word Parts (See the Student Book, page 9.)

' prepay decode readjust
2. disgust promote mistake
3. beside conclude pray

4. defraud combine misplace
5. intake reconsider confine
6. reprint impose prescribe
: 3 propose discuss advise

Use Overhead 3: Activity H

Find Activity H. Circle word parts at the beginning of words. Be careful. Not all
of the words begin with word parts you’ve learned. Look up when you are
done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in m.) What part? __ What part?
(Run your finger under the whole word.) What word?

4. (Repeat with all words in Activity H.)
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Lesson 3

ACTVITY I:  Focus on Meaning (See the Student Book, page 9.)

a. to pay before you get something (line 1) prepay

b. to figure out a coded message (line 1) decode

c. tothink about or consider something again (line 5) reconsider

d. to print a picture again (line 6) rePrinf

1. Find Activity I. When word parts are added to the beginning or end of a word,
the meaning usually changes.

2. Listen to the first definition, ‘to pay before you get something.” Find the word in
Line 1 and write it. (Pause and monitor.) What word means ‘to pay before you get
something’? (prepay)

3. Listen to the next definition, ‘to figure out a coded message.’ Find the word in
Line 1 and write it. (Pause and monitor.) What word means ‘to figure out a coded
message’? (decode)

4. Read the next definition to yourself. Find the word in Line 5 and write it. (Pause
and monitor.) What word means ‘to think about or consider something again’?
(reconsider)

5. Read the next definition to yourself. Find the word in Line 6 and write it. (Pause
and monitor.) What word means ‘to print a picture again’? (reprint)
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ACTIVITY J:  Spelling Dictation (See the Student Book, page 9.)

1. obsolete 2. reconsider

3. sunstroke 4. conclude

Note:
* Distribute a piece of light cardboard to each of the students.

1. Find Activity J. Please cover up the rest of the page with your cardboard.

2. The first word is obsolete. Say the parts in obsolete slowly to yourself as you
write the word. (Pause and monitor.)

3. (Write obsolete on the board or overhead transparency.) Check obsolete. If you
misspelled it, cross it out and write it correctly.

4. The second word is reconsider. Say the parts in reconsider slowly to yourself
as you write the word. (Pause and monitor.)

5. (Write reconsider on the board or overhead transparency.) Check reconsider. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words sunstroke and conclude.)
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Lesson 4

Materials Needed:

 Lesson 4 from the Student Book * Paper or cardboard to use when

o Oruealions] Tensnparmey 4 covering the overhead transparency

* Washable overhead
transparency pen

 Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A: Oral Activity—Blending Word Parts Into Words

Open your Student Book to Lesson 4.

2. Listen. I am going to say the parts of a word. You are going to say the whole
word. (Say the word, pausing completely between the word parts.) cem e ter y.
What word? __

3. (Repeat with the following examples)

im prac ti cal
cel e bra tion
par tic i pa tion
un pro duc tive
en er get ic

his tor i cal
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ACTIVITY B:  Vowel Combinations (See the Student Book, page 10.)

oi oy or
(void) (boy) (torn)
1. ay oy @ er ar ir
2. au o-e ur i-e oy ai
3. or e-e oi u-e oy au

Find Activity B.

2. Look at the box. Point to the letters o - i. The sound of these letters is usually
/oy/. What sound? __

3. Point to the letters o - y. The sound of these letters is usually /oy/.
What sound? __

4. Point to the letters o - r. The sound of these letters is usually /or/.
What sound? __

5. Go back to the beginning of the line. Say the sounds again. What sound?
Next sound? __ Next sound?

6. Point to the first letters in Line 1. What sound? __ Next sound?
Next sound? __ Next sound? __ Next sound? __ Next sound?

7. (Repeat for sounds in Lines 2-3.)
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Lesson 4

ACTIVITY C: Vowel Conversions (See the Student Book, page 10.)

a 1 0 u

1. Find Activity C. When you are reading words and see these letters, what should

you try first, the sound or the name? __ If it doesn’t make a real word, what
should you try?

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

o IR R ol o

(Repeat step 7 for remaining vowels.)
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Lesson 4

ACTVITY D: Reading Word Parts (See the Student Book, page 10.)

moil straint frant mois
2. sar furn mote ﬂ(;

3. tor plete cott paup
4. cate stroy saunt mli

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* If you are teaching older students for whom “thumbs-up” is inappropriate, have the students look at you
when they can read the word part.

1. Find Activity D. We are going to practice parts of real words. Most of these word
parts are not real words by themselves.

2. Line 1. Read the first word part to yourself. Put your thumb up when you can
say the part. _ What part?

Next word part. (Pause.) What part?
(Repeat “What part?” or “What name? What part?” with all remaining word parts.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 4

ACTIVITY E: Underlining Vowel Sounds in Words (See the Student Book, page 11.)

1.

5.

turmoil saunter sportsman
backporch maximum ordain
murmur loiter boycott
tabloid vermin tornid(’)l=
stoékboy popcorn invoice

S7

~J”" Use Overhead 4: Activity E

Note:

An asterisk under the vowel of a word indicates that students should say the name.

Find Activity E. Listen. Each word part has one vowel sound. What does each
word part have? __ Finding the vowel sounds in words helps us read them.

Watch me find the vowel sounds in these words. (Cover all lines on the overhead
transparency except Line 1. On the transparency, underline the vowel sounds in
turmoil. Point to each vowel sound.) What sound? __ What sound? _ How many
vowel sounds? __ So, how many word parts?

Watch again. (Underline the vowel sounds in saunter. Point to each vowel sound.)
What sound? __ What sound? __ How many vowel sounds? __ So, how many
word parts?

Watch one more. (Underline the vowel sounds in sportsman. Point to each vowel
sound.) What sound? __ What sound? __ How many vowel sounds? __ So, how
many word parts?

Now, you underline the vowel sounds in the words in Line 1. (Pause.) Now,
underline the vowel sounds in the rest of the words. Look up when you are
done.

(Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes.
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7. (When students are done checking, assist students in reading each word beginning with

the first word in Line 1. Touch each vowel sound in turmoil.) What sound?
What sound? __

(Then loop under each word part in t\g’mojil.) What part? __ What part?
(Run your finger under the whole word.) What word? __

8. (Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

Listen. Change these words to make sense in the sentences.

2. Listen. I read the word ‘pa ja mas’. Change the word to make sense in this
sentence. ‘Tommy put on his pa ja mas.” What should the word be?

3. (Repeat with the following examples, stressing the bold word part.)

tor péd o The submarine fired a tor péd o.

occ U pa tion His occ u pa tion is teaching.

im pos si ble Reading longer words is not im pos si ble.

con tri bu tion Students made a con tri bu tion to their school.
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Lesson 4

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 11.)

(pepmit per

(unicover un
@bove a
1. pro a pre com re un
2. in ab mis con pre dis
3. be com a de ad per
4. un a con com im pre
1. Find Activity G. Now, we are going to read word parts that come at the
beginning of words. Where do we find these word parts? __
2. .Point to the first word in the box. The word is permit. What word? __ Point to
the circled part. The part is /per/. What part? __
3. Point to the next word. The word is uncover. What word? __ Point to the
circled part. The part is /un/. What part? __
4. Point to the next word. The word is above. What word? __ Point to the circled
part. The part is /ii/. What part? __
5. Find the next column. Read the word parts again. First part? __
Next part? _ Next part?
6. Point to the first word part in Line 1. What part? __ Next part? __
Next part? _ Next part? __ Next part? __ Next part? __
7. (Repeat for word parts in Lines 2-4.)
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Lesson 4

ACTIVITY H:  Circling Word Parts (See the Student Book, page 12.)

1. unchain discomfort prefix

2. conduct persist confirm

3. uncurl reclaim unfit

4. alone confide misinform
5. pertain protrude unsafe

6. afraid provide disconfirm
7. alert across demote

/ (5
A
7 Use Overhead 4: Activity H

1. Find Activity H. Circle word parts at the beginning of words. Be careful. Not all
of the words begin with word parts you’ve learned. Look up when you are
done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in W.) What part? __ What part?
(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)
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Lesson 4

ACTIVITY .| Focus on Meaning (See the Student Book, page 12.)

a. toremove from chains (line 1) unchain

b. to remove curl from hair (line 3) uncurl

c. to wrongly inform (line 4) misinform

d. something that is not safe (line 5) unsafe

1. Find Activity I. When word parts are added to the beginning or end of a word,
the meaning usually changes.

2. Listen to the first definition, ‘to remove from chains.” Find the word in Line 1
and write it. (Pause and monitor.) What word means ‘to remove from chains’?
(unchain)

3. Read the next definition to yourself. Find the word in Line 3 and write it. (Pause
and monitor.) What word means ‘to remove curl from hair’? (uncurl)

4. Read the next definition to yourself. Find the word in Line 4 and write it. (Pause
and monitor.) What word means ‘to wrongly inform’? (misinform)

5. Read the next definition to yourself. Find the word in Line 5 and write it. (Pause
and monitor.) What word means ‘something that is not safe’? (unsafe)
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ACTIVITY J:  Spelling Dictation (See the Student Book, page 12.)

1. desi'roy 2.  misinform
3. afraid 4.  turmoil

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is destroy. Say the parts in destroy slowly to yourself as you
write the word. (Pause and monitor.)

3. (Write destroy on the board or overhead transparency.) Check destroy. If you
misspelled it, cross it out and write it correctly.

4. The second word is misinform. Say the parts in misinform slowly to yourself
as you write the word. (Pause and monitor.)

5. (Write misinform on the board or overhead transparency.) Check misinform. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words afraid and turmoil.)
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Lesson 5

Materials Needed:

 Lesson 5 from the Student Book * Paper or cardboard to use when

e Overhead Transparency 5 covering the overhead transparency

e Washable overhead
transparency pen

* Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A: Oral Activity—Blending Word Parts Into Words

Open your Student Book to Lesson 5.

2. Listen. I am going to say the parts of a word. You are going to say the whole
word. (Say the word, pausing completely between the word parts.) cor res pond.
What word? __

3. (Repeat with the following examples)

un in ten tion al
pre con cep tion
re es tab lish
per cus sion

pro vi sion al

ab surdity
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Lesson 5

ACTIVITY B:  Vowel Combinations (See the Student Book, page 13.)

ee oa ou
(deep) (foam) (loud)
er a-e oi ee 0-e
21 u-e ou au oa ol
e-e ir ai ur or

Find Activity B.

2. Look at the box. Point to the letters e - e. The sound of these letters is usually
/e/. What sound? __

3. Point to the letters o - a. The sound of these letters is usually /o/.

What sound? __

4. Point to the letters o - u. The sound of these letters is usually /ou/.

What sound?

5. Go back to the beginning of the line. Say the sounds again. What sound? 4y
Next sound? __ Next sound?

6. Point to the first letters in Line 1. What sound? __ Next sound? __
Next sound? __ Next sound? __ Next sound? __ Next sound?

7. (Repeat for sounds in Lines 2-3.)
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Lesson 5

ACTIVITY C: Vowel Conversions (See the Student Book, page 13.)

a i 0 u e

1. Find Activity C. When you are reading words and see these letters, what should
you try first, the sound or the name? __ If it doesn’t make a real word, what
should you try? __

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

o OF S B N

(Repeat step 8 for remaining vowels.)
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Lesson 5

ACTIVITY D: Reading Word Parts (See the Student Book, page 13.)

1. gree dain des fe
*
2. proach snork rupt birth
3. void mount spect aust
4. vide - teen plaud voy
Notes:

* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* If you are teaching older students for whom “thumbs-up” is inappropriate, have the students look at you
when they can read the word part.

1. Find Activity D. We are going to practice parts of real words. Most of these word
parts are not real words by themselves.
2. Line 1. Read the first word part to yourself. Put your thumb up when you can
say the part. _ What part?
Next word part. (Pause.) What part?
(Repeat “What part¢” or “What name2 What part?” with all remaining word parts.)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 5

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 14.)

| 8 freedom filigree voucher

2. sweepstake forlorn canteen

3. railroad cloudburst scapegoat
4. spellbound starboard greenhouse
5. outboard roadside textile

Use Overhead 5: Activity E
1. Find Activity E. Listen. What does each word part have? (one vowel sound)

2. Watch me find the vowel sounds in these words. (Cover all lines on the overhead
transparency except Line 1. On the transparency, underline the vowel sounds in
freedom. Point to each vowel sound.) What sound? __ What sound? __ How many
vowel sounds? __ So, how many word parts? __

3. Watch again. (Underline the vowel sounds in filigree. Point to each vowel sound.)
What sound? __ What sound? __ What sound? __ How many vowel
sounds? _ So, how many word parts? __

4. Watch one more. (Underline the vowel sounds in voucher. Point to each vowel
sound.) What sound? __ What sound? __ How many vowel sounds? __ So, how
many word parts?

5. Now, you underline the vowel sounds in the words in Line 1. (Pause.) Now,
underline the vowel sounds in the rest of the words. Look up when you are
done.

6. (Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes.

7. (When students are done checking, assist students in reading each word beginning with

the first word in Line 1. Touch each vowel sound in freedom.) What sound? __
What sound? __

(Then loop under each word part in fre\7ed\gr/n.) What part? _ What part?
(Run your finger under the whole word.) What word? __
8. (Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 5

ACTVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Listen. Change these words to make sense in the sentences.

2. Listen. I read the word ‘tor nad o’. Change the word to make sense in this
sentence. ‘The tor nad o destroyed the barn.” What should the word be?

3. (Repeat with the following examples.)

sen si ble She is very sen si ble about money.

re pre sent How many people re pre sent your state?

dis tur bance The noise created a large dis tur bance in class.
el e vat or She went to the sixth floor in an el e vat or.
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Lesson 5

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student
Book, page 14.)

éxhmple ex

entail en
per con dis a pre de
com pro en ab im mis
ex con un com a pre

1. Find Activity G. Now, we are going to read word parts that come at the
beginning of words. Where do we find these word parts? __

9. Point to the first word in the box. The word is example. What word? __ Point
to the circled part. The part is /ex/. What part? __

3. Point to the next word. The word is entail. What word? __ Point to the circled
part. The part is /en/. What part? __

4. TFind the next column. Read the word parts again. First part? __ Next part? __

Point to the first word part in Line 1. What part? __ Next part? __
Next part? _ Next part? __ Next part? __ Next part? __

6. (Repeat for word parts in Lines 2-3.)

In the next activity, you are going to circle these word parts at the beginning of
words.
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Lesson 5

ACTIVITY H:  Circling Word Parts (See the Student Book, page 15.)

1. exact reproduce beseech
2. enclose exceed perturb
3. expert reconstruct edit

4. enlist protest engrave
5. disagree export defame

6. pretend exclude unpaid

A extreme pester imperfect

Use Overhead 5: Activity H

1. Find Activity H. Circle word parts at the beginning of words. Not all of the
words begin with word parts you’ve learned. Look up when you are done. __

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in exact.) What part? __ What part?
(Run your finger under the whole word.) What word? oy
4. (Repeat with all words in Activity H.)
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Lesson 5

ACTIVITY I:  Focus on Meaning (See the Student Book, page 15.)

a.  tobuild or construct again (line 3)___reconstruct

b. to send goods to a port in another country (line 5) ex_pori'

c. totake away a good name or fame (line 5) defame

d. the opposite of include (line 6) exclude

1. Find Activity L.

2. Read the first definition to yourself. Find the word in Line 3 and write it. (Pause
and monitor.) What word means ‘to build or construct again’? (reconstruct)

3. Read the next definition to yourself. Find the word in Line 5 and write it. (Pause
and monitor.) What word means ‘to send goods to a port in another country’?
(export) :

4. Read the next definition to yourself. Find the word in Line 5 and write it. (Pause
and monitor.) What word means ‘to take away a good name or fame’? (defame)

5. Read the next definition to yourself. Find the word in Line 6 and write it. (Pause
and monitor.) What word means ‘the opposite of include’? (exclude)
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Lesson 5

ACTIVITY J:  Spelling Dictation (See the Student Book, page 15.)

1. reconstruct 2. maximum

3. Ppefend 4.  extreme

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is reconstruct. Say the parts in reconstruct to yourself as you
write the word. (Pause and monitor.)

3. (Write reconstruct on the board or overhead transparency.) Check reconstruct. If
you misspelled it, cross it out and write it correctly.

4. The second word is maximum. Say the parts in maximum to yourself as you
write the word. (Pause and monitor.)

5. (Write maximum on the board or overhead transparency.) Check maximum. If you
misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words pretend and extreme.)
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Lesson 6

Materials Needed:

* Lesson 6 from the Student Book ¢ Paper or cardboard to use when

« Overhead Transparency 6 covering the overhead transparency

o Vmladie Lot oot  Paper or cardboard for each student to

transparency pen use during spelling dictation

ACTIVITY A: Oral Activity—Blending Word Parts Into Words

Open your Student Book to Lesson 6.

2. Listen. (Say the word, pausing completely between the word parts.) dis tor tion.
What word? __

3. (Repeat with the following examples)

in vol un tar y
per fec tion ist
con cep tu al
de lib er ate
con tam i nate
com plex ity
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Lesson 6

ACTIVITY B:  Vowel Combinations (See the Student Book, page 16.)

ow
(low) (down)

1. ou ur i-e oy oa
2. a-e ~ au ai ir oi
3. ee or ar oy u-e

Find Activity B. We are going to learn two sounds for these letters.

2. Look at the box. Point to the letters o - w. The sound of these letters is usually
/o/ as in low. What sound? __ If the word doesn’t sound right, try /ou/ as in
down. What sound?

3. Let’s review. What sound would you try first? (/o/) What would you try next?
(/ou/)

Note:
* Whenever you come fo letters in a box, ask “What sound would you try first?2 What sound would you try
next2”

4. Point to the first letters in Line 1. What sound? __ Next sound? 3
Next sound? __ (Continue for all remaining sounds in Lines 1,2,and 3.)
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Lesson 6

ACTIVITY C: Vowel Conversions (See the Student Book, page 16.)

a i 0 u e

1. Find Activity C. When you are reading words and see these letters, what should
you try first, the sound or the name? _ If it doesn’t make a real word, what
should you try?

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

© ® NP ;A w N

(Repeat step 8 for remaining vowels.)
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Lesson 6

ACTVITY D: Reading Word Parts (See the Student Book, page 16.)

v ¢ 1 ster ki spair
\’Q Jﬁ ,f
2 feeb slo croach trow
%
3. laud flow tope aug
4, coun hale fect vent

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* Whenever you come to a word in a box, ask “What sound would you try first2 What part? What sound
would you try next? What part2”

Find Activity D. We are going to pract}ce parts of real words.
AT L.
2. Line 1. What sound would your%aléy first? (/o/) What part? (/do/) What sound
would you tﬁy njxt? (/ou/) What part? (/dou/)
A !“)

Next word pafrt. (Pause.) What part?

(For each remaining word part, ask “What part2” or “What sound would you try first2
What part? What sound would you try next2 What part2” or “What name2 What part2”)

Note:
* You may wish to provide additional practice by having students read a line to the group or fo a partner.
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Lesson 6

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 17.)

o @ e

pillow chowder shallow
crossroad flowerpot sundown
elbow bowstring fellowship
outgrowth trowel nowadays
electrode windowpane thirteenth

Use Overhead 6: Activity E
Find Activity E. Listen. What does each word part have? (one vowel sound)

Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in pillow. Point to each vowel sound.) What sound? __ What
sound? _ How many vowel sounds? __ So, how many word parts? __

Underline the vowel sounds in each word. Look up when you are done. __

(Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes. __

Look up here. (Pause.) Line 1. Read the first word to yourself.  You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. __ What word? __

Next word. (Pause.) What word? __
(Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 6

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Listen. Change these words to make sense in the sentences.

2. Listen. I read the word ‘con di tion’. Change the word to make sense in this
sentence. ‘What is the con di tion of the car?” What should the word be?

3. (Repeat with the following examples.)

dig es tive
fin er al

pre par a tions
fur nit ure

In science, we studied the dig es tive system.
The Parkers attended a fiin er al on Monday.
We made many pre par a tions for the party.
She bought a chair at the fur nit ure store.
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Lesson 6

ACTVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 17.)

birdg) s frant{c) ic
runting) ing regulate) ate
landed) ed selffsh) ish
artfist) ist
kindness) ness realism ism
useless) less biggest) est
8 com a pre con mis de
2. en ex per dis pro be
3. ness ish ist ate ism ic
4. less ate ish est ness ist

1. Find Activity G. Now, we are going to read word parts that come at the end of
words. Some you have read in the past.

2. Point to the first word in the first column in the box. The word is birds.
What word? __ Point to the circled part. The part is /s/. What part?

3. Point to the next word. The word is running. What word? __ Point to the
circled part. The part is /ing/. What part?

4. (Repeat with landed and /ed/, kindness and /ness/, and useless and /less/.)
Point to the next column of words. The first word in that column is frantiec.
What word? __ The part is /ic/. What part?

6. (Repeat with regulate and /ate/, selfish and /ish/, artist and /ist/, realism and
/ism/, and biggest and /est/.)

7. Point to second column. It has word parts only. Read the word parts again.
First part? __ Next part? _ Next part? _ Next part? __ Next part?

8. Point to the last column of word parts. First part? __ Next part?

Next part? __ Next part? __ Next part? __ Next part?
9. Point to the first word part in Line 1. What part? __ Next part?
Next part? __ Next part? __ Next part? __ Next part?
10. (Repeat for word parts in Lines 2-4.)
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Lesson 6

VV@ ACTIVITY H:  Circling Word Parts (See the Student Book, page 18.)

softness astonish extrinsic
2 predominate regardless famish

3. unselfish ethnic faddism
4. alarmist careless loudest
5. classic abolish degree

6. hardness exhaust enthrone
) unhappiness comprehend hopeless

|

N Use Overhead 6: Activity H

1. Find Activity H. Circle word parts at the beginning and end of words. Look up
when you are done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with softness.) Look up here.

(Loop under each word part in %.) What part? __ What part?
(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)

Note:

* The strategy students are learning in this program is a flexible strategy. This means that once the students
have learned all the prefixes, they may identify a word part at the beginning of a word two different ways.
Whichever way they choose, circling the word part will still lead to a close approximation of the word’s
pronunciation. For example, when circling word parts for the word abolish, students could circle the “a”
or the “ab.”

When you loop, it might look like 'rhis\%/\)l@)r like this @I@
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Lesson 6

ACTIVITY I:  Focus on Meaning (See the Student Book, page 18.)

a. not selfish (line 3) unselfish

b.  without care (line 4) careless

c. to place on a throne (line 6) enthrone

d. without hope (line 7) hope|ess

Find Activity 1.

N

Complete items a - d. Look up when you are done. (Pause.) Check your work. Fix
any mistakes.

Item a. What word means ‘not selfish’? (unselfish)
Item b. What word means ‘without care’? (careless)

Item c. What word means ‘to place on a throne’? (enthrone)

N Sl

Item d. What word means ‘without hope’? (hopeless)
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Lesson 6

ACTIVITY J:  Spelling Dictation (See the Student Book, page 18.)

1. unselfish 2. 'Fe"owship

3. extrinsic 4. hope|ess

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is unselfish. Say the parts in unselfish to yourself as you write
the word. (Pause and monitor.)

3. (Write unselfish on the board or overhead transparency.) Check unselfish. If you
misspelled it, cross it out and write it correctly.

4. The second word is fellowship. Say the parts in fellowship to yourself as you
write the word. (Pause and monitor.)

5. (Write fellowship on the board or overhead transparency.) Check fellowship. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words extrinsic and hopeless.)
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Lesson 7

Materials Needed:

* Lesson 7 from the Student Book * Paper or cardboard to use when

« Overhised Trinspgisy 7 covering the overhead transparency

* Washable overhead
transparency pen

* Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A: . Oral Activity—Blending Word Parts Into Words

Open your Student Book to Lesson 7.

2. Listen. (Say the word, pausing completely between the word parts.) som er sault.
What word? __

3. (Repeat with the following examples)

vocabulary
com pli ca tion
in cor por ate
in ac tivity
pas sen ger
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Lesson 7

ACTIVITY B:  Vowel Combinations (See the Student Book, page 19.)

ow
(low) (down)

oy ce oa ou oi
2 au ur ai ay i-e
3. a-e ir ar oy u-e ur

Find Activity B. We are going to review a difficult sound.

2. Look at the box. Point to the letters o - w. The sound of these letters is usually
/o/. What sound? __ If the word doesn’t sound right, try /ou/. What sound?

3. Let’s review. What sound would you try first? (/o/) What would you try next? (/ou/)
Note:

* Whenever you come to letters in a box, ask “What sound would you try first2 What sound would you try
nexte”

4. Point to the first letters in Line 1. What sound? __ Next sound. _ What sound
would you try first? __ What sound would you try next? __ Next sound?

5. (Continue for all remaining sounds in Lines 1, 2, and 3.)
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Lesson 7

ACTIVITY C:  Vowel Conversions (See the Student Book, page 19.)

i e u a 0

1. Find Activity C. When you are reading words and see these letters, what should
you try first, the sound or the name? __ If it doesn’t make a real word, what
should you try?

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name?
First letter again. What sound? __ What name?

Next letter. What sound? __ What name? __

(Repeat step 8 for remaining vowels.)

L - L
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Lesson 7

ACTIVITY D: Reading Word Parts (See the Student Book, page 19.)

1. creet cor fir
2. cloist struc V=1k
3. floun stay lope
4. sau 01’: daunt fide

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?”

* Whenever you come to a word in a box, ask “What sound would you try first?2 What part? What sound
would you try next? What part2”

Find Activity D. We are going to practice parts of real words.

2. Line 1. What sound would you try first? (/o/) What part? (/sto/) What sound
would you try next? (/ou/) What part? (/stou/)

Next word part. What part?

(For each remaining word part, ask “What part?” or “What sound would you try first2
What part? What sound would you try next?2 What part2” or “What name? What part2”)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 7

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 20.)

L snowflake cowboy flounder

2. shallow frown showdown

3. township outgrow showmanship
4. boatload rainbow marshmallow
5. downbhill stowaway outstrip

Use Overhead 7: Activity E
Find Activity E. Listen. What does each word part have? (one vowel sound)

1

2. Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in snowflake. Point to each vowel sound.) What sound? _ What
sound? __ How many vowel sounds? __ So, how many word parts?

Underline the vowel sounds in the each word. Look up when you are done.

(Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes.

5. Look up here. (Pause.) Line 1. Read the first word to yourself. _ You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. __ What word?

6. Next word. (Pause.) What word? __
(Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.

REWARDS Teacher's Guide Page 89



Lesson 7

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Listen. Change these words to make sense in the sentences.

2. Listen. I read the word ‘do cu ments’. Change the word to make sense in this
sentence. ‘His briefcase was full of important do cu ments.” What should the
word be?

3. (Repeat with the following examples.)

pu blish er Who was the pu blish er of the paper?

com pli ca ted The math problem had many steps making it very
com pli ca ted.

sub mar ine The stib mar ine went under the water.

préd ic tion The weatherman’s préd ic tion of rain came true.
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Lesson 7

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 20.)

careful) ful farmeér) er
tailgr) or fingl) al

j ¥ a com con dis pre re

2. im ex un per pro a

3. est ic ful or al er

4. ish ism less ate ness ist

1. Find Activity G. Now, we are going to read word parts that come at the end of
words.

9. Point to the first word in the first column in the box. The word is careful.
What word? __ Point to the circled part. The part is /ful/. What part? __

3. Point to the next word. The word is tailor. What word? __ Point to the circled
part. The part is /er/. What part? __

4. Point to the next column of words. The first word in that column is farmer.
What word? __ The part is /er/. What part? __

5. (Repeat with final and /al/.) ,

6. Point to the second box. It has word parts only. Read the word parts again.
First part? __ Next part? __

7. Point to the last column of word parts. First part? __ Next part? __

8. Point to the first word part in Line 1. What part? __ Next part? __
Next part? _ Next part? __ Next part? __ Next part? __

9. (Repeat for word parts in Lines 2-4.)
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Lesson 7

ACTMITY H:  Circling Word Parts (See the Student Book, page 21.)

L. abnormal organism tremor

2. dishonor ungrateful proposal

3. unfaithful respectful historical

4. inventor redeemer untruthful
5. personal stiffest programmer
6. exaggerate , bemoan regretful

T energetic unfortunate exotic

¥

LP Use Overhead 7: Activity H

1. Find Activity H. Circle word parts at the beginning and end of words. Look up
when you are done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in abnormal.) What part? _ What part? __
What part?

(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)

Note:
* Remember, the strategy students are learning in this program is a flexible strategy. This means that some
words could have a word part either circled or underlined and still lead to a close approximation of the
word'’s pronunciation. For example, in the word historical, students could either circle the “or” as a

word part they have learned or underline the “or” as a vowel sound they have learned.

When you loop, it might look like fhis&%or like fhis{li/s{ojlw.
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Lesson 7

ACTNVITY I:  Focus on Meaning (See the Student Book, page 21.)

a. not normal (line 1) abnormal

b.  full of respect (line 3) respeci'Ful

c. a person who invents (line 4) inventor

d. full of sorrow and regret (line 6) regrei'Fu|

1. Find Activity 1.

N

Complete items a - d. Look up when you are done. (Pause.) Check your work. Fix
any mistakes.

Item a. What word means ‘not normal’? (abnormal)
Item b. What word means ‘full of respect’? (respectful)

Item c. What word means ‘a person who invents’? (inventor)

;g 5o

Item d. What word means ‘full of sorrow and regret’? (regretful)
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Lesson 7

ACTIVITY J:  Spelling Dictation (See the Student Book, page 21.)

1. historical 2 showmonship

3. downdhill ' 4. unsroi'e'Ful

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is historical. Say the parts in historical to yourself as you write
the word. (Pause and monitor.)

3. (Write historical on the board or overhead transparency.) Check historical. If you
misspelled it, cross it out and write it correctly.

4. The second word is showmanship. Say the parts in showmanship to yourself
as you write the word. (Pause and monitor.)

5. (Write showmanship on the board or overhead transparency.) Check
showmanship. If you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words downhill and ungrateful.)
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Lesson 8

Materials Needed:

e Lesson 8 from the Student Book * Paper or cardboard to use when

' Dbl Trntgesicy 8 covering the overhead transparency

 Paper or cardboard for each student to

» Washabie overhead use during spelling dictation

transparency pen

ACTIVITY A: Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 8.

2. Listen. (Say the word, pausing completely between the word parts.) hor i zon tal.
What word? __

3. (Repeat with the following examples)

in tro duc tion
es tab lish ment
ac cum u late

re pub li can

ag ri cul ture
char ac ter ist ic
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Lesson 8

ACTIVITY B:  Vowel Combinations (See the Student Book, page 22.)

00
(moon) (book)

1. oa oi oy ee
2. ou er ir au ay
3. i

Find Activity B. We are going to learn two sounds for these letters.

2. Look at the box. Point to the letters o - 0. The sound of these letters is usually
/00/ as in moon. What sound? __ If the word doesn’t sound right, try /6o/ as in
book. What sound? __

3. Let’s review. What sound would you try first? (/60/) What would you try
next? (/60/)

Note:

* Whenever you come fo letters in a box, ask “What sound would you try first2 What sound would you try
next2”)

4. Point to the first letters in Line 1. What sound would you try first? _ What
sound would you try next? __ Next sound? __ Next sound? _ What sound
would you try first? __ What sound would you try next? __ Next sound?

5. (Continue for all remaining sounds in Lines 1, 2, and 3.)
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Lesson 8

ACTIVITY C: Vowel Conversions (See the Student Book, page 22.)

u e i a 0

1. Find Activity C. When you are reading words and see these letters, what should
you try first, the sound or the name? __ If it doesn’t make a real word, what
should you try?

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

i T

(Repeat step 8 for remaining vowels.)
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Lesson 8

ACTIVITY D: Reading Word Parts (See the Student Book, page 22.)

3

lude stound
perm 12
chowd plore
plaint tray duce

Notes:

* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?2”
* Whenever you come to a word in a box, ask “What sound would you try first2 What part2 What sound
would you try next?2 What part2”

1. Find Activity D. We are going to read parts of words.

2. Line 1. What part? __ Next part. What sound would you try first? (/oo/) What
part? (/wood/) What sound would you try next? (/66/) What part? (/wood/)

3. Next word part. What part?

(For each remaining word part, ask “What part2” or “What sound would you try first?
What part¢ What sound would you try next2 What part2” or “What name?2 What part2”)

Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 8

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 23.)

R s e =

boomerang toadstool loophole
cartoon shampoo backwoodsman
lampoon hoodwink roommate
toothpick footprint tattoo
whirlpool macaroon bridegroom

Use Overhead 8: Activity E
Find Activity E. Listen. What does each word part have? (one vowel sound)

Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in boomerang. Point to each vowel sound.) What sound? __
What sound? __ What sound? __ How many vowel sounds? __ So, how many
word parts? __

Underline the vowel sounds in the each word. Look up when you are done. __

(Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes. __

5. Look up here. (Pause.) Line 1. Read the first word to yourself. __ You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. __ What word? __

6. Next word. (Pause.) What word? __

(Repeat with all words in Activity E.)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 8

ACTIVITY F: Oral Activity—Correcting Close Approximations Using Context

1. Make these words into real words. Listen. I read the word ‘star va tion.” Change
the word to make sense in this sentence. ‘The people died of star va tion.” What

should the word be?
2. (Repeat with the following examples.)
ac ti vate Sam needs to ac ti vate his new cell phone.
preés crip tion The pharmacist filled the prés crip tion.
me chan ic Is Julius a me chan ic?
pro fess or She works at the university as a proé fess or.
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Lesson 8

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student
Book, page 23.)

actiom) tion attenfive) tive
misgion) sion expengive) sive
mill{on) ion
1. com a ad com pre ex
2. en im per in ab mis
3. ism ist ic ion tive sion
4. tion ful al sive or ate

1. Find Activity G. Now, we are going to read word parts that come at the end of
words.

9. Point to the first word in the first column in the box. The word is action.
What word? __ Point to the circled part. The part is /tion/. What part? __

3. (Repeat for mission and /sion/, and million and /ion/.)

Point to the next column of words. The first word in that column is attentive.
What word? _ The part is /tive/. What part? __

(Repeat with expensive and /sive/.)

Point to second column. It has word parts only. Read the word parts again.
First part? _ Next part? __ Next part? __

Point to the last column of word parts. First part? __ Next part? __

Point to the first word part in Line 1. What part? __ Next part? __
Next part? _ Next part? __ Next part? __ Next part? __

9. (Repeat for word parts in Lines 2-4.)
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Lesson 8

ACTIVITY H:  Circling Word Parts (See the Student Book, page 24.)

1. unintentional distasteful deductive

2. misconception reestablish billion

3. preconception opinion conditional

4. expansive possession exhaustive

5. delightful protection external

6. repulsive | _ percussion provisional

7. complication adhesion expressionless

Gf
"

AN Use Overhead 8: Activity H

1. Find Activity H. Circle word parts at the beginning and end of words. Look up
when you are done. __

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here

(Loop under each word part in vnintentional.) What part? _ What part?
What part? __ What part? __ What part?

(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)

Note:
* Remember, the strategy students are learning in this program is a flexible strategy. This means that some
words could be segmented into word parts in more than one way yet still lead to a close approximation of
the word’s pronunciation. For example, when looping the word reestablish, it might look like this

@establish or ke this ¢gestablish)
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Lesson 8

ACTIVITY I:  Focus on Meaning (See the Student Book, page 24.)

a. done without intention (line 1) unintentional

b.  full of delight (iine 5) __delightful

c.  the act of protecting from harm (line 5) proi'ecﬁon

d. without expression (line 7) expressionless

Find Activity I.

N

Complete items a - d. Look up when you are done. (Pause.) Check your work. Fix
any mistakes.

Item a. What word means ‘done without intention’? (unintentional)
Item b. What word means ‘full of delight’? (delightful)

Item c. What word means ‘the act of protecting from harm’? (protection)

o~ e

Item d. What word means ‘without expression’? (expressionless)
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Lesson 8

ACTIVITY J:  Spelling Dictation (See the Student Book, page 24.)

1. whirIPool 2. expression|ess

3. unintentional 4. roommate

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is whirlpool. Say the parts in whirlpool to yourself as you
write the word. (Pause and monitor.)

3. (Write whirlpool on the board or overhead transparency.) Check whirlpool. If you
misspelled it, cross it out and write it correctly.

4. The second word is expressionless. Say the parts in expressionless to
yourself as you write the word. (Pause and monitor.)

5. (Write expressionless on the board or overhead transparency.) Check
expressionless. If you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words unintentional and roommate.)
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Lesson 9

Materials Needed:

* Lesson 9 from the Student Book * Paper or cardboard to use when

» Oysbliesd Tronspvonts 9 covering the overhead transparency

e Washable overhead
transparency pen

* Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 9.

2. Listen. (Say the word, pausing completely between the word parts.) dem o crat.
What word? __

3. (Repeat with the following examples)

mis in for ma tion
pros per ity

con fed er ate

e lec tron ic

ex ped i tion

un im por tant ly
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Lesson 9

ACTIVITY B:  Vowel Combinations (See the Student Book, page 25.)

00
(moon) (book)

. 3 oa ee au ur ai
oi ar oy or
3. u-e au i-e e-e er

1. Find Activity B. We are going to review a difficult sound.

2. Look at the box. Point to the letters o - 0. The sound of these letters is usually
/00/. What sound? __ If the word doesn’t sound right, try /66/. What sound? "

3. Let’s review. What sound would you try first? (/60/) What would you try next?
(/oo/)

Note:
* Whenever you come to letters in a box, ask “What sound would you try first2 What sound would you try
nexte”

4. Point to the first letters in Line 1. What sound would you try first? _ What
sound would you try next? __ Next sound? __ Next sound? _ (Continue for all
remaining sounds in Lines 1, 2, and 3.)
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Lesson 9

ACTIVITY C:  Vowel Conversions (See the Student Book, page 25.)

a 1 u e 6]

1. Find Activity C. When you are reading words and see these letters, what should
you try first, the sound or the name? __ Ifit doesn’t make a real word, what
should you try? __

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

@ ® A S O = s b8

(Repeat step 8 for remaining vowels.)
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Lesson 9

ACTIVITY D:  Reading Word Parts (See the Student Book, page 25.)

E. foot
2.
3. sault
4. coll

vir part tg

ize curd ploit
press
vail deem ber

Notes:

* On words with an asterisk under the vowel letter, fell the students to say the name. Ask: “What name?”
* Whenever you come to a word in a box, ask “What sound would you try first2 What part? What sound
would you try next? What part2”

1. Find Activity D. We are going to read parts of words.

2. Line 1. What sound would you try first? (/oo/) What part? (/foot/) What sound
would you try next? (/oo/) What part? (/foot/)

3. Next word part. What part?

4. (For each remaining word part, ask “What part?2” or “What sound would you try first2
What part? What sound would you try next2 What part2” or “What name2 What parte”)

Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 9

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 26.)

1. balloon classroom raccoon

2. goose _ scrapbook woodchuck
3. toothbrush buffoon uproot

4. kangaroo outlook girlhood

5. platoon rooftop stateroom

L Use Overhead 9: Activity E

1. Find Activity E. Listen. What does each word part have? (one vowel sound)

2. Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in balleon. Point to each vowel sound.) What sound? __ What
sound? _ How many vowel sounds? __ So, how many word parts? __

Underline the vowel sounds in each word. Look up when you are done. __

(Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes. __

5. Look up here. (Pause.) Line 1. Read the first word to yourself. __ You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. _ What word? __

6. Next word. _ (Pause.) What word? __
7. (Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 9

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Make these words into real words. Listen. I read the word ‘ath Ie tic’. Change
the word to make sense in this sentence. ‘The basketball player was very
ath le tic.” What should the word be?

2. (Repeat with the following examples.)

dés crip tive His writing is very dés crip tive.

ré li gion Her ré 1i gion was Buddhist.

ém er gen cy They took him to the ém er gen cy ward.

or ches tra I listened to the or ches tra play the symphony.
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Lesson 9

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student
Book, page 26.)

industr@ y military) ary

safely) ly oddity) ity

1. com be en ‘a ab
2. con im dis per pre
3. er ary or (y ‘ tive
4. @ ity ly sion ary
5. Cie’ sive or al ful

1. Find Activity G. Now, we are going to read word parts that come at the end of
words.

2. Point to the first word in the first column in the box. The word is industry.
What word? __ Point to the circled part. The part is /e/. What part? __

(Repeat for safely and /ly/.)

. Point to the next column of words. The first word in that column is military.
What word? __ The part is /ary/. What part? __

(Repeat with oddity and /ity/.)

Point to second column. It has word parts only. Read the word parts again.
First part? _ Next part? __

Point to the last column of word parts. First part? __ Next part? __

8. Point to the first word part in Line 1. What part? __ Next part? __
Next part? _ Next part? __ Next part? __

9. (Repeat for word parts in Lines 2-5.)
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Lesson 9

ACTIVITY H:  Circling Word Parts (See the Student Book, page 27.)

1. profoundly absurdity involuntary
2. perfectionist deliberate collective

3. liberalism dictionary contaminate
4. incorporate individuality disability

5. gladly precautionary personality
6. independently offensive immortality
: incentive confectionary property

N Use Overhead 9: Activity H

1. Find Activity H. Circle word parts at the beginning and end of words. Look up
when you are done.

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in profoundly.) What part? _ What part?
What part? o=

(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)

Note:

* Remember, once the students have learned all the prefixes, they may identify a word part at the beginning
of a word two different ways. Whichever way they choose, circling the word part will still lead to a close
approximation of the word’s pronunciation. For example, when circling word parts for the word
disability and then looping, the word might look like this

@i/@or like this @@
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Lesson 9

ACTIVITY I:  Focus On Meaning (See the Student Book, page 27.)

a. one who demands perfection (line 2) per‘Fecﬁonisi'

b.  unique to individual person (line 4) individuahfy

¢ to do something with gladness or joy (line 5) 9|od|y

d. causing anger; giving offense (line 6) offensive

1. Find Activity 1.

N

Complete items a - d. Look up when you are done. (Pause.) Check your work. Fix
any mistakes.

Item a. What word means ‘one who demands perfection’? (perfectionist)
Item b. What word means ‘unique to individual person’? (individuality)

Item c. What word means ‘to do something with gladness or joy’? (gladly)

i R

Item d. What word means ‘causing anger; giving offense’? (offensive)
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Lesson 9

ACTIVITY J:  Spelling Dictation (See the Student Book, page 27.)

L. PerFecﬁonisf 2. toothbrush

3. independenﬂy 4. collective

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is perfectionist. Say the parts in perfectionist to yourself as
you write the word. (Pause and monitor.)

-

3. (Write perfectionist on the board or overhead transparency.) Check perfectionist.
If you misspelled it, cross it out and write it correctly.

4. The second word is toothbrush. Say the parts in toothbrush to yourself as
you write the word. (Pause and monitor.)

5. (Write toothbrush on the board or overhead transparency.) Check toothbrush. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words independently and collective.)
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Lesson 10

Materials Needed:

* Lesson 10 from the Student Book * Paper or cardboard to use when

« Guerliond Prisnpaoaniy 1 covering the overhead transparency

* Washable overhead
transparency pen

* Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 10.

2. Listen. (Say the word, pausing completely between the word parts.)
pro duc tive ness. What word? __

3. (Repeat with the following examples)

ex ca va tion

en thus i as tic

re in force ment
pre par a tory
accident al ly
gen er al i za tion
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Lesson 10

ACTIVITY B:  Vowel Combinations (See the Student Book, page 28.)

ea

(meat) (thread)
1 ou oa oi
2 ai au ir or a-e ee
3 oy or ay
4 o-e ir ar er

1. Find Activity B. We are going to learn two sounds for these letters.

2. Look at the box. Point to the letters e - a. The sound of these letters is usually
/e/ as in meat. What sound? __ If the word doesn’t sound right, try /&é/ as in
thread. What sound?

3. Let’s review. What sound would you try first? (/e/) What would you try next?
(/&)

Note:

* Whenever you come to letters in a box, ask “What sound would you try first2 What sound would you try
nexte”

4. Poinfto the first letters in Line 1. What sound would you try first?  What
sound would you try next? __ Next sound. What sound would you try first?

What sound would you try next? __ (Continue for all remaining sounds in Lines 1, 2,
3,and 4.)
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Lesson 10

ACTIVITY C: Vowel Conversions (See the Student Book, page 28.)

e 0 i a u

1. Find Activity C. When you are reading words and see these letters, what should
you try first, the sound or the name? __ If it doesn’t make a real word, what
should you try? __

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

= S 9 B ok B9

(Repeat step 8 for remaining vowels.)
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Lesson 10

ACTIVITY D: Reading Word Parts (See the Student Book, page 28.)

1. trate
2. ti vant
3. oid ped vout laun
4. bard bide strain glam

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask:”What name?2”
* Whenever you come to a word in a box, ask “What sound would you try first2 What part?2 What sound
would you try next? What part2”

Find Activity D. We are going to read parts of words.

2. Line 1. What sound would you try first? (/e/) What part? (/hed/) What
sound would you try next? (/é/) What part? (/héd/)

3. Next word part. What sound would you try first? (/oo/) What part? (/proof/)
What sound would you try next? (/60/) What part? (/proof/)

4. (For each remaining word part, ask “What part2” or “What sound would you try first2
What part? What sound would you try next¢ What parte” or “What name2 What part2”)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 10

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 29.)

S

peanut coffeebean beard
yearling steamboat leather
northeastern steadfast widespread
farmstead fountainhead seashell
headstrong meadow please

S50 )

’:’/Use Overhead 10: Activity E
Find Activity E. Listen. What does each word part have? (one vowel sound)

2. Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in peanut. Point to each vowel sound.) What sound? __ What
sound? __ How many vowel sounds? __ So, how many word parts? __
Underline the vowel sounds in the each word. Look up when you are done. __

4. (Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes.

5. Look up here. (Pause.) Line 1. Read the first word to yourself. __ You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. _ What word? __

6. Next word. (Pause.) What word? __

(Repeat with all words in Activity E.)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 10

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Make these real words. Listen. I read the word ‘cour age’. Change the word to

make sense in this sentence. ‘In saving the child, she showed a lot of cour age.’
What should the word be?

2. (Repeat with the following examples.)

a dor a ble Her baby brother was cute and & dor a ble.
rém ark able His feats of strength were very rém ark able.
in tel 1i gent The master chess player was very in tel 1i gent.
care ful ly The mother care ful ly picked up her baby.
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Lesson 10

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student
Book, page 29.)

dormént) ant disturbance) ance
consistént) ent essence) ence
argufent) ment
1 ab con a com en
2 al or ly sive ) ‘ance
3 tive ary ence ent ant
4 ity ment y ion est
5 ful ism sion ~ ance ant

1. Find Activity G. Now, we are going to read word parts that come at the end of
words.

2. Point to the first word in the first column in the box. The word is dormant.
What word? __ Point to the circled part. The part is /ant/. What part? __

(Repeat for consistent and /ent/, and argument and /ment/.)

Point to the next column of words. The first word in that column is
disturbance. What word? __ The part is /ance/. What part? __

(Repeat with essence and /ence/.)

Point to second column. It has word parts only. Read the word parts again.
First part? _ Next part? __ Next part? __

Point to the last column of word parts. First part? __ Next part? __

8. Point to the first word part in Line 1. What part? __ Next part? __
Next part? _ Next part? __ Next part? __

9. (Repeat for word parts in Lines 2-5.)
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Lesson 10

ACTIVITY H: Circling Word Parts (See the Student Book, page 30.)

1. resentment disinfectant advertisement
2. responsive permanent combatant

3. excitement disagreement promotion

4. compliance informality exuberant

5. importance insurance continent

6. rebellion admittance incoherence

i inconsistently incidentally experience

/;/Use Overhead 10: Activity H

1. Find Activity H. Circle all of the word parts at the beginning and end of words.
Look up when you are done. __

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in [g\seM.) What part? __ What part?
What part?

(Run your finger under the whole word.) What word? __
4. (Repeat with all words in Activity H.)
Note:
* Remember, the strategy students are learning in this program is a flexible strategy. This means that some
words could have a word part circled or underlined yet still lead to a close approximation of the word’s

pronunciation. For example, in the word incoherence, students could either circle the “er” as a word
part they have learned or underline the “er” as a vowel sound they have learned.

When you loop, it might look like fhism or might look like fhis@sghg@
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Lesson 10

ACTIVITY I:  Focus On Meaning (See the Student Book, page 30.)

a. an informal or relaxed act (line4)  informality

b. act of rebelling against authority; uprising (line 6) rebellion

e admitting or allowing entry (line 6) admittance

d. not acting consistently (line 7) inconsisfenH)L

Find Activity I.

2. Complete items a - d. Look up when you are done. (Pause.) Check your work. Fix
any mistakes.

Item a. What word means ‘an informal or relaxed act’? (informality)

Item b. What word means ‘act of rebelling against authority; uprising’?
(rebellion)

Item c. What word means ‘admitting or allowing entry’? (admittance)

6. Item d. What word means ‘not acting consistently’? (inconsistently)
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Lesson 10

ACTIVITY J:  Spelling Dictation (See the Student Book, page 30.)

1. disosreemen’r 2. coffeebean

3. in'Formc|i+y 4. advertisement

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is disagreement. Say the parts in disagreement to yourself as
you write the word. (Pause and monitor.)

3. (Write disagreement on the board or overhead transparency.) Check
disagreement. If you misspelled it, cross it out and write it correctly.

4. The second word is coffeebean. Say the parts in coffeebean to yourself as you
write the word. (Pause and monitor.)

5. (Write coffeebean on the board or overhead transparency.) Check coffeebean. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words informality and advertisement.)
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Lesson 11

Materials Needed:

e Lesson 11 from the Student Book * Paper or cardboard to use when

« Overhead Transparency 11 covering the overhead transparency

e Washable overhead
transparency pen

« Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

Open your Student Book to Lesson 11.

2. Listen. (Say the word, pausing completely between the word parts.) in cen tive.
What word? __

3. (Repeat with the following examples)

reaction ary

glor i ous ly

con tin u ous ly

un con scious ness

in com bust i ble

un con ven tion al i ty
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Lesson 11

ACTIVITY B: - Vowel Combinations (See the Student Book, page 31.)

ea

(meat) (thread)
8 ee er ai
2 au ay e-e oy ur
3. oa i-e ir ar oi
4. ur oi au

Find Activity B. We are going to review a difficult sound.

2. Look at the box. Point to the letters e - a. The sound of these letters is usually
/e/. What sound? __ If the word doesn’t sound right, try /&/. What sound? 1)

3. Let’s review. What sound would you try first? (/e/) What would you try next?
(/&)

Note:
* Whenever you come to letters in a box, ask “What sound would you try first2 What sound would you try
nexte”

4. Point to the first letters in Line 1. What sound would you try first? __ What
sound would you try next? __ Next letters. What sound would you try

first? __ What sound would you try next? __ (Continue for all remaining sounds in
Lines 1, 2, 3, and 4.)
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Lesson 11

ACTIVITY C: Vowel Conversions (See the Student Book, page 31.)

e u 0 i a

1. Find Activity C. When you see these letters, what should you try first, the sound
or the name? __ If it doesn’t make a real word, what should you try? __

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

© 0o &N ;M PR

(Repeat step 8 for remaining vowels.)

REWARDS Teacher's Guide Page 127




. 7% Lesson 11

llzl’,v" . t;
0/(‘\ \11; v
S T ACTIVITY D: Reading Word Parts (See the Student Book, page 31.)

1. plor hist feath cul

2. gain drift bute
3. pede gart ne

%
4. ro story caust cen
*

Notes:
* On words with an asterisk under the vowel letter, fell the students to say the name. Ask: “What name2”
* Whenever you come to a word in a box, ask “What sound would you try first2 What part2 What sound
would you try next2 What part2”

1. Find Activity D. We are going to read parts of words.
2. Line 1. What part?
3. Next word part. What part? _
4. (For each remaining word part, ask “What part2” or “What sound would you try first
What part? What sound would you try next2 What part2” or “What name? What part2”)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 11

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 32.)

1
2.
3.
4
5

earshot bread breakfast
feather letterhead streamline
readership blockhead jetstream
seamstress streambed moonbeam
meant threadbare headboard

”Use Overhead 11: Activity E
Find Activity E. Listen. What does each word part have? (one vowel sound)

2. Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in earshot. Point to each vowel sound.) What sound? _ What
sound? _ How many vowel sounds? __ So, how many word parts? __
Underline the vowel sounds in the each word. Look up when you are done. __

4. (Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes. __

5. Look up here. (Pause.) Line 1. Read the first word to yourself. _ You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. __ What word? __

6. Next word. (Pause.) What word? __

(Repeat with all words in Activity E.)
Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 11

ACTIVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Make these real words. Listen. I read the word ‘ad van tage’. Change the word
to make sense in this sentence. ‘Living near a pool is a real ad van tage.” What
should the word be?

2. (Repeat with the following examples.)

de mon stra tion They went to watch the cooking de mon stra tion.

im ma ture He acted young and very im ma ture.
prop el lers The small airplane had two prop el lers.
con sid er able It was a con sid er able distance to the highway.
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Lesson 11

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 32.)

nervgus) ous speéial) cial
preéious) cious parfial ) tial
caufious) tious
1. im a com con en
2. tive ous ib'r? or y.
3. ary tial tibus ist al
4. ance ment ent ly ity
5. ant cial cious tion sive
1. Find Activity G. Now, we are going to read word parts that come at the end of
words.
2. Point to the first word in the first column in the box. The word is nervous.
What word? __ Point to the circled part. The part is /ous/. What part?
3. (Repeat for precious and /cious/, and cautious and /tious/.)
Point to the next column of words. The first word in that column is special.
What word? __ The part is /cial/. What part?
(Repeat with partial and /tial/.)
Point to second column. It has word parts only. Read the word parts again.
First part? __ Next part? __ Next part?
Point to the last column of word parts. First part? __ Next part?
8. Point to the first word part in Line 1. What part? __ Next part?
Next part? _ Next part? __ Next part?
9. (Repeat for word parts in Lines 2-5.)
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Lesson 11

ACTIVITY H:  Circling Word Parts (See the Student Book, page 33.)

| B tremendous Jjudicial vicious

2. spacious social substantial
3. entertainment marvelous glacial

4. compulsion racial initial

5. pretentious excessive inconclusive
6. continuous gracious indecision

y official robbery delicious

~ Use Overhead 11: Activity H

1. Find Activity H. Circle all of the word parts at the beginning and end of words.
Look up when you are done. __

2. (Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes.

3. (When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in i{g@;@\/ous.) What part? __ What part?
What part?

(Run your finger under the whole word.) What word?
4. (Repeat with all words in Activity H.)
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Lesson 11

ACTIVITY I:  Focus on Meaning (See the Student Book, page 33.)

a. having much space (line2) ___spacious

b.  produced by ice or glaciers (line 3) 9|acic||

c.  full of grace and kindness (line 6) gracious

d.  of or relating to a public office (line7) _ official

Find Activity 1.

N

Complete items a - d. Look up when you are done. (Pa use.) Check your work. Fix
any mistakes.

Item a. What word means ‘having much space’? (spacious)
Item b. What word means “produced by ice or glaciers’? (glacial)

Item c. What word means ‘full of grace and kindness’? (gracious)

o o p

Item d. What word means ‘of or relating to a public office’? (official)
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Lesson 11

ACTIVITY J:  Spelling Dictation (See the Student Book, page 33.)

1. continuous 2. official

3. spacious 4. entertainment

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is continuous. Say the parts in continuous to yourself as you
write the word. (Pause and monitor.)

3. (Write continuous on the board or overhead transparency.) Check continuous. If
you misspelled it, cross it out and write it correctly.

4. The second word is official. Say the parts in official to yourself as you write
the word. (Pause and monitor.)

5. (Write official on the board or overhead transparency.) Check official. If you
misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words spacious and entertainment.)
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Lesson 12

Materials Needed:

* Lesson 12 from the Student Book « Paper or cardboard to use when

« Overhead Transparency 12 covering the overhead transparency

e Washable overhead
transparency pen

* Paper or cardboard for each student to
use during spelling dictation

ACTIVITY A:  Oral Activity—Blending Word Parts Into Words

1. Open your Student Book to Lesson 12.

2. Listen. (Say the word, pausing completely between the word parts.)
dis ad vant age. What word? __

3. (Repeat with the following examples)

un pre dict a bly

ir re vers ib le

hom e o sta sis

va por i za tion

psy cho log i cal ly

un char ac ter ist i cal ly
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Lesson 12

ACTIVITY B:  Vowel Combinations (See the Student Book, page 34.)

1. oi er ou

| 2 oy au i-e oa ay ir
3. u-e or ou ee ai
4, ur ar au o-e

Find Activity B. We are going to review sounds.

2. Point to the first letters in Line 1. What sound would you try first? _ What
sound would you try next? _ Next letters. What sound would you try first?
What sound would you try next? _ Next sound? v

3. (Repeat for all remaining sounds in Lines 1, 2, 3, and 4.)
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Lesson 12

ACTIVITY C: Vowel Conversions (See the Student Book, page 34.)

a 1 e u 0

1. Find Activity C. When you see these letters, what should you try first, the sound
or the name? __ If it doesn’t make a real word, what should you try? __

Point to the first letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
First letter again. What sound? __ What name? __

Next letter. What sound? __ What name? __

© ® NS O R W N

(Repeat step 8 for remaining vowels.)
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Lesson 12

ACTVITY D: Reading Word Parts (See the Student Book, page 34.)

1. nore ceal ceed

2. town pun pell board
3. cau glor ni claim
4. zoid bount gard marv

Notes:
* On words with an asterisk under the vowel letter, tell the students to say the name. Ask: “What name?”
* Whenever you come to a word in a box, ask “What sound would you try first2 What part?2 What sound
would you try next? What part2”

Find Activity D. We are going to read parts of words.

2. Line 1. What sound would you try first? (/e/) What part? (/thred/) What sound
would you try next? (/&/) What part? (/thréd/)

Next word part. What part?

4. (For each remaining word part, ask “What part2” or “What sound would you try firste
What part? What sound would you try next2 What part2” or “What name2 What parte”)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 12

ACTIVITY E:  Underlining Vowel Sounds in Words (See the Student Book, page 35.)

1. waiter daunt mon(irail

2. prime-time sidetrack oilcloth

3. torptidg solitude cockroach
4. magnet downstream milkmaid
5. marketplace closet bookcase

¢

<]

Use Overhead 12: Activity E
1. Find Activity E. Listen. What does each word part have? (one vowel sound)

2. Watch. (Cover all lines on the overhead transparency except the first word. Underline
the vowel sounds in waiter. Point to each vowel sound.) What sound? __ What
sound? _ How many vowel sounds? __ So, how many word parts? __

3. Underline the vowel sounds in each word. Look up when you are done. __

(Show the rest of the overhead transparency.) Now check to see if you underlined all
the vowel sounds. Fix any mistakes. __

5. Look up here. (Pause.) Line 1. Read the first word to yourself. __ You may have
to try both sounds for some vowels. Put your thumb up when you can say a real
word. __ What word? __

6. Next word. (Pause.) What word? __
(Repeat with all words in Activity E.)

Note:
* You may wish to provide additional practice by having students read a line to the group or to a partner.
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Lesson 12

ACTVITY F:  Oral Activity—Correcting Close Approximations Using Context

1. Make these real words. Listen. I read the word ‘dis pos able’. Change the word
to make sense in this sentence. ‘The baby’s diapers are dis pos able.” What
should the word be?

2. (Repeat with the following examples.)

in dis pens able His advice was important and in dis pens able.
in cap able The bird’s injury left it in eép able of flying.
un bear able It hurt so much the pain was un bear able
star va tion Many people died of star va tion.
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Lesson 12

ACTIVITY G: Word Parts at the Beginning and End of Words (See the Student

Book, page 35.)

courage) age dispos@ble) able
picture) ture reversible) ible
cradle le

j per a con com ex

2. ous able ment le ent

3. al age ture cious tial

4. ion . ible y ance or

5. ity ary ence ant ment

1. Find Activity G. Now, we are going to read word parts that come at the end of
words.

9. Point to the first word in the first column in the box. The word is courage.
What word? __ Point to the circled part. The part is /age/. What part? __
(Repeat for picture and /ture/.)

Point to the next column of words. The first word in that column is disposable.
What word? __ The part is /able/. What part? __
(Repeat with reversible and /ible/, and cradle and /le/.)
Point to second column. It has word parts only. Read the word parts again.
First part? __ Next part? __
7. Point to the last column of word parts. First part? __ Next part? __
Next part? __
8. Point to the first word part in Line 1. What part? __ Next part? __
Next part? __ Next part? __ Next part? __
9. (Repeat for word parts in Lines 2-5.)
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Lesson 12

ACTIVITY H:  Circling Word Parts (See the Student Book, page 36.)

i

S NG T

average incombustible inflexible
conjecture feeble uncomfortable
advisable premature mishandle
predictable adorable inexhaustible
nature competition incapable
culinary disadvantage descriptive
dependence unobtrusive unconventionality

Use Overhead 12: Activity H

Find Activity H. Circle all of the word parts at the beginning and end of words.
Look up when you are done.

(Show the overhead transparency.) Now check to see if you circled all the parts at
the beginning and end of words. Fix any mistakes. =

(When students are done checking, assist students in reading each word on the
overhead transparency, beginning with the first word of Line 1.) Look up here.

(Loop under each word part in average.) What part? __ What part?
What part? RS,

(Run your finger under the whole word.) What word?
(Repeat with all words in Activity H.)
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Lesson 12

ACTIVITY I:  Focus on Meaning (See the Student Book, page 36.)

a. cannot flex or be bent; stiff (line 1) inflexible

b. easily foreseen or predicted (line 4) _predic‘l‘oHe

c.  worthy of being adored, delightful (line 4) adorable

d. being unconventional or different (line 7) unconventionality

Find Activity 1.

N

Complete items a - d. Look up when you are done. (Pause.) Check your work. Fix
any mistakes. __

Item a. What word means ‘cannot flex or be bent; stiff’? (inflexible)
Item b. What word means ‘easily foreseen or predicted’? (predictable)

Item c. What word means ‘worthy of being adored, delightful’? (adorable)

> oo~ w

Item d. What word means ‘being unconventional or different’? (unconventionality)
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Lesson 12

ACTIVITY J:  Spelling Dictation (See the Student Book, page 36.)

1. adorable 2. prime-ﬁme

3. uncomfortable 4. unconveni'ionoliiy

Note:
* Distribute a piece of light cardboard to each of the students.

Find Activity J. Please cover up the rest of the page.

2. The first word is adorable. Say the parts in adorable to yourself as you write
the word. (Pause and monitor.)

3. (Write adorable on the board or overhead transparency.) Check adorable. If you
misspelled it, cross it out and write it correctly.

4. The second word is prime-time. Say the parts in prime-time to yourself as you
write the word. (Pause and monitor.)

5. (Write prime-time on the board or overhead transparency.) Check prime-time. If
you misspelled it, cross it out and write it correctly.

6. (Repeat the procedures for the words uncomfortable and unconventionality.)

Transition Note:

* By completing Lessons 1-12, your students have finished learning the preskills needed to attack longer
words. In the next set of lessons, Lessons 13-20, students will use those preskills to figure out longer
words. They will read these words in lists, in sentences, and in grade-level passages.

* A word of warning: Lessons 13-20 may take longer to complete, depending on how fluent your students
are with using the preskills to figure out longer words. Your students may also find these lessons to be
more difficult than the lessons they just completed.

* Remember that the strategy they have learned is a flexible strategy. This means that some words could be
segmented into word parts in more than one way yet still lead to a close approximation of the word’s
pronunciation. On the overheads, we have tried to note words where this might be the case, but we are
sure that you and your students will find others.
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Lesson 13

Materials Needed:

* Lesson 13 from the Student Book * Washable overhead transparency pen

* Overhead Transparency 13 and 14 * Paper or cardboard to use when
covering the overhead transparency

ACTIVITY A: Vowel Combinations Review (See the Student Book, page 37.)

1. oa ay ee a-e er
2. or oy ir i-e ar ou
au oi or e-e ur

* Whenever you come to letters in a box, ask “What sound would you try first?2 What sound would you try
nexte”

Find Activity A. Let’s review vowel combinations.
Point to the first letters in Line 1. What sound? __ Next sound? __

(For 00) What sound would you try first? _ What sound would you try
next?  Next sound? _ Next sound? __ Next sound? __

4. (Continue for all remaining sounds in Lines 2 and 3.)

REWARDS Teacher's Guide Page 145



Lesson 13

ACTIVITY B:  Vowel Conversions Review (See the Student Book, page 37.)

i e a 0 u

1. Find Activity B. When you see these letters, what should you try first, the sound
or the name? __ If it doesn’t make a real word, what should you try? -

Point to the first letter. What sound? __ What name?
Point to the next letter. What sound? __ What name?
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name? __
Point to the next letter. What sound? __ What name?

S
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Lesson 13

ACTIVITY C: Word Parts at the Beginning and End of Words Review (See the
Student Book, page 37.)

1. un ab dis com im
2. be con pro a en
3. age able le cial ent
4. ence al sion ant ary
5. ity sive ous ment ly

1. Find Activity C.

2. Find Line 1. Let’s read word parts that come at the beginning of words.
First part? _ Next part? __ Next part? __ Next part? __ Next part? __

(Repeat for Line 2.)

4. Find Line 3. These parts come at the end of words. First part? __
Next part? _ Next part? __ Next part? __ Next part? _

5. (Repeat for word parts in Lines 4 and 5.)
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Lesson 13

ACTIVITY D:  Strategy Instruction (See the Student Book, page 38.)

W propeller construction
2. infection suddenness
3. befuddle instruction
4. exterminate commitment

Use Overhead 13: Activity D

Note:
* Read this lesson carefully before you teach.

Find Activity D.

2. Today we are going to learn a strategy for figuring out longer words. This
strategy uses all the skills you have learned in the first twelve lessons.

3. Look up here. Watch me use the strategy. (Point to the word propeller.)

First, I circle word parts at the beginning and end of the word. (Circle pro and
er. Point o each part and ask ...) What part? __ What part?

5. Next, I underline the vowel sounds in the rest of the word. (Underline e in pell.
Point to the vowel and ask ...) What sound?

6. Next, I say the parts in the word. (Loop under each part and say the paris.)
pro pell er
N A

Next, we say the whole word. It must be a real word. What word?
(Repeat these procedures with construction.)

Let’s read some more words.
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Lesson 13

Note:

10.

1.

12.
13.

14.
15.

* Use the following procedures for the remaining words.

(Point to the word.) Is there a word part at the beginning of this word? __ (If the
answer is yes, circle the word part and ask ...) What part?

Is there a word part at the end of this word? __ (If the answer is yes, circle the word
part and ask ...) What part?

(Underline the vowel sounds in the rest of the word and ask ...) What sound? __

Say the word by parts. (Loop under each of the parts and ask ...) What part?
What part? _ What part?

(Run your finger under the whole word.) What word? __

(Repeat steps 10-14 with each remaining word in Activity D.)

Note:

* You may wish to provide additional practice by having students read a line to the group or to a partner.

REWARDS Teacher's Guide Page 149



Lesson 13

ACTIVITY E:  Strategy Practice (See the Student Book, page 38.)

; expansion unspeakable
2. container effective

3. performance consultant
4. reunion fraction

5. furnish inartistic
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